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How to Use this Reference 

This document is primarily focused on the pervasiveness of Gender Ideology in the Irish educaƟon system, 
where did it come from, how does in manifest in the classroom, and related materials, as well as some of 
the advocacy groups and the broader poliƟcal and ideological agendas that are in play. It also covers the 
broader framework of CriƟcal Social JusƟce Theory that underpins the new curriculum at all age groups, 
encapsulaƟng not just gender, but race, climate, de-colonisaƟon as well as the UNESCO inspired themes of 
sustainable development and global ciƟzenship. The landscape is complex and challenging to the iniƟated, 
as is some of the language, resulƟng in a need to learn some of the related terminology. 

This reference splits into three main secƟons: 

1. The core of the document is a chronology of how and when Gender Ideology came into Irish 
classrooms, and what were the forces that made that happen. This secƟon also covers some important 
informaƟon in terms of medical best pracƟce and how this has been disregarded in favour of ideology. 
It also tracks related topics and events up to the current day.  
 

2. Background informaƟon on the origins of Gender Ideology, related themes, ideologies, and some of the 
people involved that have brought us to where we are today. It covers the connecƟon to the broader 
CriƟcal Social JusƟce takeover of our insƟtuƟons and establishment and how related themes such as 
race and climate pervade the curriculum now along with gender. Parents need to understand this 
element in order to fully appreciate what you are up against. 
 

3. The last very large secƟon contains pages from related documents and school book pages which show 
how all of this manifests in reality. Of parƟcular interest to many will be the SPHE book pages of which 
we include a large subset of the more concerning content. 

For those who would prefer to have as much context as possible before geƫng into the core of the 
document, you may want to read the background secƟon first.  

This document is a work in progress and will conƟnue to evolve to capture new informaƟon related to all of 
the topics covered and parƟcularly as the curriculum evolves. Documents are dated at the front so it is 
recommended to look for an updated version from whatever sources you got the document from originally 
if it is 12 or more months old. 

Using Reference Links within the Document 

Every secƟon of the document includes numerous external links to original source documents, arƟcles, 
videos or pages on the web. These will appear as clickable links that you can click on directly to go to the 
required reference. Over Ɵme, some of these links may disappear and we will endeavor to refresh or delete 
any broken links as we become aware of them.  

Finding what you are Looking For 

The document you receive will be in Adobe Acrobat (pdf) format, so pressing CTRL-F with the document 
open will allow you to search and find specific terms in the document. This is the fastest way to navigate 
the document. The document also contains a comprehensive table of contents. 

Sharing Portions of the Document 

The best way to share specific content from the document is to use the Print opƟon in Acrobat Reader and 
to select the specific pages with the content of interest. Very oŌen you will likely use this to print a specific 
page or secƟon of the document to another smaller pdf that you can easily share with friends, family or 
with a teacher, principal or poliƟcian perhaps. 
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What’s Changed Since Earlier Versions 

Structural Overhaul 

The guide has been restructured in order to bring the areas of most immediate interest to 
parents/guardians and teachers to the front, moving the background informaƟon into a disƟnct second part 
of the document. The final reference secƟon with book pages, is unchanged.  

EU and Irish LGBTIQ+ Equality and Inclusion 

A new secƟon on the EU and Irish LGBTIQ+ Equality and Inclusion Strategy documents has been added 
towards the front of the document given it’s relevance to what follows.  

Department of Education and NCCA Strategies 

New secƟon added on the Department of EducaƟon and NCCA Strategic Plans – important to keep an eye 
to see what is coming down the line. Also, retrospecƟvely, we can see the original indicators of what has 
already been implemented. 

Role of UNESCO and the United Nations Sustainable Development Goals 

We cannot understate the role of both of these in terms of the “transformaƟon” (to use their words) of 
Irish educaƟon at all levels. We have added related content to point to the applicable SDGs, as well as some 
of documents that have driven this “transformaƟon”. You will not see this anywhere in the mainstream 
media, and most social media, even on the centre/right, neglect to show this relaƟonship. Ireland was at 
the heart of draŌing the SDGs, and we are currently engaged in being a poster child in terms of 
implemenƟng them, parƟcularly in educaƟon. Therefore, in answer to the quesƟon as to how the Trans and 
woke stuff has permeated all of the Western countries, the answer is the United NaƟons and Agenda 2030, 
as they have mainstreamed both. 

UNESCO Education 2030 

Background secƟons added on UNESCO EducaƟon 2030 and the OECD Learning Compass 2030 – important 
in the context of their impact on the revised curriculum at all levels. The vast majority of the general public 
have no awareness these programs even exist. 

Curriculum Development 

SecƟons added on the Junior Cycle Curriculum Development (not just SPHE) and the alignment of the 
curriculum development at all levels with UN SDG 4.7. 

Overarching Curriculum Concerns 

A new secƟon has been added covering our overarching concerns with regard to Ireland’s adopƟon of 
EducaƟon 2030. If you were to read nothing else in this document, we recommend your read this secƟon. 

Primary SPHE/Wellbeing curriculum 

With BelongTo piloƟng Primary SPHE/Wellbeing material in a number of schools, we have added a new 
secƟon on this topic. In the BelongTo secƟon, we have also added a criƟque of the study “New FoundaƟons 
for LGBTQ+ Inclusivity in Primary Schools” conducted by Dr Aoife Neary in partnership with Belong To. 

Allyship 

A short chapter on this topic has been added. The noƟon of “allyship” for LGBTQ+ and other “progressive” 
causes, is promoted in the curriculum and by groups such as BelongTo. 
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WPATH 

Updated to reflect their own statements from recent legal proceedings, which redefines their “Standards of 
Care” as opinion rather than fact. This is important, as the Irish establishment reference WPATH as their 
source of truth, as opposed to the Cass and HHS reports. The opposite should be the case.  

We also include a reference that links a stream of highly discredited individuals (incl. pedophiles and 
feƟshists) to WPATH over it’s lifeƟme. 

Detransitioning and Detransitioners 

The video “Wolves in White Coats” from the US Dept. of Health and Human Services added. 

National Educational Psychological Service (NEPS) 

A new secƟon has been added on the psychological service of the Department of EducaƟon that provides 
educaƟonal psychological support to primary, post-primary and special schools in Ireland. 

Conflation of Critical Social Theory and Catholic Social Teaching 

We have added a sub-secƟon here to cover the conflaƟon of CriƟcal Social JusƟce Theory with Catholic 
Social Teaching. While sounding similar in their aims, they are fundamentally incompaƟble. A subset of Irish 
Catholics and clergy appear to be either failing, or unwilling, to comprehend this and act accordingly. We 
include a recommendaƟon on a newly released book to assist all people of faith, and anyone in general, to 
beƩer understand the world of CriƟcal Social Theory and it’s incompaƟbility with ChrisƟan faith. 

Catholic Schools 

We have updated some of the correspondence examples in relaƟon to Edmund Rice School Trust, which we 
see as a prime example of the above point. 

Recommended Books 

A secƟon on recommended books has been added. A more comprehensive and updated list of 
recommended book reading will be added to the NWC website in the near future and the link to that will 
be added to this document in the near future. 

Re-Asserting Parental Authority 

More useful recommendaƟons and resources added. 

Senior Cycle Catholic “Living Love” Resource 

We cover the addiƟon of this welcome resource and why the nature of its content is so important. 
 
Sample Academic Literature in Critical and Queer Pedagogy 
New secƟon added which provide some links to examples of CriƟcal and Queer Pedagogy academic 
literature. 

International Bureau of Education 

DescripƟon and role of this UNESCO / Agenda 2030-aligned organizaƟon added. 
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Introduction 

The noƟon of “Gender IdenƟty”, and all that follows from it, didn’t suddenly appear overnight in Irish 
schools in Sept 2023, as part of the revised Junior Cycle SPHE curriculum. It had been there for more than a 
decade before. The CriƟcal Social JusƟce (CSJ) dogma of a socially constructed and fluid gender, has been 
in Irish academia for much longer, gaining huge tracƟon through the adopƟon of the Athena Swan 
programme, which is mandatory for universiƟes seeking to receive research funding. The related “Gender 
Equality” policies, enshrine CSJ dogmas on gender within our universiƟes, creaƟng a whole generaƟon of 
graduates schooled in Gender Ideology and indoctrinated into accepƟng and promoƟng both it, and the 
broader CSJ agenda related to race, climate, de-colonisaƟon etc. This is parƟcularly the case for those 
graduaƟng from the Arts and HumaniƟes departments of our UniversiƟes, which is where most of our 
Primary and Secondary school teachers come from. This insƟtuƟonal “capture” was necessary to provide 
the CSJ foot soldiers who would bring gender ideology into our schools, medical and psychiatry fields, our 
media, and our broader society. If you understand this point, and gain at least a basic idea of the nature of 
CriƟcal Social JusƟce Theory, you will be well on your way to understanding what is happening in Irish 
society right now. We will cover the topic of CSJ theory in more detail later in this document, as it 
underpins the most significant divisions that exist across Western socieƟes today, including Ireland. 

Page 7 of the NCCA Strategic Plan for 2022-2025 calls for Irish children “to develop as responsible, resilient 
and compassionate actors for social jusƟce, climate acƟon, sustainability and equality.” If we drew on 
nothing else, this objecƟve is enough to frame most of what we see in the newly introduced curriculum at 
all age levels. These terms and their full contextual meaning, are directly linked to Agenda 2030 and the 
United NaƟons Sustainable Development Goals (or SDGs for short). This is the mantra that is pervading 
our educaƟon system right now, where raƟonal criƟcal thinking, and the free debate of ideas, is being 
replaced by unquesƟoning conformance driven group-think, informed by CriƟcal Social JusƟce Theory and 
the United NaƟons SDGs. Excellence in educaƟon is being sacrificed for equity and compliance (to the 
SDGs), as we see a notable dumbing down of the school curriculum to make way for the aggressive Social 
JusƟce and Sustainable Development agendas, delivered on a “whole school” and “whole insƟtuƟon” 
basis. 

SDG 4 (EducaƟon) and SDG 5 (Gender Equality) are the SDGs driving our educaƟon system, and the same 
applies across the Anglosphere and most of the Western World, for this is not a uniquely Irish issue. While 
other countries are starƟng to wake up to the realiƟes of the Globalist UN agenda, the Irish government is 
doubling down on all fronts, refusing to recognize the cracks that are appearing and the falsiƟes that 
CriƟcal Social JusƟce Theory (aka woke ideology to most people) aƩempts to perpetuate in our educaƟon 
system.  

This document is an aƩempt to chronicle what has led to where we are today, as well as throwing a light on 
where exactly that is. If your knowledge of Irish educaƟon is informed by the mainstream media, then 
much of what we will be covering is likely to be new to you. Even if you believe yourself to be well 
informed, I would sƟll expect you will find value in this document in terms of gaps in that knowledge and 
how that interconnects with your exisƟng perspecƟves. 

Historically, the classroom experience can vary significantly, based on the specific school ethos, parental 
input , etc., and of course the teacher themselves. We can see a trend towards aƩempƟng to align that 
classroom experience with regard to specific topics, both in terms of what is taught, and how it is taught, 
across all schools. It is important that parents start to understand this and the mechanisms being used to 
aƩempt to achieve it.  

One of the specific areas where this is prevalent is that of Gender Ideology, (another is Climate Change), 
and we will aƩempt to chronicle how that has evolved, and where it stands today in the Irish classroom. If 
it isn’t in your child’s classroom today, the Dept. of EducaƟon, the NCCA, the teacher training group OIDE, 
and a small army of NGOs, will be seeking to get it there in the not-too-distant future, in one form or 
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another (e.g. through anƟ-bullying policies) or the “whole school” approach.  It’s in the curriculum and it’s 
in the school books, and it could be delivered through means that may not be immediately obvious. For 
example, “EducaƟon for Sustainable Development” includes United NaƟons Sustainable Development 
Goal No.5 (SDG5), “Gender Equality”, which is rooted in the premise that gender is a social construct, and 
unrelated to biology. This fact is well hidden, and is only visible if you get into the detail. With the “whole 
school” approach, CriƟcal Social JusƟce themes such as Gender Ideology may appear as part of any subject, 
making opt-outs next to near impossible, and that is by design of course. 

Author James Lindsay uses the term “The TheŌ of EducaƟon” with regard to what is happening in Western 
schools today, and his asserƟon is correct. The adopƟon of CriƟcal Pedagogy as a means to infuse our 
educaƟon system on a “whole school” basis, with the dogmas of CSJ Theory, and the United NaƟons 
narraƟves on Gender, Climate JusƟce, Sustainable Development and Global CiƟzenship, means that the 
focus on learning standard subjects must take a back seat in the face of an aggressive poliƟcal agenda being 
handed down by UNESCO. That the Department of EducaƟon and the NCCA have yielded to this in the way 
they have is of grave concern, sacrificing our children’s educaƟon for the sake of ideology and poliƟcal and 
financially moƟvated agendas. 

This document aƩempts to provide a chronology of the introducƟon of Gender Ideology into Irish 
classrooms, and the ways in which it may manifest. We’ll also cover some background detail on how we got 
here, who is pushing this agenda, and what you can do to minimize the risk for your children. 

We will cover how CriƟcal Social JusƟce differs from the tradiƟonal view of Social JusƟce, as they have 
fundamentally different underpinnings, despite some superficial overlap, and sounding like one is merely 
an evoluƟon of the other. CSJ dogmas are insƟlled through the adopƟon of CriƟcal Pedagogy as a teaching 
method, and so it is for the teaching of SPHE/RSE, and Gender Ideology is part of that. 

The mainstream media have liƩle interest in bringing your aƩenƟon to the above topics, so alternaƟve 
media, and doing your own invesƟgaƟons, are the only ways to get an understanding of what is really going 
on here. 

In order to keep this document to a manageable size, we make significant references to external sources 
rather than transposing the detail. You will need to dig into the references we provide if you wish to go 
deeper on specific areas. We do provide copious sample pages from related documents and books in the 
pages at the back, so please check them out.  

The 15-minute talk by Katharine Birbalsingh below (whose school is one of the most successful in the UK 
despite it’s humble roots), summarises the issues with modern Western educaƟon. It is equally applicable 
to Ireland, as the UK has all of the same Neo-Marxist CriƟcal Social JusƟce elements that are present here. 
What Katharine covers in this video should set a tone for how you view the rest of content of this 
document. Sadly, Gender Ideology is the Ɵp of a large iceberg, albeit a parƟcularly concerning one of 
course, but there are broader issues that also warrant serious consideraƟon. 

"This is a civilisaƟonal failure!" – World's Strictest Headmistress Katharine Birbalsingh [ARC26] 
hƩps://youtu.be/Eqj_SnTIhNY 

An introducƟon to the broader area of CriƟcal Social JusƟce Theory (CSJT) is covered in the Background 
secƟon of this document. CSJT and the United NaƟons/UNESCO/WHO/EU (and hence the Irish 
establishment), align with the Postmodern Feminist view that gender is socially constructed, and we are 
living with the consequences of this in both our schools and society.  
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Reminder of Key Legislation Related to Education 

Irish Constitution Article 42.1  

This states: “The State acknowledges that the primary and natural educator of the child is the Family and 
guarantees to respect the inalienable right and duty of parents to provide, according to their means, for the 
religious and moral, intellectual, physical and social educaƟon of their children. Parents are the primary 
educators of the child, and have the right and duty to provide for their children’s educaƟon.” 

Irish ConsƟtuƟon: hƩps://www.irishstatutebook.ie/pdf/en.cons.pdf 
 

Section 9 (d) of the Irish Education Act 1998: 

“A recognised school shall provide educaƟon to students which is appropriate to their abiliƟes and needs 
and, without prejudice to the generality of the foregoing, it shall use its available resources to –“ 

“(d) promote the moral, spiritual, social and personal development of students and provide health 
educaƟon for them, in consultaƟon with their parents, having regard to the characterisƟc spirit of the 
school,” 

Irish EducaƟon Act - See secƟon 9d: 
hƩps://www.irishstatutebook.ie/eli/1998/act/51/secƟon/9/enacted/en/html#sec9 
 

Section 30 (2) (e) of the Irish Education Act 1998: 

This is a key Statutory Right of all mothers/fathers/guardians of children (under 18) and the same right 
extends to persons over the age of 18 in EducaƟon. 

 30 (2) (e) “shall not require any student to aƩend instrucƟon in any subject which is contrary to the 
conscience of the parent of the student or in the case of a student who has reached the age of 18 years, the 
student.” 

Irish EducaƟon Act, 1998, SecƟon 30: 
hƩps://www.irishstatutebook.ie/eli/1998/act/51/secƟon/30/enacted/en/html 
 

Irish Children First Act 2015 

The Act places a number of statutory obligaƟons on specific groups of professionals and on parƟcular 
organisaƟons providing services to children. Through the provisions of the Act, it is intended to: Raise 
awareness of child abuse and neglect. 

Irish Children First Act 2015: hƩps://www.irishstatutebook.ie/eli/2015/act/36/enacted/en/html 

Children First - NaƟonal Guidance for the ProtecƟon and Welfare of Children: 
hƩps://www.tusla.ie/uploads/content/Children_First_NaƟonal_Guidance_2017.Pdf 
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Gender Recognition Act 2015 

Ireland’s Gender RecogniƟon Act 2015 is a piece of legislaƟon that allows individuals to legally change their 
sex and have it fully recognised for all legal purposes, including on birth cerƟficates and official documents. 

Anyone aged 18 and over can declare a change of sex without the need for medical assessment, diagnosis, 
or intervenƟon of any kind. This is known as “self-ID”. Applicants simply fill out an online form and submit a 
statutory declaraƟon. They are then issued a Gender RecogniƟon CerƟficate (GRC), and their new gender is 
legally recognised as their preferred gender for all purposes. 

2019 Amendment to the Gender Recognition Act 

The 2019 amendment to Ireland's Gender RecogniƟon Act introduced significant changes aimed at 
simplifying the process for legal gender recogniƟon for young people aged 16 and 17. 
 
Key Changes 
 

Aspect Previous Requirement 2019 Amendment 
Requirement 

Age Group 16- and 17-year-olds required court 
approval and medical cerƟficaƟon 

Parental consent and 
simplified process 

Legal RecogniƟon 
Process 

Involvement of two medical 
pracƟƟoners and court order 

Self-declaraƟon with parental 
consent 

RevocaƟon 
Process 

Not clearly defined Introduced a straighƞorward 
revocaƟon process 

 
LimitaƟons of the Amendment 

 The amendment did not extend legal gender recogniƟon rights to individuals under 16 years of age, 
leaving them without a formal process for gender recogniƟon. 

 Concerns were raised regarding the lack of provisions for those under 16, as the law remains silent 
on their status. 

The changes aimed to make the process more accessible for older teenagers while maintaining the exisƟng 
restricƟons for younger children. 

Gender RecogniƟon Act 2015 
hƩps://www.irishstatutebook.ie/eli/2015/act/25/enacted/en/html 
Gender RecogniƟon Act 2015 – Updated 1 Jan 2019 
hƩps://revisedacts.lawreform.ie/eli/2015/act/25/revised/en/html 
Gender RecogniƟon Advisory Group 2011 
hƩps://www.marriagequality.ie/download/pdf/gender_recogniƟon_advisory_group_report.pdf 
Ireland’s Gender RecogniƟon Act – Part 1 
hƩps://genspect.org/irelands-gender-recogniƟon-act-part-1/ 
Ireland’s Gender RecogniƟon Act – Part 2 
hƩps://genspect.org/irelands-gender-recogniƟon-act-part-2/ 
The Countess Advocacy Group for Women and Children: hƩps://thecountess.ie/ 
The Good, The Bad and The GRA - LGB, Interrupted: Robbie Travers and Annaig Birdy 
hƩps://youtu.be/qrFg4LP4avo 
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LGBTIQ+ Equality and Inclusion Strategy 

LGB rights are well established in Western countries to the point that they 
are more or less a given. So when we see a huge emphasis on LGBTIQ+ 
inclusion, we know it’s the “T” porƟon in parƟcular that is being pushed. 
The “I” is intersex, a chromosomal birth condiƟon, one of the 
consequences of which can be problems with genital development. We 
cover the story of Sophie OƩaway in the Background Reference secƟon 
which is a case in point.  

“Q” for Queer is oŌen conflated with LGB, which is historical. However, the 
modern day “Q” is different, and again, we cover that in the Background 
Reference secƟon. 

The primary concern for parents then becomes the “T” and the associated 
noƟon of Gender being a social construct, and that one’s Gender IdenƟty is 
based on how your feel rather your biological sex. If there is a mismatch, 
the person is considered transgender. 

The starƟng point for what we see in schools arises at a supernaƟonal level, at both the United NaƟons and 
the EU levels. UN Sustainable Development Goal 5 is “Achieve gender equality and empower all women 
and girls” and it makes no menƟon of the term transgender. However, it takes the noƟon of a self-declared 
Gender IdenƟty (derived from Queer Theory) as a given. The UNESCO CSE Glossary confirms this. 

EU Commission LGBTIQ+ equality strategy 2026 – 2030 
hƩps://commission.europa.eu/publicaƟons/lgbƟq-equality-strategy-2026-2030-0_en 
2024 LGBTI Inclusion Index: Report on the Pilot ImplementaƟon 
hƩps://www.undp.org/publicaƟons/2024-lgbƟ-inclusion-index-report-pilot-implementaƟon 
UN SDG5 Gender Equality: hƩps://sdgs.un.org/goals/goal5 
UNESCO CSE Glossary: hƩps://csetoolkit.unesco.org/glossary-terms 

At a naƟonal level, the two documents of interest are the; 
“NaƟonal LGBTIQ+ Inclusion Strategy II 2024-2028” and the 
“NaƟonal LGBTIQ+ Inclusion Strategy II – AcƟon Plan 2025-2026” 
hƩps://www.gov.ie/en/department-of-children-disability-and-
equality/campaigns/naƟonal-lgbƟq-inclusion-strategy-ii-2024-2028/ 

These documents set out the strategy and related plans including impacts 
to school curriculum (SPHE and whole school), LGBTQ inclusive books in 
libraries, anƟ-bullying policy (Bí Cineálta). 

Issues such as gender recogniƟon, healthcare, misinformaƟon, 
hatespeech, and the banning of conversion pracƟces based on gender 
idenƟty and gender expression are also covered. 

The strategy is aligned with the EU strategy document - the 2020-2025 
version is refenced but expect this to be updated. Pages 27-28 set out the 
internaƟonal legislaƟve framework. 

Ireland has long been a key driver of gender idenƟty policy: 
hƩps://gript.ie/ireland-in-the-eu-is-a-key-driver-of-transgender-idenƟty-policy/ 
IHREC Pushing Gender Ideology into Equality Act Update: 
hƩps://gript.ie/ihrec-pushing-gender-ideology-into-equality-act-update/ 
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Department of Education and NCCA Strategies 

Department of Education Strategy 

Page 11 of “The Department of EducaƟon Statement of Strategy 2021-2023” gives us: 
“The Department is commiƩed to contribuƟng to the naƟonal effort to implement the United NaƟons’ 17 
Sustainable Development Goals and sees EducaƟon for Sustainable Development (ESD) as key to 
achieving these. Over the lifeƟme of this Statement of Strategy we will contribute to the achievement of the 
SDGs and in parƟcular to SDG 4 – Quality EducaƟon “to ensure inclusive and equitable quality educaƟon 
and promote lifelong learning opportuniƟes for all” through the SDG NaƟonal ImplementaƟon Plan.” 

and “Develop and co-ordinate implementaƟon of a follow-on NaƟonal Strategy on EducaƟon for 
Sustainable Development (ESD) to 2030” – we cover this in a later secƟon. 
hƩps://www.into.ie/app/uploads/2019/07/136245_0f16238d-ce2e-4da9-8511-a871327b4e2d.pdf 

The Department of EducaƟon Statement of Strategy, 2023-2025: hƩps://www.gov.ie/en/department-of-
educaƟon/publicaƟons/department-of-educaƟon-statement-of-strategy-2023-2025/#statement-of-
strategy-2023-2025 

This includes bullets on: 
 ESD to 2030: Second NaƟonal Strategy on EducaƟon for Sustainable Development 
 UN Sustainable Development Goals 
 

NCCA Strategic Plans 

These can be found at this link. hƩps://ncca.ie/en/about-ncca/corporate-informaƟon/strategic-plan/ 
The 2026-2029 Strategic Plan is currently in draŌ form and can also be accessed from this link. 

Page 7 of the 2022-2025 Plan hƩps://ncca.ie/media/5515/strategic-plan-2022-2025.pdf contains the 
objecƟve highlighted below. This has proven to be a very accurate indicator of the content we have seen 
enter the curriculum at all age levels. 
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Busy Bodies – A Booklet About Puberty 

“This is an updated version of the booklet that was originally published in 2008. It will provide useful and 
supporƟve informaƟon about the physical and emoƟonal changes that children will experience during 
puberty, the basics of reproducƟon, and how young people can look aŌer themselves as they grow up. 
Parents and carers can use the booklet alone or in tandem with the accompanying video material, as a 
support and source of informaƟon for themselves and their child during puberty.” 
 
This booklet is targeted at primary school children who are approaching puberty. Despite statements from 
government that Gender Ideology is not in the Primary curriculum, the noƟon of Gender IdenƟty is 
contained in this booklet. 
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When a parental complaint was entered regarding the content of this document, the HSE responded 
referencing following the guidance of the WHO Standards for Sexuality EducaƟon in Europe and the 
UNESCO InternaƟonal technical guidance on sexuality educaƟon, which are both covered elsewhere in 
this document. 
 
Youtube Playlist: hƩps://www.youtube.com/playlist?list=PLltgannkj2UG1oLFaDGQsaCfUboF17aH2 
Busy Bodies Booklet Download: 
hƩps://www.healthpromoƟon.ie/media/documents/HCP00478_HSE-Busy_Bodies_Booklet_2023-Web.pdf 
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Transgender Identity Enters the Irish Classroom in 2011 

One of the first appearances of the term "Transgender" in a resource desƟned for an Irish classroom was 
the 2011 document "GROWING UP LESBIAN, GAY, BISEXUAL and TRANSGENDER – A Resource for SPHE 
and RSE" which included references to "Transgender IdenƟty" at both the Junior Cycle and Senior Cycle 
levels. Published on the www.pdst.ie website (which now requires login access), it was a resource which 
any RSE or SPHE teacher at the Ɵme could potenƟally decide to use in their classroom. There was also a 
supporƟng DVD with videos that could be shown in class. 

    

On Page 43 it covers a lesson on Transgender IdenƟty for Junior Cycle students: 
"The focus of this lesson is to give more aƩenƟon to the experience of being transgender", and 
 "A transgender person is someone whose gender idenƟty differs from the sex they were born with".  

This was 2011 remember, before the Gender RecogniƟon Act of 2015. I think it's safe to say that most Irish 
parents had zero awareness of this document, and that the noƟon of "Transgender IdenƟty" could have 
been a topic for classroom discussion at that Ɵme. The resource is sƟll available on the BelongTo website. 

Growing Up Lesbian, Gay, Bisexual and Transgender – A Resource for SPHE and RSE: 
hƩps://www.belongto.org/app/uploads/2022/09/Growing-Up-LGBT-1.pdf 
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“Different Families, Same Love” Program 2015 

Background 

 The iniƟaƟve was created by the INTO LGBT Teachers’ Group (established around 2004 as an 
associated group of the Irish NaƟonal Teachers’ OrganisaƟon / INTO, the main union represenƟng 
primary-school teachers).  

 It was developed in partnership with GLEN (Gay and Lesbian Equality Network, now part of broader 
LGBT+ equality work), which provided educaƟon support and hosted resources on its site 
(www.glen.ie/educaƟon) (www.glen.ie/educaƟon).  

 The 2013 DES AnƟ-Bullying Procedures (Circular 045/2013), which mandated that schools explicitly 
name and prevent idenƟty-based bullying, including homophobic and transphobic incidents. The 
INTO LGBT Teachers’ Group and GLEN responded by producing pracƟcal tools to help teachers 
implement these procedures and create "posiƟve school climates" where children from (or with) 
LGBT-headed families felt valued.  

 By early 2015 (as detailed in the GLEN InTouch newsleƩer, Jan/Feb 2015), the poster and 
accompanying resources/lesson plans were already produced and being promoted as part of a suite 
of materials to challenge stereotypes, inclusive language, and bullying.  

The name and message ("Different Families, Same Love") emphasised that all family structures are equally 
worthy of respect, directly countering the heteronormaƟve assumpƟons common in Irish denominaƟonal 
schools at the Ɵme. 

Introduction and Launch in 2015 

 Timing: The high-profile rollout occurred in September 2015, shortly aŌer Ireland’s historic same-
sex marriage referendum (passed 22 May 2015 with 62% Yes) and ahead of the first same-sex 
weddings (November 2015).  

 DistribuƟon: The poster (and linked resources) was sent to every primary school in Ireland and 
provided to INTO’s approximately 40,000 members for classroom use. It was explicitly posiƟoned as 
the first resource of its kind in Irish classrooms.  

 Official endorsement: EducaƟon Minister Jan O’Sullivan publicly launched and strongly supported it, 
staƟng: “This pracƟcal resource will be invaluable to teachers in creaƟng inclusive classrooms. It will 
send a strong message that LGBT children and families are welcome and cherished in our schools.”  

 INTO General Secretary Sheila Nunan also endorsed it, highlighƟng its value for posiƟve discussions 
of LGBT people and families.  

The poster visually depicted a wide range of families (same-sex parents, single parents, grandparents 
raising children, interracial families, etc.) with the capƟon “Different Families, Same Love,” accompanied by 
tailored lesson plans (e.g., idenƟfying family members, appreciaƟng diversity, challenging inappropriate 
language). 
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Anti-Bullying – The Gateway for Gender Ideology in Schools 2016 

Another Irish school resource, "BEING LGBT IN SCHOOL", published by GLEN in associaƟon with the ASTI, 
TUI, BelongTo, TENI and TUSLA, was updated in 2016 to incorporate the noƟon of "Transphobic Bullying" 
and it's glossary includes most of the definiƟons we are familiar with today such "Gender Dysphoria", 
"Gender Expression", "Gender Fluid", "Gender Non-binary", "Gender TransiƟon" and of course "Gender 
IdenƟty" which it defines as: 

"A person’s internal feeling of being male or female, regardless of the sex listed on their birth cerƟficate 
(assigned birth sex). Some individuals may have a sense that they are some other gender, or a combinaƟon 
of genders" 

The update was clearly prompted by the 2015 Gender RecogniƟon Act which enshrined the noƟon of a 
person self-idenƟfying as their “preferred gender”. It’s important to note that the term “gender idenƟty“ 
does not appear in the 2015 Act itself, nor it’s subsequent update, nor does the term “gender expression”.  
Again, I believe it's safe to say that the average Irish parent would have had liƩle awareness of either the 
updated document nor the 2015 Act itself. 

        
In 2016, BelongTo, in conjuncƟon with St. Patrick’s College, DCU, produced a programme, ALL TOGETHER 
NOW – “AN EDUCATIONAL AWARENESS PROGRAMME, ON HOMOPHOBIC AND TRANSPHOBIC BULLYING, 
IN PRIMARY SCHOOLS” . The implicaƟon here of course, is that while the GRA was applicable to adults 
only, this was introducing the noƟon of transgendering in a Primary School seƫng. 
 
Being LGBT in School: hƩps://www.gov.ie/en/department-of-educaƟon/publicaƟons/being-lgbt-in-school/ 
Being LGBTQI+ in Ireland Report: hƩps://beinglgbtqi.ie/?page_id=35 

A quesƟon must asked as to why the Catholic Primary Schools Management AssociaƟon (CPSMA) were 
engaged in this project – they are acknowledged on page 4 of 
hƩps://belongto.org/app/uploads/2019/02/All_Together_Now-__BeLonG_To_booklet10-16.pdf.  
One can only assume given this acknowledgement, that the CPSMA were supporƟve in rolling out this 
program to Catholic schools? 
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SPHE Curriculum Influence – Setting the Stage 

The LGBT Ireland Report from March 2016 noted the following on Page 242: 
"conƟnued efforts must be made to enable primary and post-primary 
schools to ensure that: ... The curriculum on LGBTI issues is expanded to 
address both sexual orientaƟon and gender idenƟty beyond what is 
included in RelaƟonships and Sexuality EducaƟon (RSE) or Social Personal 
Health EducaƟon (SPHE) classes." This would be the pre-cursor to 
introducing gender idenƟty into the discussions on the upcoming revised 
curriculum including a new SPHE curriculum at Junior Cycle level. 

Further pressure came in the LGBTI+ NaƟonal Youth Strategy 2018–2020 
and the NaƟonal LGBTI+ Inclusion Strategy 2019–2021 explicitly calling for 
the integraƟon of LGBTI+ issues, including gender idenƟty, into school 
curricula to foster inclusivity and reduce distress among gender-diverse 
youth. OrganizaƟons like BelongTo, TENI (Transgender Equality Network 
Ireland), and the NaƟonal LGBT FederaƟon played key roles in these 

strategies, with members serving on advisory commiƩees. For those who were awake at the Ɵme, Dr. Aoife 
Neary's speech to the Dail CommiƩee on EducaƟon in 2018, would have been concerning , not just by some 
of the subject maƩer, but also in the language used, the language of Feminist Theory and IntersecƟonality, 
the language of CriƟcal Social JusƟce. 

The noƟon that an academic such as Dr. Neary, who had close Ɵes with Transgender Equality Network 
Ireland (TENI), would be given primacy in determining the new SPHE curriculum at Junior Cycle level, should 
have been a cause for concern to parents at the Ɵme. But there was no awareness, nor the desire for create 
such awareness on behalf of the Irish media. UlƟmately Covid interceded, and people’s aƩenƟons were 
drawn elsewhere. Progress on the new curriculum was clearly delayed but most of what Dr. Neary outlined 
in her 2018 statement ulƟmately found its way into the 2023 curriculum when it was introduced, both in 
terms of content, and the way it was taught. 

Opening Statement by Dr. Aoife Neary (UL) to the Dail CommiƩee on EducaƟon in 2018: 
hƩps://data.oireachtas.ie/ie/oireachtas/commiƩee/dail/32/joint_commiƩee_on_educaƟon_and_skills/sub
missions/2018/2018-06-12_opening-statement-dr-aoife-neary-lecturer-in-sociology-of-educaƟon-
university-of-limerick_en.pdf 
hƩps://youtu.be/FPNo5k-Ks6A 
Renold, E. and McGeeney, E. (2017) Informing the Future Sex and RelaƟonships EducaƟon Curriculum in 
Wales. Cardiff University. ISBN 978-1-908469-12-0 
hƩps://www.cardiff.ac.uk/__data/assets/pdf_file/0016/1030606/informing-the-future-of-the-sex-and-
relaƟonships-educaƟon-curriculum-in-wales-web.pdf 
List of Dr. Neary’s Academic PublicaƟons 
hƩps://scholar.google.com/citaƟons?user=c23glpQAAAAJ&hl=en 
SPHE: the Irish sex-educators challenging the idea of children’s innocence 
hƩps://gript.ie/sphe-the-irish-sex-educators-challenging-the-idea-of-childrens-innocence/ 
Irish professor: “Fears around childhood innocence act as a barrier” to sex ed 
hƩps://gript.ie/irish-professor-fears-around-childhood-innocence-act-as-a-barrier-to-sex-ed/ 
LGBTI+ NaƟonal Youth Strategy 2018-2020: hƩps://www.gov.ie/en/department-of-children-disability-and-
equality/publicaƟons/lgbƟ-naƟonal-youth-strategy-2018-2020/ 
LGBTI+ Inclusion Strategy 2019-2021: hƩps://www.gov.ie/en/department-of-children-disability-and-
equality/publicaƟons/lgbƟ-inclusion-strategy-2019-2021/ 
University of Limerick and TENI launch gender idenƟty e-resource for schools 2020: 
hƩps://www.ul.ie/news/university-of-limerick-and-teni-launch-gender-idenƟty-e-resource-for-schools 
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The WHO Standards for Sexuality Education in Europe 2010 

A leading author of the above PopulaƟon Council document, Doortje 
Bracken (then of the IPPF – InternaƟonal Planned Parenthood 
FoundaƟon), was also a leading contributor to the 2010 WHO Standards. 
The groundwork for what we see in Irish classrooms today was rooted in 
that 2010 WHO document, "Standards for Sexuality EducaƟon in 
Europe". The term "gender idenƟty" appears 7 Ɵmes in that document 
but it is the appearance on Page 44 of "differences between gender 
idenƟty and biological sex", that is an indicator of what was to come. 

In the response to a 2023 parental complaint regarding the appearance of 
the term Gender IdenƟty in the “Busy Bodies” resource for children 
approaching puberty, the HSE referenced the WHO document and the 
term gender idenƟty “as a topic to be addressed within sexuality 
educaƟon”.  These WHO standards have effecƟvely been superseded by an 
equivalent UNESCO document that we will cover later. 

WHO Standards for Sexuality EducaƟon:  
hƩps://www.bzga-whocc.de/en/publicaƟons/standards-for-sexuality-educaƟon/ 
 
Comprehensive Sexuality EducaƟon: A (CriƟcal) Review of UNESCO and WHO Standards: 
hƩps://safeschoolsallianceuk.net/wp-content/uploads/2023/04/Comprehensive-Sexuality-EducaƟon-A-
Review-of-UNESCO-and-WHO-Standards.pdf 

This document includes a bulleted summary at the beginning which includes the following points: 
 Both organisaƟons have abandoned a safeguarding first approach, significantly increasing the risk of 

child sex abuse and exploitaƟon within and beyond the classroom. This is a deliberate shiŌ explained as 
necessary to enable a ‘posiƟve’ approach to sex and sexuality. 

 Their standards and guidelines depend upon unquesƟoning acceptance of the ill evidenced belief that 
children are ‘sexual’ from birth, and that ‘sexual cogniƟon’ begins ‘in the womb’. 

 The WHO and UNESCO standards and guidance therefore require that sexual knowledge and 
behaviours are inculcated in children from their early years. 

 The evidence base used to jusƟfy the framework is weak, with ethical concerns alongside a lack of 
longitudinal research. Nevertheless, UNESCO and WHO persist with a radical, and therefore 
experimental approach.  

 The principle that children are ‘sexual’ and the requirement to inculcate a ‘posiƟve’ approach to sexual 
educaƟon, acƟvity, and behaviour in children (rather than a neutral or safeguarding approach), was 
found to be a conƟnuaƟon of the propaedophile ‘sex posiƟve’ fantasies of academics such as Gayle 
Rubin and organisaƟons such as the Paedophile InformaƟon Exchange (PIE).  

 UNESCO’s uncriƟcal centralisaƟon of ‘gender idenƟty’ in children’s educaƟon was found to be a 
conƟnuaƟon of the experimental work of (alleged) child sex abuser John Money.  

 The philosophies underpinning WHO and UNESCO’s standards and guidance, including the concept of 
‘childhood sexuality’, was found to be the legacy of the abusive, unethical and unreliable research of 
Alfred Kinsey. 

The WHO document was referenced when the content of this Busy Bodies booklet was queried: 
hƩps://www.healthpromoƟon.ie/media/documents/HCP00478_HSE-Busy_Bodies_Booklet_2023-Web.pdf 
The WHO would now appear to referencing the UNESCO document which follows this: 
hƩps://www.who.int/news-room/fact-sheets/detail/comprehensive-sexuality-educaƟon 
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UNESCO, EU and Socially Constructed Gender 

The UNESCO document “InternaƟonal technical guidance on sexuality 
educaƟon: an evidence-informed approach” was released in 2018. This 
document is important as it would now be seen as the definiƟve 
internaƟonal standard for sexuality educaƟon, and the fact that it comes 
from UNESCO means that everyone in the Irish government, academia, 
media, NGO and Trade Union establishment would bow to it.  

Having reviewed the so-called “evidence base” referenced in that 
document, I would take issue with it, and the document as a whole, 
parƟcularly for the younger cohort. Both the UK Safe Schools Alliance and 
MCC Brussels have documented their concerns. Links below. 

Page 50 of the document has the chapter Ɵtled “The Social ConstrucƟon 
of Gender and Gender Norms”.  It calls for 5 to 8 years olds to be able to: 
“Define gender and biological sex and describe how they are different” 
and “Reflect on how they feel about their biological sex and gender”. The 
guidance for older students evolves from this. 

The UNESCO definiƟon of the term “Gender” also aligns with this: 
"Gender roles and expectaƟons are learned. They can change over Ɵme and they vary within and between 
cultures …. The concept of gender is vital because, applied to social analysis; it reveals how women's 
subordinaƟon (or men's dominaƟon) is socially constructed. As such, the subordinaƟon can be changed or 
ended. It is not biologically predetermined nor is it fixed for ever." 

Gender Equality 

Both the UN and EU are major promoters of “Gender Equality” and on the surface this appears to be 
seeking equal rights for women. However, in the context of Postmodern Feminist Theory, which both 
insƟtuƟons subscribe to, the desire is actually for “equity”, as in equality of outcomes, and that gender is 
considered a social construct, and is independent of biology. The Athena Swan program in Ireland shares 
the same philosophy and hence our universiƟes are basƟons of CriƟcal Social JusƟce Theory. 

UNESCO’s Glossary of Comprehensive Sexuality EducaƟon (CSE) Terms (see later in this chapter), defines 
most of the terms that appear in the SPHE curriculum now including gender idenƟty. It includes a 
reference to “modificaƟon of bodily appearance or funcƟon (by medical, surgical, or other means)” that is 
not included the definiƟon in the Irish school books. 

We cover the UNESCO document “OperaƟonal tools to advance gender equality in and through 
educaƟon” in a later chapter which appears to be the definiƟve reference for use in educaƟon. 

InternaƟonal technical guidance on sexuality educaƟon: an evidence-informed approach: 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000260770 
UNESCO’s Glossary of Comprehensive Sexuality EducaƟon (CSE): 
hƩps://csetoolkit.unesco.org/glossary-terms 
How European Union insƟtuƟons sexualise children through Comprehensive Sexuality EducaƟon 
hƩps://brussels.mcc.hu/news/how-european-union-insƟtuƟons-sexualise-children-through-of-
comprehensive-sexuality-educaƟon 
Comprehensive Sexuality EducaƟon: A (CriƟcal) Review of UNESCO and WHO Standards: 
hƩps://safeschoolsallianceuk.net/wp-content/uploads/2023/04/Comprehensive-Sexuality-EducaƟon-A-
Review-of-UNESCO-and-WHO-Standards.pdf 
Unpacking the UNESCO InternaƟonal Technical Guidance on Sex EducaƟon: hƩps://youtu.be/r57M3ef2Tcs 
European InsƟtute of Gender Equality - Glossary and thesaurus - Gender IdenƟty 
hƩps://eige.europa.eu/publicaƟons-resources/thesaurus/terms/1049 
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UNESCO Comprehensive Sexuality Education Glossary of Terms 

hƩps://csetoolkit.unesco.org/glossary-terms 
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The UN calls for 'comprehensive' sex education in Irish schools  

In February 2023, RTE’s Emma O’Kelly reported as follows: 
“Comprehensive and evidence-based sex educaƟon needs to be 
integrated into school curriculums here at all levels of educaƟon 
and in teacher training, the UN's CommiƩee on the Rights of the 
Child has said. It has said Ireland needs to ensure that this includes 
educaƟon on gender equality, sexual diversity, sexual and 

reproducƟve health rights, responsible sexual behaviour and violence prevenƟon.” 
 
To the uniniƟated, who would not be aware of the true meaning of the term “gender equality”, this might 
appear to be a perfectly valid request, and that it was about Ɵme that Ireland got in line on this. 

The true meaning of the term “Gender Equality”, which has its own Sustainable Development Goal (SDG 5), 
can be seen in Chapter 8 of the book “Teaching the Sustainable Development Goals to Young CiƟzens”. 
The chapter Ɵtle and tagline give the game away: “Teaching about gender – Feminist hope and praxis for 
the future (SDG 5)”. Later in the chapter we see the same stock definiƟons of Gender and Gender IdenƟty 
that we have become familiar with. The term “Gender Equality” is essenƟally “Transgender Equality”. 

The above is due to the fact that the term “gender” as used in SDG5, is based on the Feminist Theory / 
CriƟcal Social JusƟce definiƟon, and is seen as a social construcƟon, something one performs, and which is 
independent of biological sex.  
 
UN calls for 'comprehensive' sex educaƟon in Irish schools: 
hƩps://www.rte.ie/news/educaƟon/2023/0209/1355764-un-childrens-rights/ 

The History & Agenda Behind CSE: hƩps://www.comprehensivesexualityeducaƟon.org/history-of-cse/ 

American Groomer – The Kids are not Alright: hƩps://americangroomerfilm.com/ 

Pushing boundaries: ‘Sexuality educaƟon’ from UNESCO and WHO: 
hƩps://safeschoolsallianceuk.net/2023/04/29/unesco-who-sexuality-educaƟon/ 

UN and WHO Global 2030 Sexual Agenda: Children Should Be Prepared for Early Sexual Partnerships 
(Features a video on early childhood masturbaƟon produced by the Rutgers FoundaƟon) 
hƩps://www.vaken.se/uns-and-whos-global-2030-sexual-agenda-children-should-have-sexual-partners-as-
early-as-possible/ 

IPPF Framework for Comprehensive Sexuality EducaƟon (CSE): 
hƩps://www.ippf.org/sites/default/files/ippf_framework_for_comprehensive_sexuality_educaƟon.pdf 

The War on Children. The Comprehensive Sexuality EducaƟon Agenda: 
hƩps://www.youtube.com/watch?v=Yt0WU3M9ASA 
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The Revised Junior Cycle Curriculum 

2015 Revisions to the Framework for Junior Cycle 

The 2015 revisions to the Framework for Junior Cycle were a significant 
compromise, primarily on assessment arrangements, published in August 2015 
under Minister for EducaƟon and Skills Jan O’Sullivan. They responded to strong 
opposiƟon from teacher unions (parƟcularly the ASTI and TUI) to the more 
radical 2012 Framework (under Ruairí Quinn), while retaining the core student-
centred, skills-focused vision.  
Towards a BETTER FUTURE - A Review of the Irish School System: 
hƩps://mural.maynoothuniversity.ie/id/eprint/10001/1/TowardsaBeƩerFuture-
AReviewoŌheIrishSchoolSystemMarch2017.pdf 

The 2012 version had proposed a substanƟal shiŌ toward school-based conƟnuous assessment (iniƟally 
around 40% school-based work marked by teachers, with the State ExaminaƟons Commission/SEC phasing 
out involvement over Ɵme for most subjects, aiming for a largely school-based model). Unions strongly 
resisted teachers assessing their own students for high-stakes cerƟficaƟon purposes. 

Notable Elements in the 2015 Framework 

 Wellbeing as a disƟnct area of learning (introduced from 2017, building to up to 400 hours over three 
years). It incorporates Physical EducaƟon (PE), Social, Personal and Health EducaƟon (SPHE, including 
RelaƟonships and Sexuality EducaƟon), and Civic, Social and PoliƟcal EducaƟon (CSPE). 
Learning during Crisis (OECD) : 
hƩps://www.researchgate.net/publicaƟon/378496844_Learning_during_Crisis_OECD 

 RetenƟon and refinement of the eight principles, 24 statements of learning, and key skills (eight key 
skills, with literacy and numeracy more explicitly integrated). 

 ConƟnued flexibility: schools design programmes around subjects and/or short courses (maximum 
typically equivalent to about 10 subjects for cerƟficaƟon), Priority Learning Units (for students with 
significant special educaƟonal needs), and other experiences. 

 Emphasis on balance between knowledge and skills, formaƟve assessment, teacher professional 
development/Ɵme, and school flexibility, while building on effecƟve exisƟng pracƟces. 

 Phased introducƟon of new subject specificaƟons conƟnued as planned. 

In short, the 2015 Framework preserved the educaƟonal philosophy (less overload and rote learning; more 
skills, engagement, wellbeing, and broader recogniƟon of learning) but substanƟally scaled back the shiŌ 
away from external, high-stakes terminal assessment to secure agreement and implementaƟon. It is oŌen 
described as a more pragmaƟc dual model rather than the fuller school-based system proposed in 2012. 

Linkage of Wellbeing to Education 2030 

The introducƟon of Wellbeing as a disƟnct area of learning in Ireland’s Junior Cycle (formalised in the 2015 
Framework for Junior Cycle and supported by Guidelines from 2017, with up to 400 hours over three years) 
aligns themaƟcally and policy-wise with EducaƟon 2030, though it was not presented as a direct 
implementaƟon measure of it.  
Junior Cycle Wellbeing Guidelines: hƩps://ncca.ie/media/5062/updated-guidelines-2021_en.pdf 

EducaƟon 2030 refers to the UNESCO Incheon DeclaraƟon and Framework for AcƟon (adopted 2015) for 
Sustainable Development Goal 4 (SDG 4): “Ensure inclusive and equitable quality educaƟon and promote 
lifelong learning opportuniƟes for all.” A key element is Target 4.7, which we cover in the next secƟon. 
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Main Linkages 

1. HolisƟc, student-centred quality educaƟon 
EducaƟon 2030 emphasises educaƟon that goes beyond academic achievement to support the full 
development of learners (cogniƟve, social, emoƟonal, physical). Junior Cycle Wellbeing (incorporaƟng 
Physical EducaƟon/PE, Social, Personal and Health EducaƟon/SPHE including RelaƟonships and 
Sexuality EducaƟon, and Civic, Social and PoliƟcal EducaƟon/CSPE) explicitly aims to enhance students’ 
physical, mental, emoƟonal, and social wellbeing, resilience, connectedness, sense of purpose, and 
ability to cope with challenges. This supports the view that healthy, resilient learners are beƩer 
posiƟoned to succeed educaƟonally and contribute to society—core to quality educaƟon under SDG 4.  
Junior Cycle Wellbeing Guidelines 2021: hƩps://ncca.ie/media/5062/updated-guidelines-2021_en.pdf 

2. ConnecƟon through EducaƟon for Sustainable Development (ESD) 
Irish Junior Cycle Wellbeing Guidelines reference the NaƟonal Strategy on EducaƟon for Sustainable 
Development in Ireland (2014–2020), which defines sustainable development as a process aimed at 
promoƟng the wellbeing of ciƟzens now and into the future. ESD is a central pillar of EducaƟon 
2030/SDG 4.7. Wellbeing elements (especially CSPE) address human rights, media literacy, climate 
acƟon, acƟve ciƟzenship, and community engagement through inquiry and projects, contribuƟng to 
Global CiƟzenship EducaƟon (GCE) and ESD goals. Later Irish ESD to 2030 strategies and SDG reporƟng 
conƟnue to posiƟon curriculum reforms, including Junior Cycle components, as supporƟng these 
targets.  
Junior Cycle Wellbeing Guidelines - The European Global EducaƟon Peer Review Process NaƟonal 
Report on Ireland 
hƩps://staƟc1.squarespace.com/staƟc/5f6decace4ff425352eddb4a/t/6a439505d34abd50f0899cb3/17
82813957118/Ireland+Peer+Review+Report.pdf 

3. Timing and broader policy coherence 
Both the EducaƟon 2030 Framework and the revised Junior Cycle Framework were finalised in 2015. 
Wellbeing was elevated from a principle (in earlier proposals) to a dedicated curricular area as part of 
the 2015 compromise reforms. It fits within Ireland’s wider commitments to internaƟonal agendas 
(SDGs, UNESCO frameworks on educaƟon for health and well-being) and naƟonal policies (Healthy 
Ireland, mental health promoƟon guidelines, BeƩer Outcomes, Brighter Futures). Reviews note that 
Junior Cycle Wellbeing/CSPE provides structured opportuniƟes for skills relevant to SDG 4.7.  

4. SupporƟng internaƟonal frameworks 
UNESCO strategies on educaƟon for health and well-being stress that physical and mental health, 
social-emoƟonal skills, and safe learning environments are foundaƟonal to educaƟonal success and 
sustainable development. OECD work on future of educaƟon and skills (including wellbeing) similarly 
emphasises competencies for individual and collecƟve wellbeing. Ireland’s approach is consistent with 
these. 

Summary of the Relationship 

Wellbeing was driven primarily by naƟonal concerns (student engagement, mental health, reducing exam 
pressure, holisƟc development in the Junior Cycle reform process) and domesƟc strategies. It contributes to 
Ireland’s delivery of EducaƟon 2030/SDG 4 by embedding holisƟc wellbeing, life skills, ciƟzenship, and ESD-
related content into lower secondary educaƟon. This helps equip students with the knowledge, skills, 
values, and disposiƟons needed for personal flourishing and contribuƟon to a more sustainable, equitable 
society—precisely the transformaƟve vision of EducaƟon 2030. 
 
The above is very much the party line of the approach taken. Aside from the potenƟal negaƟve aspects of 
“Wellbeing”, including the indoctrinaƟng aspects on contested topics such as gender, race and climate, as 
well as “EducaƟon for Sustainable Development” and “Global CiƟzenship EducaƟon”, there is also the 
opportunity cost in terms of lost core subject Ɵme. The mental health claims must be seen in the context of 
the mental health impacts of a fundamentally “woke” curriculum. 
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SDG 4.7 Implementation in Ireland 

SDG Target 4.7 requires that by 2030 all learners acquire the knowledge and 
skills needed to promote sustainable development. This includes educaƟon for 
sustainable development (ESD) and sustainable lifestyles, human rights, 
gender equality, a culture of peace and non-violence, global ciƟzenship, and 
appreciaƟon of cultural diversity and culture’s contribuƟon to sustainable 
development. 

Ireland implements this primarily through its Second NaƟonal Strategy on 
EducaƟon for Sustainable Development – ESD to 2030 (launched June 2022 
by the Departments of EducaƟon, Further and Higher EducaƟon, Research, 
InnovaƟon and Science, and Children, Equality, Disability, IntegraƟon and 
Youth). It is accompanied by an ImplementaƟon Plan (2022–2026) and is 
explicitly aligned with UNESCO’s ESD for 2030 framework. UNESCO has 
adopted it as Ireland’s Country IniƟaƟve for ESD. The strategy treats ESD as 
both a direct contribuƟon to Target 4.7 and a key enabler for all 17 SDGs. 

Ministers Foley, Harris and O’Gorman launch ESD to 2030 – the 2nd NaƟonal Strategy on EducaƟon for 
Sustainable Development: hƩps://www.gov.ie/en/department-of-educaƟon/press-releases/ministers-
foley-harris-and-ogorman-launch-esd-to-2030-the-2nd-naƟonal-strategy-on-educaƟon-for-sustainable-
development/ 

Five Priority Areas 

These match UNESCO’s framework: 
1. Advancing/aligning policy (embedding ESD in educaƟon and related policies as part of lifelong learning). 

2. Transforming learning environments (whole-insƟtuƟon approaches so learners experience 
sustainability in acƟon). 

3. Building capaciƟes of educators (iniƟal teacher educaƟon and conƟnuing professional development). 

4. Empowering and mobilising youth (call to acƟvism). 

5. AcceleraƟng local-level acƟon (community partnerships and pracƟcal projects).  

Curriculum and Formal EducaƟon IntegraƟon 
 Early childhood: Updated Aistear framework incorporates relevant elements. 

 Primary: The redeveloped Primary Curriculum Framework includes “Social and Environmental 
EducaƟon” as a curriculum area and “Being an AcƟve CiƟzen” as a key competency. Global CiƟzenship 
EducaƟon (GCE) is woven throughout; phased introducƟon from around 2025/2026. Development 
groups worked explicitly in the context of SDG 4.7 and ESD to 2030.  
Country profile on EducaƟon for Sustainable Development: Ireland (2025) 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000386132 

 Junior Cycle: Many of the 24 Statements of Learning and the eight key skills reflect GCE/ESD themes. 
The Wellbeing area of learning (up to 400 hours, incorporaƟng CSPE, SPHE and PE) addresses human 
rights, media literacy, climate acƟon, ciƟzenship and community engagement through inquiry and 
projects. 

 Senior Cycle: A new Leaving CerƟficate subject, “Climate AcƟon and Sustainable Development,” began 
in 42 schools in September 2025 (with plans for wider rollout). Other subjects and programmes also 
incorporate sustainability content. 
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 Teacher educaƟon: GCE/ESD is a core requirement under the Céim standards for IniƟal Teacher 
EducaƟon. Networks such as DICE (primary) and Ubuntu (post-primary) support embedding, alongside 
CPD opportuniƟes.  

Curriculum audits (e.g., 2018, with an update planned) confirm progressive integraƟon across levels. ESD is 
also being incorporated into quality assurance, school inspecƟons and system performance frameworks 
where feasible. 
Higher EducaƟon, Further EducaƟon and Beyond 
 Higher EducaƟon Authority (HEA) has launched an ESD Framework for Higher EducaƟon (2026) 

supporƟng whole-insƟtuƟon approaches across teaching, research, campus operaƟons, governance 
and community engagement. Strategic Alignment of Teaching and Learning Enhancement (SATLE) 
funding has prioriƟsed ESD projects. 
hƩps://hea.ie/2026/07/29/hea-launches-educaƟon-for-sustainable-development-esd-framework-for-
higher-educaƟon-welcomed-by-minister-lawless/ 
hƩps://hub.teachingandlearning.ie/educaƟon-for-sustainable-development/ 

 Expansion of green skills courses in Further EducaƟon and Training (e.g., thousands of enrolments 
reported). 

 Non-formal and informal educaƟon: Strong support via Irish Aid’s Global CiƟzenship EducaƟon Strategy, 
programmes such as WorldWise Global Schools, Global Village, Green Schools (An Taisce), Youth 2030, 
and civil society organisaƟons coordinated through IDEA. Youth-led climate jusƟce projects and local 
authority iniƟaƟves receive dedicated funding.  

Funding, Monitoring and Governance 

Significant project funding reaches schools (examples include over €850,000 for nearly 400 primary and 
post-primary schools in 2025/26 for gardens, outdoor classrooms, recycling, energy iniƟaƟves, teacher CPD 
and community acƟon). A Sustainability Toolkit for Schools and school climate acƟon mandates support 
pracƟcal implementaƟon. 

A NaƟonal Steering Group oversees progress. Progress reports were published (first in November 2023; 
second covering mid-2023 to end-2024). Ireland maintains a naƟonal portal for SDG monitoring, 
parƟcipates in internaƟonal reporƟng (Eurydice, UNECE), and links ESD to the broader SDG NaƟonal 
ImplementaƟon Plan and Climate AcƟon Plan.  
Progress report highlights strong cross-sectoral engagement in EducaƟon for Sustainable Development 
hƩps://www.gov.ie/en/department-of-further-and-higher-educaƟon-research-innovaƟon-and-
science/press-releases/progress-report-highlights-strong-cross-sectoral-engagement-in-educaƟon-for-
sustainable-development/ 

Overall Assessment 

Ireland has a coherent, whole-of-government, lifelong-learning approach that mainstreams ESD and Global 
CiƟzenship EducaƟon across formal, non-formal and informal educaƟon. Policy alignment is strong, new 
curriculum elements are in place or rolling out, educator capacity is being built, and pracƟcal funding and 
youth/community acƟon are acƟve. Challenges remain around consistent depth of implementaƟon in every 
classroom, assessment of ESD/GCE competencies, and ensuring equitable reach, but the architecture and 
momentum toward Target 4.7 by 2030 are clear and internaƟonally recognised as progressive. 

Further informaƟon on EducaƟon 2030 and OECD Learning Compass 2030 is covered in more detail in the 
second secƟon of this document. 
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Overarching Curriculum Concerns 

A Globalist Curriculum for a Globalist Agenda 

EducaƟon 2030 (anchored in the 2015 Incheon DeclaraƟon) frames curriculum as a 
vehicle for transformaƟve goals. Target 4.7 requires that learners acquire knowledge 
and skills to promote sustainable development, explicitly including educaƟon for 
sustainable development (ESD), sustainable lifestyles, human rights, gender equality, 
a culture of peace and non-violence, global ciƟzenship educaƟon (GCED), and 
appreciaƟon of cultural diversity. These are to be mainstreamed in naƟonal policies, 
curricula, teacher educaƟon, and assessment. 

This represents a deliberate shiŌ from a more classical model of educaƟon—focused on scholarship, 
transmission of core disciplinary knowledge, development of criƟcal thinking and objecƟvity, free debate of 
ideas, culƟvaƟon of naƟonal idenƟty/pride, and respect for religious or tradiƟonal moral frameworks—
toward an explicitly normaƟve, values-driven, and future-oriented approach.  

Displacement of Core Knowledge and Scholarship 

A primary criƟque is that EducaƟon 2030 prioriƟzes transversal themes, competencies, and aƫtudinal 
goals over the deep acquisiƟon of disciplinary knowledge (history, literature, mathemaƟcs, sciences, 
languages, classical texts). Time spent embedding “jusƟce” frameworks, sustainability competencies, or 
global ciƟzenship reduces instrucƟonal hours available for rigorous content mastery. Without strong 
foundaƟonal knowledge, criƟcal thinking itself becomes shallow—students lack the substanƟve material 
against which to test ideas. 

This is leading to crowded curricula where themaƟc integraƟon dilutes subject coherence. When 
curriculum frameworks treat core knowledge as secondary to socio-emoƟonal or acƟvist outcomes, the 
result can be graduates who are fluent in prescribed vocabulary around equity or climate but weaker in 
analyƟcal tools, historical sequence, or scienƟfic method. Classical educaƟon views knowledge as 
intrinsically valuable and as the necessary precondiƟon for genuine criƟcal thought, not merely an 
instrument for pre-selected social ends. 

Ideological Neutrality versus Prescribed Values 

EducaƟon 2030 is not value-neutral. Concepts such as “social jusƟce,” “racial jusƟce,” “climate jusƟce,” and 
certain interpretaƟons of sustainable development oŌen carry contested poliƟcal assumpƟons: about the 
nature of inequality (systemic vs. individual), historical responsibility, preferred policy soluƟons, and the 
relaƟve weight of economic growth versus environmental limits. When these are mainstreamed as 
curriculum goals rather than topics for open inquiry, the risk is that schools shiŌ from teaching how to think 
toward teaching what to conclude. 

Free debate of ideas requires that mulƟple perspecƟves (including classical liberal, conservaƟve, religious, 
naƟonalist, or skepƟcal scienƟfic ones) receive fair hearing. If curricula and teacher training embed one set 
of jusƟce narraƟves (specifically, those rooted in CriƟcal Social JusƟce Theory) as authoritaƟve, dissenƟng 
views can be framed as illegiƟmate or harmful. This undercuts objecƟvity and the Enlightenment ideal of 
educaƟon as pursuit of truth through evidence and argument. NaƟonal pride and respect for religious-
based morality can be sidelined when global ciƟzenship and universalist sustainability ethics are elevated as 
higher goods; some implementaƟons treat parƟcular naƟonal or faith tradiƟons as obstacles to be 
overcome rather than legiƟmate sources of meaning and social cohesion. 

Age Appropriateness for Younger Learners 
Developmental psychology (drawing on PiageƟan stages and subsequent research) indicates that concrete 
operaƟonal thinking dominates in primary years, with robust capacity for abstract, systemic, and moral-
poliƟcal reasoning emerging more reliably in adolescence. Introducing complex, emoƟonally charged 
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themes—systemic racism, climate catastrophe, or intersecƟonal jusƟce—to young children risks several 
harms: 

- CogniƟve overload and anxiety without the tools for criƟcal evaluaƟon or agency. 
- Premature moralizaƟon, where children absorb guilt, grievance, or acƟvist idenƟƟes before they can 

disƟnguish evidence from ideology. 
- IndoctrinaƟon effects: young learners are highly recepƟve to authority figures; framing contested 

claims as seƩled moral truths can close off later independent judgment. 
- Opportunity cost: Ɵme spent on these themes displaces age-appropriate foundaƟons in literacy, 

numeracy, basic scienƟfic method, historical narraƟve, and character formaƟon rooted in local/religious 
moral tradiƟons. 

Proponents argue that children already encounter media narraƟves and that early introducƟon builds 
awareness and empathy. However, awareness without maturity oŌen produces performaƟve aƫtudes 
rather than durable understanding, and that genuine educaƟon in contested domains is beƩer delayed 
unƟl students possess the intellectual and emoƟonal resources for genuine debate. Sustainable 
development and climate topics can be introduced age-appropriately through concrete science (weather, 
local ecosystems, resource use) long before abstract “jusƟce” framings. Specific concerns in relaƟon to 
SPHE/RSE are covered elsewhere in this document. 

Anti-Natalist, Anti-Family Agenda 

The United NaƟons and its influencers have had an ongoing populaƟon management/reducƟon agenda, 
and this is reflected in the ideologies, pedagogies and material we see in the classroom, which promotes 
aborƟon, Transgender, Queer and Non-binary idenƟƟes, alternaƟve social structures to the tradiƟonal 
family, and goes out of its way to portray heteronormaƟvity, the tradiƟonal family, and tradiƟonal gender 
roles, as inherently oppressive, and hence something to be criƟqued and avoided. 

Pedagogical Approach 

The use of “CriƟcal” educaƟonal approaches is also of major concern. CriƟcal pedagogy (rooted in CriƟcal 
Theory) encourages students to adopt a pessimisƟc view of society with a view to transforming it.  It’s focus 
on themes of power and oppression, divides people by social categories such as class, race, and gender. 
This is covered in detail elsewhere in this document. 

Broader Strategic Critiques 

EducaƟon 2030’s emphasis on transformaƟon can crowd out the more modest but foundaƟonal aims of 
schooling: literacy, numeracy, disciplined habits of mind, and cultural transmission. ImplementaƟon 
challenges are well-documented—vague indicators for Target 4.7, variable naƟonal uptake, teacher 
unpreparedness, and tension between global templates and local contexts. A major concern is that it over-
poliƟcises classrooms, puƫng a poliƟcal agenda ahead of core scholarship and learning. 

Global challenges (climate, technological change, migraƟon) do require informed ciƟzens, and isolaƟon 
from contemporary realiƟes can leave students unprepared. The strongest classical responses therefore do 
not reject relevance enƟrely, but insist that it be pursued through rigorous knowledge, open inquiry, and 
developmental sequencing rather than early adopƟon of acƟvist frameworks. 

The EducaƟon 2030 strategy elevates educaƟon’s role in addressing planetary and social challenges and 
prioriƟzes equity and inclusion. From the classical perspecƟve, however, it risks subordinaƟng the 
intellectual and moral formaƟon of the individual—through scholarship, objecƟvity, and free debate—to 
collecƟve transformaƟve goals that are themselves ideologically contested. Age-inappropriate exposure 
to jusƟce-oriented themes amplifies this risk by leveraging children’s developmental vulnerability. A 
durable educaƟonal system must weigh whether the gains in “relevance” and global orientaƟon jusƟfy the 
potenƟal losses in depth of knowledge, intellectual independence, cultural conƟnuity, and psychological 
readiness. UlƟmately, parents should have the loudest voice in determining the final outcome at a 
curriculum level and this has not been the case. 
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The Junior Cycle SPHE Curriculum 2023 

The creaƟon of the new Junior Cycle SPHE curriculum was presided over by a 13 person, all-woman, 
working group, with Dr. Aoife Neary as the leading academic contributor. A request to add a suitably 
qualified male representaƟve to join the working group was rejected. In 2023, the NaƟonal Council for 
Curriculum and Assessment (NCCA) published the updated Junior Cycle SPHE short course specificaƟon (for 
ages 12–15), which explicitly incorporated gender idenƟty and sexual orientaƟon. The curriculum was 
rolled out for the 2023-2024 school year. During the curriculum review period, the most significant 
feedback provided was from parents. However, the bulk of this feedback was rejected by the NCCA on the 
grounds of being part of a co-ordinated campaign (that went against what they wished to implement). 
Hence the feedback of NGO contributors was given precedence over parents. 

Statement by Dr. Aoife Neary to the Joint Committee on Education and Skills 

This statement by Dr. Neary on the 12th June 2018 is hugely significant in the context of the development of 
the new SPHE curriculum and we can see just about every aspect of the points Dr. Neary makes in her 
statement in the both the final curriculum, and the way it is taught (the pedagogy). The statement is 
reproduced below unedited and its enƟrety. The original is available at the following link: 
hƩps://data.oireachtas.ie/ie/oireachtas/commiƩee/dail/32/joint_commiƩee_on_educaƟon_and_skills/submissions/
2018/2018-06-12_opening-statement-dr-aoife-neary-lecturer-in-sociology-of-educaƟon-university-of-limerick_en.pdf 

__________________________________________Start________________________________________ 

AOIFE NEARY, THREE MINUTE OPENING STATEMENT 

IntroducƟon 

My name is Aoife Neary and I am Lecturer in Sociology of EducaƟon at the School of EducaƟon, University 
of Limerick. Thank you for the opportunity to be here today. For almost a decade now, I have been doing 
research in the area of gender and sexuality in educaƟon, all funded by several awards from the Irish 
Research Council. 

Summary of Key Points Made in my Submission 

The following is a summary of the changes I proposed in my wriƩen submission related to RSE content, 
teaching methods and structures.  

Content Changes 

The RSE content changes I propose include: 

  Firstly, there an urgent need for comprehensive RSE that responds to the lived realiƟes of children and 
young people’s lives – what Renold and McGeeney (2017) call a ‘living curriculum’ that assesses the 
needs of and meets children and young people where they’re at.  

  Secondly, there is a necessity to uncover the deep silences that have surrounded lesbian, gay, bisexual 
and transgender idenƟƟes in RSE.  

  Thirdly, I propose a move from sexuality as isolated and individualised towards criƟcal consideraƟon of 
sexuality as intersecƟonal and caught up in broader power relaƟons and cultural norms.  

Teaching Methods Changes 

The teaching methods changes I propose include:  

  Firstly, a move from the over-emphasis on risk to creaƟng safe and ethical teaching and learning spaces 
that facilitate open and frank dialogue across and amongst children, parents and school staff.  

  Secondly, I propose that children and young people are more heavily involved in the co-construcƟon of 
RSE. CreaƟve, arts-based methods have huge potenƟal here.  
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  Thirdly, I suggest a criƟcal approach to RSE that would avoid assumpƟons about young people or their 
lives, avoid tokenisƟc ‘inclusion’ and be at peace with not having all the answers in advance. 

Structural Changes 

Finally, the structural changes I propose are as follows: 

  Firstly, we must take account of how fears around ‘childhood innocence’ act as a barrier in ways that 
don’t account for the capabiliƟes of children or the wants of parents. To be effecƟve, comprehensive RSE 
must begin in early years — from as young as three — in partnership with parents. 

  Secondly, we know that many teachers and principals lack knowledge about and are uncomfortable with 
RSE. And so, a comprehensive system of in-service as well as new RSE specialist pathways in iniƟal 
teacher educaƟon will be crucial here. 

  Thirdly, uncertainƟes around religious ethos conƟnue to constrain RSE. There is an urgent need for clarity 
on how religious run primary and post-primary schools can meet the RSE needs of all children equally. 

  Fourthly, there is a necessity to ensure that there is strong RSE leadership in schools to steer a whole-
school, spiral, sustained and meaningful approach to RSE in partnership with relevant local 
organisaƟons. 

  Finally, on an on-going basis RSE should be informed, supported and evaluated by an RSE research, 
pracƟce and educaƟon network that includes representaƟon from key educaƟon stakeholders and 
experƟse spanning the various topics encompassed by RSE. 

Concluding Thoughts 

 To conclude, I suggest that the recent developments in RSE in Wales and the recommendaƟons made by 
the expert panel outlined in Renold and McGeeney’s (2017) report should serve as an exemplary signpost 
for changes to RSE in Ireland. Many of their recommendaƟons are echoed across my wriƩen submission. 
Reference Renold, E. and McGeeney, E. (2017) Informing the Future Sex and RelaƟonships EducaƟon 
Curriculum in Wales. Cardiff University. ISBN 978-1-908469-12-0 Available at: 
hƩps://www.cardiff.ac.uk/__data/assets/pdf_file/0016/1030606/informing-the-future-oŌhe-sex-and-
relaƟonships-educaƟon-curriculum-in-wales-web.pdf 

__________________________________________End________________________________________ 
 

Commentary on Dr. Neary’s Statement 

Parents may make what they will of Dr. Neary’s statement but a number of points are worth noƟng. 

First of all, Dr. Neary, and all of the academics the Department of EducaƟon choose to engage, are 
grounded in, and advocates for, CriƟcal Social JusƟce Theory and it’s various sub categories, the 
postmodern Neo-Marxist theories of grievance, vicƟmhood and oppression, such as Feminist Theory, 
Queer Theory, CriƟcal Race Theory, Post-Colonial Theory etc. We cover the “CriƟcal Turn in EducaƟon” 
elsewhere in this document, the point at which educaƟonal scholarship in teacher training became Marxist, 
rooted in CriƟcal, Queer, and Feminist pedagogies. These are indoctrinaƟng methods of teaching that take 
a pessimisƟc view of Western Society (which must be torn down), and one that requires children to 
become acƟvists, agents of change for social transformaƟon, to some form of utopian re-imagining of 
society aligned with the United NaƟons Sustainable Development Goals. 

In her statement, the language and terminology used is that of CriƟcal Social JusƟce and CriƟcal Pedagogy, 
as can be seen in making reference to children’s “lived realiƟes” aka “lived experience”, or this; “criƟcal 
consideraƟon of sexuality as intersecƟonal and caught up in broader power relaƟons”.  

Dr. Neary alludes to “the over-emphasis on risk to creaƟng safe and ethical teaching and learning spaces”. 
There are two aspects to this, the first of which is risk, and the simple strategy here appears to be to forget 
about it, and hence the curriculum itself, the toolkits and the books are not risk assessed. The second is a 
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reference to creaƟng safe “learning spaces”. We can see how this plays out through the implementaƟon of 
class contracts and secrecy pacts, so that the SPHE classroom can become a “safe space” for what could 
easily be discussion on very inappropriate topics with zero awareness on behalf of parents. 

Dr. Neary sees the noƟon of “childhood innocence” and “religious ethos” as barriers to RSE – as barriers to 
delivering an indoctrinaƟng and non-age-appropriate version of RSE more like it, which many in Ireland are 
either supporƟve of, or afraid to criƟcise, lest they be name called or “othered”. 
Irish professor: “Fears around childhood innocence act as a barrier” to sex ed: 
hƩps://gript.ie/irish-professor-fears-around-childhood-innocence-act-as-a-barrier-to-sex-ed/ 

The noƟon of “co-construcƟon” is common in CriƟcal EducaƟon seƫngs – the children make suggesƟons 
on topics of interest, and the teacher will select one of these as a generaƟve theme (CriƟcal Pedagogy 
concept), that can then be used to re-enforce the indoctrinaƟng narraƟve with the enƟre class. 
We have the example that was shared by a teacher on the DCU SPHE Teacher Training Course regarding a 
classroom discussion on fisƟng and rimming, based on input from a pupil, an act of “co-producƟon”.  
AUDIO: DCU course parƟcipants discuss “fisƟng”: 
hƩps://gript.ie/audio-dcu-course-parƟcipants-discuss-talking-fisƟng-with-students/ 

Dr. Neary recommends that schools steer “a whole-school, spiral, sustained and meaningful approach to 
RSE in partnership with relevant local organisaƟons”. This is a reference to the whole school, cross 
curricular approach that has been implemented, with topics related to Gender, Race and Climate appearing 
in potenƟally every class and school acƟvity. The “relevant local organisaƟons” that Dr.Neary is alluding to 
here are the likes of BelongTo, TENI and ShoutOut. 

Dr. Neary’s last point is important to note. “…RSE should be informed, supported and evaluated by an RSE 
research, pracƟce and educaƟon network that includes representaƟon from key educaƟon stakeholders 
and experƟse spanning the various topics encompassed by RSE” 

The “RSE research, pracƟce and educaƟon network” she is referring to is Ireland’s woke academia, and the 
latest educaƟonal scholarship, which as things stand, is primarily rooted in the postmodern Neo-Marxism 
of CriƟcal Social JusƟce Theory, taught through a CriƟcal, Feminist or Queer lens, indoctrinaƟon in 
otherwards. No, I don’t believe that is what the majority of Irish parents want.  

Dr. Neary’s comment relaƟng to seeking “representaƟon from key educaƟon stakeholders” is again a 
pointer to those involved in Ireland’s woke NGO sector (BelongTo and TENI in parƟcular), in determining 
the future educaƟon strategy. 

We have effecƟvely seen the majority of what Dr. Neary covered in that statement enacted in the new 
curriculum, with the possible excepƟon of what she was targeƟng for age three. With the proliferaƟon of 
anƟ-bullying policies such as Bí Cineálta, that gap is likely to filled in the very near future. 

Connection to the Welsh RSE Programme 

In her concluding thoughts, Dr. Neary advises engaging with the recommendaƟons made by the expert 
panel in a report wriƩen by Prof. EJ Renold and Dr. Ester McGeeney in relaƟon to the Welsh RSE program. 
The Welsh RSE program and the work of Prof. EJ Renold should be of concern to most parents and the 
Welsh RSE program is reflecƟve of that. 

The Horror Show of Welsh RSE & the Irish SPHE connecƟon: hƩps://youtu.be/dHoeS31zhyw 

RSE in Wales, Emma Renold, Queer Theory and poliƟcal capture: hƩps://youtu.be/vU6oNBsA5YE 

Curriculum Specification 

The Social, Personal & Health EducaƟon (SPHE) SpecificaƟon for Junior Cycle is the definiƟve document 
but not the full story by any means. Page 21 of this document provides the definiƟons below: 
Junior Cycle SPHE Short Course Curriculum Document: 
hƩps://curriculumonline.ie/getmedia/ca8f8975-50ca-4dc3-bba5-a04e25b4f978/JC_SPHE_Short_Course_2023.pdf 
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“Gender: Refers to the social and cultural factors influencing what it means to be male and female, i.e. the 
socially constructed roles, behaviours, acƟviƟes and aƩributes that a given society considers appropriate for 
men and women. It is important to disƟnguish gender from ‘sex’ which refers to the biological and 
physiological characterisƟcs that are defined as being male and female (see definiƟon of sex below). 
Gender idenƟty: a person’s felt internal and individual experience of gender, which may or may not 
correspond with the sex registered at birth” 

While not the focus of this document, this extremely broad and unconstrained definiƟon from Page 22 of 
the specificaƟon should also be troubling for parents: 
“Sexual acƟvity/sexual inƟmacy: a range of acƟviƟes from kissing, touching, fondling to sexual intercourse 
(in all its forms) which involve giving and receiving sexual pleasure. These acƟviƟes can be solitary or involve 
other people.” 
 
Junior Cycle Short Courses (SPHE is a Short Course):  
hƩps://curriculumonline.ie/junior-cycle/short-courses/ 
SPHE Short Course Curriculum Page: hƩps://curriculumonline.ie/junior-cycle/short-courses/sphe/ 
 
Link to the SPHE Tool Kit for Junior Cycle: 
hƩps://www.curriculumonline.ie/junior-cycle/short-courses/sphe/sphe-2023/sphe-toolkit/  
Resources for teaching and learning in SPHE: 
hƩps://www.curriculumonline.ie/junior-cycle/short-courses/sphe/sphe-2023/sphe-toolkit/resources-for-
teaching-and-learning-in-sphe/ 
RSE 1 Resources: hƩps://www.hse.ie/eng/about/who/healthwellbeing/hse-educaƟon-programme/junior-
cycle-sphe-training-resources/rse/ 
Link to NCCA SupporƟng Guidance Document: hƩps://curriculumonline.ie/getmedia/36fed287-2133-
4e21-9ec8-cd460f30ca59/JC_SPHE_explaining_LO_3-6.pdf 

HSE Resource - RelaƟonships And Sexuality EducaƟon 1, 2 and 3 
hƩps://curriculumonline.ie/getmedia/95f491aa-1038-4c91-9e52-5e435b6a7618/RelaƟonships-and-
Sexuality-EducaƟon-1-Unit-of-learning.pdf  
hƩps://curriculumonline.ie/getmedia/5f17c8ef-7821-446d-bc3f-3a15c12c08c9/RelaƟonships-and-
Sexuality-EducaƟon-2-Unit-of-Learning.pdf 
hƩps://curriculumonline.ie/getmedia/58f402d2-e8bd-4df5-ad56-eb18b03ca2a9/RelaƟonships-Sexuality-
EducaƟon-3-Unit-of-Learning.pdf 
The Secret Curriculum - Hidden in Plain Sight - An Open LeƩer on Ireland's Curriculum Changes 
hƩps://progressingoŏhecliffsedge.substack.com/p/the-secret-curriculum-hidden-in-plain 
I’m a SPHE teacher, and I’m horrified at what’s in the new curriculum 
hƩps://gript.ie/im-a-sphe-teacher-and-im-horrified-at-whats-in-the-new-curriculum/ 

Dismantling Gender - Unpacking the SPHE Toolkit: hƩps://youtu.be/8CdWCkVzi30 
Parents Need to Review their Children's School Books: hƩps://youtu.be/03YKxBsdJ4s 
IMPORTANT: Proposed New Sex EducaƟon in Irish Schools - Parents Beware 
hƩps://youtu.be/-xUhAZnsLQ0 
Reviewing the Daily Mail ArƟcle on Gender in Irish Schools - Fact Check and Key Gaps 
hƩps://youtu.be/bxu88XBv2Ik 

AMAZE Range of Gender Identities Video 
Referenced in the SPHE Toolkit, this video portrays the noƟon of the gender binary as something old 
fashioned and behind the Ɵmes. There are loads of new genders now, so in order to be modern and 
progressive you need to idenƟfy as one of these new genders. This is the message to children. 
 
Range of Gender IdenƟƟes: hƩps://youtu.be/i83VQIaDlQw 
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What’s Not in the Curriculum and Should Be 

In the context of Gender Ideology there are some very noƟceable gaps in terms of what is not covered in 
the curriculum. These provide confirmaƟon of the ideological bias in the curriculum and the fact that this is 
indoctrinaƟon rather than educaƟon. 

1. No MenƟon of the term Gender Dysphoria 
The DiagnosƟc and StaƟsƟcal Manual of Mental Disorders, FiŌh EdiƟon (DSM-5) defines Gender 
Dysphoria as a psychiatric diagnosis that refers to clinically significant distress or impairment arising 
from a marked incongruence between one’s experienced/expressed gender and one’s assigned gender 
(the sex assigned at birth, usually based on external genitalia). 

2. No MenƟon of the PotenƟal Causes of Gender Confusion 
Anyone close to this topic will be aware of the myriad of underlying condiƟons and causes  that can 
lead to gender confusion in children and youth (including classroom indoctrinaƟon and ideological 
grooming). Many of these may come with varying degrees of suicidal ideaƟon. With appropriate 
discovery and treatment, successful resoluƟon can be achieved in the majority of cases. 
Instead, the ideological diagnosis is one of being born in the wrong body and hence unquesƟoning 
affirmaƟon is required. 

3. No MenƟon of Desistance 
Numerous studies through the years have shown that puberty itself very oŌen serves as the greatest 
cure for gender confusion. The noƟon that a person’s gender confusion may resolve by its own accord, 
even with liƩle or no supporƟng measures, is never menƟoned anywhere. Instead, one must affirm the 
gender confused individual and set them on a path for potenƟally life altering medicalisaƟon.  

4. No MenƟon of De-TransiƟoning / De-TransiƟoners 
Neither “de-transiƟoning” nor the term “de-transiƟoner” appear anywhere in the current curriculum. 
When pushed on the topic of de-transiƟoners, Trans acƟvists will push back with the asserƟon that “the 
person wasn’t  Trans in the first place” so it’s a non-issue. 

5. No MenƟon of the Life Altering / Life LimiƟng Effects of Gender MedicalisaƟon 
There is no menƟon of any of the effects of medicalisaƟon. Again, we have the detail from the Cass and 
HHS reports, but to refer to this data is only to be considered as further evidence of one’s bigotry and 
transphobia. There is clearly a narraƟve at play here hence raƟonal discussion is to be avoided at all 
costs by those wishing to push that narraƟve. 

None of the above items are covered in either the WHO nor the UNESCO Sexuality EducaƟon documents, 
nor in any other books that might find their way into the classroom or school library.  This is part of the 
strategy by Trans acƟvists to de-medicalise / de-pathologise the noƟon of a Trans idenƟty.  

Rejection of Biological Essentialism 

The above omissions from the curriculum also Ɵe in with the noƟon of rejecƟng “biological essenƟalism”,  
which is a core tenet of CriƟcal Social JusƟce Theory. The applicaƟon of “biological essenƟalism” can be 
seen as bigoted, hateful and transphobic by CSJT pracƟƟoners and believers, and those labels are likely to 
be directed to you as a parent once your child has been suitably indoctrinated in the Irish educaƟon 
system. 

Parents are entitled to opt their children out of SPHE classes 

Parents will have right to withdraw children from new sex educaƟon classes 
hƩps://www.irishƟmes.com/ireland/educaƟon/2023/02/22/parents-will-have-right-to-withdraw-kids-from-
new-sex-educaƟon-classes/ 
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The DCU SPHE Teacher Training Course 

In conjuncƟon with the new curriculum, DCU insƟgated a teacher training course 
for SPHE teachers that would encompass the new curriculum. The creaƟon of such 
a course had been recommended by Dr. Neary in her original statement to the Dail 
commiƩee. The course came to public and poliƟcal aƩenƟon following the Natural 
Women’s Council (NWC) posƟng of a whistleblower video of one of the course 
aƩendees, former SPHE teacher, Mary Creedon, who shared her concerns 
regarding the nature of the subject maƩer covered on the course. The video went 
viral, receiving over 1 million views across mulƟple social media channels. 

The response of the minister, DCU and the mainstream media, was that the video was full of 
misinformaƟon and misrepresentaƟon. This author received first hand visibility to the course content as did 
Gript Media and can confirm what was represented in the video was accurate. DCU and the Department 
had been caught out, and quickly withdrew to a more defensible posiƟon, aƩempƟng to defame and 
delegiƟmise their accuser in the process. 

In her 2018 statement, Dr. Neary noted “I propose that children and young people are more heavily 
involved in the co-construcƟon of RSE. CreaƟve, arts-based methods have huge potenƟal here.”  Some of 
the most egregious imagery from the whistleblower interview was related to the laƩer. Given the 
experience from the Welsh RSE program, which course academic member, Dr. Leanne Coll of DCU, had 
worked on, there was every reason to expect the same sort of hands-on exercises would be desƟned for 
the Irish classroom, and not solely as exercises among teachers as was now being claimed.  

 
The above slide was presented as part of the inaugural running of the course which Mary Creedon 
aƩended. The categorizaƟon of Ireland today shows our progression to where DCU see us standing today, 
rooted in the moral relaƟvism of CriƟcal Social JusƟce Theory, beƩer known as woke progressivism. 

The topic of gender ideology came up during the interview, and it was stated that it was taken as a given on 
the course, and not something to be quesƟoned or contested in any way. This is 100% consistent with the 
posiƟon on gender being taken in all Irish universiƟes right now under the guise of Gender Equality, and 
the requirements of the Athena Swan programme and UNESCO as we have seen in earlier chapters. Due to 
the funding implicaƟons arising out of Athena Swan accreditaƟon, there isn’t a university administrator in 
this country that would seek to argue, regardless of their own personal or other beliefs. As a result, our 
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universiƟes have become hotbeds for CriƟcal Social JusƟce Theory and related acƟvism. The Gender criƟcal 
need not apply nor seek to have their voice heard. 

SPHE Teacher's Whistleblower Interview - What Happens in the Classroom Stays in the Classroom 
hƩps://youtu.be/nqeAMtxbrsM 
DCU and the Minister have failed to answer key quesƟon on SPHE controversy: 
hƩps://gript.ie/dcu-and-the-minister-have-failed-to-answer-key-quesƟon-on-sphe-controversy/ 
PHOTOS: Inside the DCU SPHE course – fisƟng, wriƟng sex scenes, porn terms examined: 
hƩps://gript.ie/photos-inside-the-dcu-sphe-course-fisƟng-wriƟng-sex-scenes-porn-terms-examined/ 
Graduate Diploma in SPHE/RSE: 
hƩps://www.dcu.ie/courses/postgraduate/school-human-development/graduate-diploma-social-personal-
and-health 
Dr. Leanne Coll (academic lead for the DCU SPHE Course) PublicaƟons: 
hƩps://scholar.google.com/citaƟons?user=rIxl4B4AAAAJ&hl=en 
SPHE teacher’s “whistleblower video” has “absolutely appalled parents”: 
hƩps://gript.ie/sphe-teachers-whistleblower-video-has-absolutely-appalled-parents/ 
I’m a SPHE teacher, and I’m horrified at what’s in the new curriculum: 
hƩps://gript.ie/im-a-sphe-teacher-and-im-horrified-at-whats-in-the-new-curriculum/ 
SPHE: the Irish sex-educators challenging the idea of children’s innocence: 
hƩps://gript.ie/sphe-the-irish-sex-educators-challenging-the-idea-of-childrens-innocence/ 

‘GaslighƟng’: The DCU SPHE ‘inƟmacy lesson’ now mirrored in schoolbook 
hƩps://gript.ie/gaslighƟng-the-dcu-sphe-inƟmacy-lesson-now-mirrored-in-schoolbook/ 
AUDIO: DCU course parƟcipants discuss “fisƟng” 
hƩps://gript.ie/audio-dcu-course-parƟcipants-discuss-talking-fisƟng-with-students/ 
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Lack of Safeguarding 

Through Freedom of InformaƟon requests, the Natural Women’s Council were able to confirm that the 
following had not been subject to safeguarding assessments: 

- The curriculum definiƟon documents 
- Any of the classroom textbooks or supporƟng toolkits 
- Stand up weeks with organisaƟons such as BelongTo or ShoutOut 

 

Lack of Oversight Regarding School Books 

In fact, the school books aren’t subject to any oversight at all, and this is parƟcularly concerning for books 
associated with such a sensiƟve topic as SPHE for example, which could potenƟally have extremely negaƟve 
downstream consequences, parƟcularly for more vulnerable children. The view expressed by the 
Department of EducaƟon on the books, was that any issues should be taken up with the teacher involved 
(who typically selects which book to use, if any), or alternaƟvely with the book publisher directly. 

On November 4, 2025, Independent TD Carol Nolan submiƩed a parliamentary quesƟon (QuesƟon No. 655) 
to the Minister for EducaƟon and Youth in the Dáil Éireann. The quesƟon addressed concerns regarding 
schools accessing and using age-inappropriate material as part of the relaƟonships and sexuality educaƟon 
(SPHE) curriculum, including potenƟal exposure of 6th class pupils to profoundly inappropriate content. 
While the quesƟon focused on curriculum materials and resources rather than tradiƟonal "school books" or 
textbooks in a general sense, it effecƟvely quesƟoned the oversight, approval, or "sign-off" processes by the 
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Department of EducaƟon for such educaƟonal materials used in schools. The official record from the 
Oireachtas shows the Minister's response emphasised that, apart from a small number of prescribed texts 
at post-primary level (determined by the NCCA), the Department does not generally approve, commission, 
sponsor, or endorse individual textbooks or resources, and it would not be feasible to do so. 

The lack of oversight in relaƟon to book content came to public aƩenƟon with the Family A / Family B 
controversy where the noƟon of a tradiƟonal Irish family was ridiculed when compared to a more modern 
and diverse view of a family. Pages 64 and 65 of Edco’s Health and Wellbeing SPHE1 book contained the 
offending pages. If anyone had taken the Ɵme to leaf through the remaining pages of the Edco book, they 
would have encountered The Genderbread Person on Page 155 which included: 

“Gender IdenƟty is about how you see and feel about yourself as male, female, both or neither, irrespecƟve 
of the sex you were assigned at birth.” 

This is a First Year Junior Cycle SPHE book (12–13-year-olds). Another SPHE book for first years is Gill 
EducaƟon’s My Wellbeing Journey 1 which on Page 129 has a similar definiƟon:  

“Gender IdenƟty: How we think and feel about our own gender. It’s a deep, internal sense of being male, 
female, a mixture of both or none at all” 

Along with the laƩer we have a class exercise to look at an Amaze video called “Range of Gender IdenƟƟes” 
on Youtube, a video that does a Family A – Family B style comparison between being a boring cisgender 
type versus those who appear as more trendy, idenƟfying as non-binary or gender fluid.  

AMAZE Video - Range of Gender IdenƟƟes: 
hƩps://youtu.be/i83VQIaDlQw 

The Books Stay at School 

Because there is no homework associated with SPHE, these books stay at school, and hence parents may 
never get to see them. InteresƟngly, while Gill EducaƟon does an excellent job of providing electronic 
copies of most of it’s text books online for review, at the Ɵme of wriƟng, it is now restricƟng the more 
“controversial” chapters of it’s My Wellbeing Journey book series. For the Book 1 menƟoned above for 
example, the online version cuts off at page 120, so you won’t get to see the content on page 129 which 
includes the Genderbread Person. It’s the same for Books 2 and 3 in that series. 

Parliamentary quesƟons regarding sign-off on school books:  
hƩps://www.oireachtas.ie/en/debates/quesƟon/2025-06-24/458/ 
hƩps://www.oireachtas.ie/en/debates/quesƟon/2025-11-04/655 
 
Full wriƩen answers secƟon: hƩps://www.oireachtas.ie/en/debates/quesƟon/2025-11-04/secƟon/587 
Parents Need to Review their Children's School Books - Start with SPHE and CSPE, & work from there 
hƩps://youtu.be/03YKxBsdJ4s 
 
Being ‘straight’ seen as ‘negaƟve’ in some Irish schools: BelongTo staffer 
hƩps://gript.ie/being-straight-seen-as-negaƟve-in-some-irish-schools-belongto-staffer/ 

The Impact of Gender-IdenƟty-Theory on Child Safeguarding: a Social Worker’s PerspecƟve 
hƩps://gript.ie/the-impact-of-gender-idenƟty-theory-on-child-safeguarding-a-social-workers-perspecƟve/ 
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Medical Best Practice 

Cass Review 2024:  

The Cass Review (full Ɵtle: Independent Review of Gender IdenƟty Services for 
Children and Young People) final report, published in April 2024 by Dr. Hilary 
Cass, is a 388-page document (263 main pages plus appendices, commonly 
referenced as the 388-page report).  

It was commissioned by NHS England to examine the evidence base and care 
pathways for children and young people with gender-related distress. The 
report includes systemaƟc reviews (published separately), stakeholder input, 
and 32 recommendaƟons. It does not recommend a complete ban on medical 
intervenƟons but emphasizes that the evidence for puberty blockers and 
hormones is weak, calls for a shiŌ to holisƟc, evidence-based care, and restricts 
rouƟne use of medical treatments outside research seƫngs.  

The report does not provide an official numbered “top 10 findings” list, but its core conclusions (drawn from 
the execuƟve summary, key findings overviews, and systemaƟc reviews) are consistently highlighted across 
neutral summaries of the document. Here are the top 10 key findings, synthesized directly from the report’s 
primary conclusions: 

1.  Weak evidence base for medical treatments: The quality of evidence for puberty blockers and cross-sex 
(masculinising/feminising) hormones is very poor. Studies are poorly designed, lack long-term follow-up, 
and do not adequately demonstrate safety or effecƟveness for gender dysphoria.  

2.  Need for a fundamentally different service model: The exisƟng “gender clinic”/affirmaƟve model is not 
fit for purpose. Care must shiŌ to a holisƟc, mulƟdisciplinary paediatric model (integrated with mainstream 
child and adolescent mental health services) that addresses the whole child, not just gender distress.  

3.  Psycho-social support as first-line treatment: Standard evidence-based psychological and psychosocial 
intervenƟons should be the primary approach. Medical pathways should not be the default.  

4.  Puberty blockers should not be rouƟnely prescribed: Due to risks (e.g., to bone density, neurocogniƟve 
and psychosexual development) and unclear benefits, puberty blockers should only be available within a 
strict research protocol.  

5.  Extreme cauƟon with cross-sex hormones under 18: Hormones should be used only with great cauƟon, 
following thorough assessment; NHS England was advised to review its policy.  

6.  Social transiƟon is an acƟve intervenƟon with uncertain effects: Evidence on benefits or harms is weak. 
A cauƟous approach is advised (especially for pre-pubertal children), with strong parental involvement and 
awareness of potenƟal long-term developmental impacts.  

7.  HolisƟc assessment of complex needs is essenƟal: Most referred children/young people have co-
occurring mental health condiƟons, neurodiversity (e.g., auƟsm), trauma, or other factors. “DiagnosƟc 
overshadowing” (focusing only on gender) must be avoided.  

8.  No clear reducƟon in suicide risk from medical transiƟon: Suicide risk is elevated in this populaƟon but 
comparable to other youth with similar mental health/psychosocial challenges. There is no evidence that 
puberty blockers or hormones reduce suicide deaths.  

9.  Urgent need for beƩer research and data: Long-term follow-up, data linkage, and a research 
programme (covering both medical and non-medical intervenƟons) are required. Adult gender services 
largely refused data access, highlighƟng governance failures.  

10.  Changing cohort and socio-cultural factors: The sharp rise in referrals (especially adolescent females) 
and altered case profile suggest influences beyond biology, including mental health trends, social media, 
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peer effects, and social engineering in educaƟon related to gender/sexuality. Services must adapt 
accordingly.  

These findings led to NHS England ending rouƟne puberty blocker use and restructuring services into 
regional hubs with stricter oversight. The report stresses that children and young people deserve the same 
standard of safe, evidence-based care as any other paƟent, and that open debate (rather than polarisaƟon) 
is needed to improve outcomes.  

The full report and accompanying systemaƟc reviews are publicly available on the Cass Review website for 
those who want to read the primary source in detail. 
 
Cass Report: hƩps://cass.independent-review.uk/home/publicaƟons/final-report/ 
ReflecƟons on the Cass Report: hƩps://genspect.org/reflecƟons-on-the-cass-report/ 
The Cass Report is welcome - here's what it means for Ireland: 
hƩps://www.thejournal.ie/readme/tavistock-cass-report-ireland-6356357-Apr2024 
The Final Cass Review and the NHS England Response 
hƩps://segm.org/Final-Cass-Report-2024-NHS-Response-Summary 
The Cass Review, the “Yale” Report, and the Importance of Keeping Special Interests at Bay 
hƩps://segm.org/Cass_Integrity_Project_Yale 
Key Insights from the CAN-SG Panel Discussion “AŌer Cass What Next?” 
hƩps://can-sg.org/2025/03/23/key-insights-from-the-can-sg-panel-discussion-aŌer-cass-what-next/ 
Summary of Cass Review 
hƩps://can-sg.org/2024/04/28/summary-of-cass-review/ 
Transgender Ideology, The Cass Review, and Stopping Child Harm | Helen Joyce 
hƩps://youtu.be/vbY-g9hnL14 

BMA drops opposiƟon to Cass review into child gender treatment: hƩps://archive.ph/jSJAc 
hƩps://gript.ie/how-the-uks-cass-review-eviscerated-the-irish-governments-record/ 

 

HHS Review 2025 

Not covered in the Irish mainstream media, the HHS report is the U.S. Department 
of Health and Human Services (HHS) publicaƟon Ɵtled Treatment for Pediatric 
Gender Dysphoria: Review of Evidence and Best PracƟces. Arguably more 
significant than the Cass Report, it is a comprehensive evidence review focused on 
medical treatments for children and adolescents experiencing gender dysphoria. 
The report examines puberty blockers, cross-sex hormones, surgeries, and other 
intervenƟons aimed at changing a minor's physical sex characterisƟcs, along with 
alternaƟve approaches like psychotherapy or watchful waiƟng. 
The HHS report concludes that the affirming approach (starƟng with social 
transiƟon) lacks reliable evidence of benefit and has an unfavourable risk 
profile, consistent with Cass and other European reviews. 

HHS Report: hƩps://opa.hhs.gov/gender-dysphoria-report/ 
Director’s Desk: HHS & NIH Evidence Review on Pediatric Gender Dysphoria — Expert Panel Discussion 
hƩps://www.youtube.com/watch?v=nC9UP5yi7HY 
Genspect Canada Supports HHS Report on Paediatric Gender Medicine: 
hƩps://genspect.org/genspect-canada-supports-hhs-report-on-paediatric-gender-medicine/ 

Landmark HHS Review takes the Cass Review much further 
hƩps://www.transgendertrend.com/hhs-review-takes-cass-review-further/ 

US Department of Health and Human Services releases final report on youth gender dysphoria 
hƩps://segm.org/media/hhs-evidence-review-pediatric-gender-dysphoria-november-release 
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Summary of the Cass and HHS Reports 

 Social transiƟon is not harmless or neutral; it requires clinical involvement, especially for younger 
children. 

 Evidence base is weak/very low quality. 
 CauƟon is advised to avoid prematurely altering developmental trajectories or escalaƟng to medical 

pathways. 
 Preference is for exploratory psychosocial support over immediate affirmaƟon. 

Report Debunks Claim That State Restrictions on Pediatric Sex-Rejecting 
Interventions Increase Adolescent Suicide Rates 

On the September 17, 2026, Do No Harm released a study finding no evidence for the widespread and 
alarmist claim that state prohibiƟons on surgeries, puberty blockers, or cross-sex hormones for gender-
dysphoric minors increase suicide rates. 

The study, Ɵtled “The Effect of State Bans on Gender IntervenƟons for Minors on Teen Suicide Rates,” 
examines the claim that state bans on so-called gender-affirming care for minors lead to spikes in suicides. 
Employing three disƟnct analyƟcal models, Do No Harm found no evidence to support the claim. 

“The alarmist claim that protecƟng children from sex-rejecƟng procedures increases suicide is false,” said 
Jay Greene, Director of Research at Do No Harm. “We examined the evidence in a first-of-its-kind study of 
how teen suicide rates were affected by states adopƟng policies restricƟng so-called gender-affirming care 
for children. No maƩer how you examine the data, the result is consistently clear: These state policies did 
not increase teen suicide rates. Medical pracƟce and policy must be grounded in evidence, not emoƟonally 
manipulaƟve talking points. That principle is all the more criƟcal when it’s a maƩer of children’s health and 
well-being.” 

hƩps://donoharmmedicine.org/2026/09/17/do-no-harm-report-debunks-claim-that-state-restricƟons-on-
pediatric-sex-rejecƟng-intervenƟons-increase-adolescent-suicide-rates/ 

Lack of Adherence to Best Practice  

Social Transitioning 

Despite the guidance of the Cass and HHS reports with regard to social transiƟoning, the pracƟce conƟnues 
in schools across the country. The Enoch Burke case is directly linked to such acƟvity and it’s notable that 
the school involved, Wilson’s Hospital School, were given the BelongTo Quality Mark for LGBTQ+ Inclusion 
in 2025. BelongTo were flagged in a Gript arƟcle in 2023 for advising teachers and youth workers to lie to 
parents about their children’s gender and sexual orientaƟon, rather than “ouƟng” the child as perhaps 
idenƟfying as a different gender. This is a common pracƟce in other jurisdicƟons and it assists in bedding in 
a child’s belief that they were born in the wrong body, so that by the Ɵme their parents are noƟfied, it’s 
usually because they are required to sign off on the medicalisaƟon of their child. 

The INTO Liam & Lucy video for Primary Schools (hƩps://youtu.be/7EX738IPaYw) covers the topic of social 
transiƟoning, and the fact that the rest of the class must also be educated on the topic, regardless of the 
wishes of their parents. 

TENI produce a resource promoƟng social transiƟoning: 
 hƩps://www.ul.ie/gender-idenƟty-school-resources 
Current Concerns About Gender-Affirming Therapy in Adolescents 
hƩps://segm.org/current-concerns-gender-affirming-therapy-adolescents 
CorrecƟng the Record on Social TransiƟon 
hƩps://www.city-journal.org/arƟcle/correcƟng-the-record-on-social-transiƟon 
Desistance studies in children with Gender Dysphoria 
hƩps://www.transgendertrend.com/children-change-minds/ 
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Irish Gender Service Doctor Highlights Concerns 2024 

In a 2024 arƟcle in the Journal.ie, Dr. Paul Moran of the NaƟonal Gender Services comments on the findings 
of the Cass Report and the lack of high-quality evidence in the area of child gender medicine and he quotes 
the following based on earlier Swedish and German studies: 

“The quality of research that has been published in peer reviewed journals in this area is truly appalling and 
would never be accepted in other areas of medicine.” 

He went on to comment on his concerns over the guidelines coming from WPATH: 

“The NaƟonal Gender Service had advised the government as early as 2018 that these guidelines were 
unsafe and unsuitable. Despite this, WPATH SOC8 have been included in the Programme for Government.” 

Later in the arƟcle he highlights his concerns over what is happening in schools: 

“Irish schools should not be taking the lead in the social transiƟoning of children. The Department of 
Health should reconsider some of the overly affirmaƟve educaƟonal and training materials it is sending to 
schools and the prominent role it has given to acƟvist organisaƟons in policy development and teacher 
training.” 
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The Whole School Approach 

Advocated by UNESCO, this approach looks to 
embed elements of the required narraƟve in each 
and every class, as well as each and every school 
acƟvity. The approach is used for topics such as 
Gender Ideology, Racial JusƟce, Climate JusƟce, and 
their big brothers of “EducaƟon for Social JusƟce 
(ESJ)”, “EducaƟon for Sustainable Development 
(ESD)” and “Global CiƟzenship EducaƟon (GCE)”, 
which also encompass these topics. 

In all cases, a narraƟve is being pushed. The same is applied to the mainstream media, where the narraƟve 
is delivered not just in news programmes and documentaries, but in adverƟsing, talk shows and drama. 

The anƟ-bullying programme, Bí Cineálta, is also delivered on a whole-school basis including a flag. 

Our first explicit exposure to this in relaƟon to educaƟon came in the 2018 statement by Dr. Neary to the 
Dáil commiƩee on educaƟon where she talked of ”..a necessity to ensure that there is strong RSE leadership 
in schools to steer a whole-school, spiral, sustained and meaningful approach to RSE..” 

The Irish Government funded, “Take 1 Programme” for “EducaƟon for Sustainable Development” uses the 
tagline “Every Student – Every Subject – Every Class”, just in case anyone doubted what was going on. 
hƩps://www.take1programme.com/ 

What may be lost on many parents is the fact that CriƟcal Social JusƟce topics such as transgendering, racial 
poliƟcs and climate change /climate alarmism are taught not just in SPHE and CSPE class, but may be 
taught across the curriculum. AnƟ-bullying has historically been a driver for adopƟng this approach but the 
raƟonale for adopƟon has dramaƟcally increased in recent years. 

The Whole School approach is covered in this HEA document: 
hƩps://hea.ie/assets/uploads/2024/06/NSS-1-7.pdf 

Example of Whole School Teacher Training 

We cover this book, “Teaching for Social JusƟce and Sustainable 
Development Across the Primary Curriculum” in more detail in the CriƟcal 
Pedagogy secƟon of this document but it’s appropriate to menƟon it here as 
well. Edited by Dr Anne Marie Kavanagh, Prof Fionnuala Waldron and Dr 
Benjamin Mallon, this book promotes integraƟng elements of social jusƟce, 
climate change, and sustainability into every subject on the Primary 
curriculum and the table of contents of this text gives you an excellent 
overview of what this might look like. As it re-Ɵtles every subject 
appropriately, it would be clear to parents what was going on, but such 
transparency is not demanded, and a relaƟvely benign looking curriculum 
could be equally bad. 

This is probably the closest publicly available indoctrinaƟon manual for 
Primary Schools that is out there. They’re not hiding it any more. 

Teaching for Social JusƟce and Sustainable Development Across the Primary Curriculum: 
hƩps://ebrary.net/174167/educaƟon/teaching_for_social_jusƟce_and_sustainable_development_across_t
he_primary_curriculumacƟng_for_a_b 
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Subverting Parental Rights 

The Junior Cycle English Book series, “Louder than Words” is a classic 
example of this approach and is laced with CriƟcal Social JusƟce themes 
such as gender, race and climate. So, a parent who has sought to opt their 
child out of SPHE, or CSPE, to avoid them being exposed to such 
indoctrinaƟon themes, will find their English book including secƟons on 
“coming out”, pro-nouns, non-binary idenƟƟes and racial jusƟce. 
hƩps://youtu.be/FT-pPIVo1bc 

I would contend that in adopƟng the whole school approach for 
contenƟous topics such as gender, racism and climate, the NCCA and the 
Dept of EducaƟon, have crossed a line, replacing educaƟon with 
indoctrinaƟon, as well as the blatant subversion of a parent’s right to opt 
their child out of subject maƩer that goes against their moral conscience, 
and which is in violaƟon of a parent’s consƟtuƟonal rights. 

AnƟ-Bullying “Stand-Up” weeks conducted by groups such as BelongTo and ShoutOut as well as the 
BelongTo LGBTQ Quality Mark, also fall under the “whole school” approach. See the secƟon on BelongTo 
for more details. 

Cross Curricular Approach 

Not as commonly used of late, this term refers to the embedding of certain topics and themes across all 
curriculum subjects. It’s focus is on classroom acƟvity, making it a subset of the Whole School Approach, 
which covers all acƟviƟes, both inside and outside of the classroom. 
 
Opening Statement by Dr. Aoife Neary (UL) to the Dail CommiƩee on EducaƟon in 2018: 
hƩps://data.oireachtas.ie/ie/oireachtas/commiƩee/dail/32/joint_commiƩee_on_educaƟon_and_skills/sub
missions/2018/2018-06-12_opening-statement-dr-aoife-neary-lecturer-in-sociology-of-educaƟon-
university-of-limerick_en.pdf 
 
English Class or Ideology Class? - Whole School IndoctrinaƟon in Irish Schools: 
hƩps://youtu.be/FT-pPIVo1bc 

The Whole School Approach from UNESCO: 
hƩps://openlearning.unesco.org/assets/courseware/v1/1554885be57ff8c7ed500abe187e6eca/asset-
v1:UNESCO+UNESCO-04+2021_01+type@asset+block/Whole_school_approach.pdf 
Whole school and whole insƟtuƟon approaches in educaƟon for sustainable development: ESD-NET 2030 
learning webinar 
hƩps://www.unesco.org/en/arƟcles/whole-school-and-whole-insƟtuƟon-approaches-educaƟon-
sustainable-development-esd-net-2030 
An IntroducƟon to a Whole-EducaƟon Approach to School Bullying: RecommendaƟons from UNESCO 
ScienƟfic CommiƩee on School Violence and Bullying Including Cyberbullying 
hƩps://link.springer.com/arƟcle/10.1007/s42380-021-00093-8 
Whole School Approach - Whole InsƟtuƟon Approach - Dutch perspecƟve 
hƩps://unece.org/sites/default/files/2022-06/Item2d.pdf 
A whole school approach – definiƟons and terms 
hƩps://inclusiveschools2course.eu/it/topics/a-whole-school-approach-definiƟons-and-terms/ 
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Whole Education / Whole Institution Approach 

The Bí Cineálta document below references the “Whole EducaƟon Approach” to “inclusive” anƟ-bullying.  
hƩps://assets.gov.ie/staƟc/documents/bi-cinealta-procedures-to-prevent-and-address-bullying-behaviour-
for-primary-and-post-.pdf 

 
This is basically an extension of the whole school approach. This approach is promoted by UNESCO and 
more details are captured in this paper: 
A Whole EducaƟon Approach to Inclusive EducaƟon: An Integrated Model to Guide Planning, Policy, and 
Provision 
hƩps://doras.dcu.ie/27554/1/A%20Whole%20EducaƟon%20Approach%20to%20Inclusive%20EducaƟon.pd
f 
 

Whole school and whole insƟtuƟon approaches in 
educaƟon for sustainable development: ESD-NET 2030 
learning webinar 
hƩps://www.unesco.org/en/arƟcles/whole-school-and-
whole-insƟtuƟon-approaches-educaƟon-sustainable-
development-esd-net-2030 
 
The following indoctrinaƟng themes/topics are targeted for 
delivery through Whole School and Whole InsƟtuƟon 
approaches: 
 
 Sexuality and Gender 
 Racial JusƟce / CRT 
 Intercultural/MulƟcultural 
 Climate Change Alarmism 
 Sustainable Development 
 Global CiƟzenship 
 
 
 

Whole EducaƟon Approach to Tackling Bullying - Prof. James O’Higgins Norman UNESCO Chair on 
Tackling Bullying & Cyberbullying, Dublin City University 
hƩps://s3-ap-northeast-2.amazonaws.com/gced-
public/resources/220003eng_CS1.3_James%20O%27Higgins%20Norman.pdf 
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5th UNESCO Forum on Transformative Education for Sustainable 
Development, Global Citizenship, Health and Well-being 

hƩps://unesdoc.unesco.org/ark:/48223/pf0000381592 
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Bí Cineálta – Trans Ideology by Stealth and the Subversion of Ethos 

In 2022, the Cinéaltas: AcƟon Plan on Bullying reiterated the need 
to tackle LGBTQ+-based bullying, including transphobic incidents, 
and emphasized educaƟon and prevenƟon strategies in schools. 
While previous anƟ-bullying programs were opƟonal, the Bí 
Cineálta programme was mandatary, and included Transphobic, 
Homophobic and Racial bullying as specific categories that needed 
to be acknowledged in school policy. 

The Bí Cineálta program is explicitly called out in the NaƟonal 
LGBTIQ+ Inclusion Strategy II – AcƟon Plan 2025-2026 which on Page 6 calls for “Through implementaƟon 
of Cineáltas: AcƟon Plan on Bullying, help to ensure that bullying behaviour is prevented and addressed, and 
that equality, inclusion, diversity and wellbeing is promoted in our schools.” The premise being that children 
as young as 4 or 5 are going be tagged with an LGBTQI+ idenƟty. The same document also calls for related 
“Hatespeech” legislaƟon to be introduced.  

While former EducaƟon Minister Helen McEntee denied the inclusion of Gender Ideology in the core Primary 
curriculum, the mandate of including Transphobic bullying in school policy effecƟvely meant it would have 
to be covered as part of the anƟ-bullying training material – regardless of the ethos of the school. 

Page 80 of the document Child ProtecƟon Procedures for Schools 2025 asserts:  
“It is the responsibility of all schools to contribute to the prevenƟon of child abuse and neglect through 
curricular provision. In that context the Social, Personal and Health EducaƟon (SPHE) programme is a 
mandatory part of the curriculum for all pupils in primary schools and in the Junior Cycle of post primary 
schools and must be fully implemented.” 
 
Not only is this bringing Transgenderism into every child’s consciousness, we have seen the adopƟon of Bí 
Cineálta resulƟng in Primary schools engaging in Stand-up weeks (re-branded as “anƟ-bullying weeks”) with 
the likes of BelongTo.  

And as if the Bí Cineálta program introducing an ideologically driven hierarchy of bullying, and enshrining 
Transgenderism in school policy wasn’t enough (similar to what we see in Hatespeech legislaƟon), it also 
comes with a flag that we see flying in many primary and secondary schools,  a visual reminder to children 
that they must accept Transgenderism, otherwise they will be seen as being unkind or hateful. 
 
Child ProtecƟon Procedures for Schools 2025: 
hƩps://assets.gov.ie/staƟc/documents/09fe3ad4/Child_ProtecƟon_Procedures_for_Schools_2025.pdf 
NaƟonal LGBTIQ Inclusion Strategy: hƩps://www.gov.ie/en/department-of-children-disability-and-
equality/campaigns/naƟonal-lgbƟq-inclusion-strategy-ii-2024-2028/ 
NaƟonal LGBTIQ+ Inclusion Strategy II – AcƟon Plan 2025-2026: 
hƩps://assets.gov.ie/staƟc/documents/NaƟonal_LGBTIQ_Inclusion_AcƟon_Plan_2025-2026.pdf 
Bí Cineálta AcƟon Plan: hƩps://assets.gov.ie/staƟc/documents/09fe3ad4/Cinealtas-_AcƟon_Plan.pdf 
Bí Cineálta Procedures to Prevent and Address Bullying Behaviour for Primary and Post-Primary Schools 
hƩps://www.gov.ie/en/department-of-educaƟon/policy-informaƟon/b%C3%AD-cine%C3%A1lta-
procedures-to-prevent-and-address-bullying-behaviour-for-primary-and-post-primary-schools/ 
Bí Cineálta Oide training: 
hƩps://oide.ie/wp-content/uploads/2025/02/Bi-Cinealta-PLE-PresentaƟon-.pdf 
NaƟonal LGBTIQ+ Inclusion Strategy: 
hƩps://assets.gov.ie/staƟc/documents/NaƟonal_LGBTIQ_Inclusion_Strategy_II_2024-2028.pdf 
Global guidance on addressing school-related gender-based violence 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000246651 
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National Educational Psychological Service (NEPS) 

 

Overview of NEPS service 

The NaƟonal EducaƟonal Psychological Service (NEPS) is the psychological service of the Department of 
EducaƟon and provides educaƟonal psychological support to primary, post-primary and special schools in 
Ireland. 

Each psychologist is assigned to a group of schools. The NEPS Model of Service includes a Casework Service 
for individual children and young people and a Support & Development Service for school staff. 

The focus of the NEPS Casework Service is to use a consultaƟve, problem-solving approach to promote 
beƩer understanding of the child or young person’s strengths and needs, to suggest intervenƟons that may 
be helpful to include in the Student Support Plan, and to assist schools to implement, monitor and review 
those intervenƟons. This work is done in partnership with school staff, parents and the child or young 
person themselves. 

The focus of the NEPS Support & Development Service is to help enhance school systems, to maximise a 
whole-school approach to creaƟng school environments that are inclusive, flexible and responsive to the 
needs of all and to build school capability to provide evidence-informed prevenƟon and early intervenƟon 
support as part of the ConƟnuum of Support framework. This work also includes supporƟng schools to 
respond to CriƟcal Incidents. 

Concerns with this Service 

We will cover later in this document how the pracƟce of psychotherapy has been captured by CriƟcal Social 
JusƟce Theory, and the resulƟng therapy has been impacted for the worse. Among others, the following are 
some related concerns: 
 

1. UnquesƟoning affirmaƟon of gender confused children and youth. 
2. Parents receiving Ɵmely visibility to one’s children expressing gender confusion. 
3. The broader negaƟve mental health issues of therapy applied through a CSJT lens. 

 
In general, this service would appear to be an over-reach on behalf of the department and yet another area 
when parenƟng appears to be geƫng taken over by government. 
 
Main government link: hƩps://www.gov.ie/en/department-of-educaƟon/services/naƟonal-educaƟonal-
psychological-service-neps/ 
Working together to make a difference for children InformaƟon for Parents: 
hƩps://assets.gov.ie/staƟc/documents/naƟonal-educaƟonal-psychological-service-neps-informaƟon-for-
parents.pdf 
Cynical Therapies: PerspecƟves on the AnƟtherapeuƟc Nature of CriƟcal Social JusƟce by Dr Val Thomas 
hƩps://www.amazon.co.uk/Cynical-Therapies-PerspecƟves-AnƟtherapeuƟc-CriƟcal/dp/1922956481 
Cynical Therapies - PerspecƟves on the AnƟtherapeuƟc Nature of CriƟcal Social JusƟce 
hƩps://www.youtube.com/playlist?list=PLDKxcLW09jKqsSPBoZuW_0KXE1VkUl1X8 
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Primary Curriculum 

Curriculum Development Phase 

In 2018, Dr. Jones Irwin of DCU delivered his keynote speech to the NCCA Seminar 1, outlining what he 
believed to be the purpose of the curriculum. The paper to supplement this speech was Ɵtled “Towards a 
values-led redevelopment of the primary curriculum”. For the record, Dr. Irwin is a criƟcal theorist, a 
criƟcal pedagogy enthusiast, and is heavily leŌ leaning in his educaƟonal philosophy – quoƟng people such 
as the radical Jean-Jacques Rousseau, the anƟ-ChrisƟan collecƟvist, John Dewey, and of course the father of 
CriƟcal Pedagogy, Paulo Freire, in the paper he presented at the above seminar.  

At the beginning of his speech he discusses where we “draw the line” with regards to a values-led 
understanding of educaƟon. This is what he is talking about - the essenƟally contested nature of the 
purpose of educaƟon, and whether we believe that the development of children’s value systems should 
be accounted for within the naƟonal curriculum. To do so, would remove some of that responsibility from 
patron’s programmes and place it in the hands of the state. 

He argues that the naƟonal curriculum should define the perƟnent values to be fostered in students and in 
what ways those values are to be taught. Further, he believes that values teaching should be embedded 
within every subject area using a “whole-school” approach. Several Ɵmes throughout his speech, Dr. Irwin 
makes reference to criƟcal pedagogy (“criƟcal acƟviƟes”) as the philosophy that he believes should inform 
Irish educaƟon and the curriculum. He writes and publishes extensively on this subject. Please refer to the 
X and substack posts below for further discussion on this. 

NCCA Seminar 1: hƩps://ncca.ie/en/primary/primary-developments/primary-curriculum-review-and-
redevelopment/supporƟng-change/ 
Dr. Irwin’s speech: 
hƩps://ncca.ie/media/4427/towards-a-values-led-redevelopment-of-the-primary-curriculum.pdf 
Dr. Irwin’s PublicaƟons: 
hƩps://www.dcu.ie/researchsupport/research-profile?person_id=35474#tab-publicaƟons 
hƩps://www.researchgate.net/scienƟfic-contribuƟons/Jones-Irwin-2179547981 
I want to talk about Dr Jones Irwin - another radical academic who has had a hand in the current 
direcƟon of Irish educaƟon: hƩps://x.com/K02568/status/1855622079309111738 
A Wolf in Sheep's Clothing? Uncovering the Influence of Dr Jones Irwin in the Redevelopment of the 
Primary Curriculum: hƩps://progressingoŏhecliffsedge.substack.com/p/a-wolf-in-sheeps-clothing 

We can see the mindset of the NCCA in a quote from Dr Patrick Sullivan, Deputy CEO, “If we teach today’s 
students as we taught yesterday’s, we rob them of tomorrow.” These words penned by John Dewey over a 
century ago, remain relevant in my work with the NCCA. While lauded in educaƟonal scholarship circles (as 
is Paulo Freire), Dewey was a Fabian Socialist, whose interests had more to do with de-ChrisƟanising, 
dumbing down, and collecƟvising (he uses the term “socialising”) through state run educaƟon, under the 
stewardship and funding of the Rockefeller FoundaƟon. It should be noted that the new Aistear Curriculum 
also falls under the stewardship of Dr. Sullivan. 

Meet the Faces Behind Ireland’s Curriculum Developments: hƩps://ncca.ie/en/updates-and-events/latest-
news/2024/october/meet-the-faces-behind-ireland-s-curriculum-developments/ 
EducaƟon and Social Change: Gorky, Dewey and Fabian Socialism 
hƩps://www.academia.edu/1555193/EducaƟon_and_Social_Change_Gorky_Dewey_and_Fabian_Socialism 
How John Dewey Used Public ‘EducaƟon’ to Subvert Liberty 
hƩps://illinoisfamily.org/educaƟon/how-john-dewey-used-public-educaƟon-to-subvert-liberty/ 

The Deliberate Dumbing Down of America: hƩps://ia800902.us.archive.org/29/items/pdfy-
SYN9t0cHh1aFu8XV/The%20Deliberate%20Dumbing%20Down%20of%20America.pdf 
Like Lambs to the Slaughter – Concerns Over the new Early Years Aistear Curriculum: 
hƩps://progressingoŏhecliffsedge.substack.com/p/like-lambs-to-the-slaughter 
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Our Feedback on the new (heavily UNESCO influenced) Primary Curriculum 

The following is the feedback we provided in wriƟng to the NCCA on the New Primary Curriculum following 
a detailed analysis of the draŌ curriculum documents and supporƟng research documents: 
 

“This curriculum is not fit to proceed as documented, either in terms of content, 
desired outcomes, age appropriateness, pedagogical approach, parental visibility, 

not to menƟon, feasibility. Significant changes are required, including stepping 
back from the “EducaƟon for Social JusƟce” woke agenda, which is a blatant 

aƩempt at poliƟcal indoctrinaƟon, a source of psychological and emoƟonal harm 
to the affected children, as well as stealing from them the proper educaƟon they 

are enƟtled to. This curriculum is a shocking tesƟmony with regard to how the 
NCCA is now prioriƟsing poliƟcs and acƟvism over child welfare.” 

 
The full feedback document is here and is worth reviewing: hƩps://51c8b539-ce1b-481f-8c73-
Ī7f6b417d8.filesusr.com/ugd/0b5a92_d4c9397e5ada48cfaf3feb6fe702ĩc2.pdf 
 
Revised Primary Curriculum: hƩps://curriculumonline.ie/primary/ 
How the UN and UNESCO are brainwashing your children 
hƩps://gingerbreggin.substack.com/p/how-the-un-and-unesco-are-brainwashing 
We show how the United NaƟons have transformed educaƟon at all levels: 
hƩps://ic4children.substack.com/p/9bbb0e01-36d4-4eee-ba24-f807b0d95cd6 
Agenda 2030 Isn’t a Theory — It’s Already Built In 
hƩps://youtu.be/QxylOWsGawY 
The United NaƟons EducaƟonal, ScienƟfic and Cultural OrganizaƟon (UNESCO) Associated Schools 
Network: Teaching for Social JusƟce and TransformaƟve EducaƟon 
hƩps://files.eric.ed.gov/fulltext/EJ1301397.pdf 
UNESCO Chair in Equity, Social JusƟce and Higher EducaƟon 2023 Report 
hƩps://www.newcastle.edu.au/__data/assets/pdf_file/0010/977482/UNESCO-Report-2023.pdf 
Global ciƟzenship educaƟon: topics and learning objecƟves (2015):  
hƩps://unesdoc.unesco.org/ark:/48223/pf0000232993 
What you need to know about global ciƟzenship educaƟon (2025): 
hƩps://www.unesco.org/en/global-ciƟzenship-peace-educaƟon/need-know 
European Commission webinar: PracƟsing global ciƟzenship educaƟon 
hƩps://school-educaƟon.ec.europa.eu/en/learn/webinars/european-commission-webinar-pracƟsing-
global-ciƟzenship-educaƟon 
hƩps://school-educaƟon.ec.europa.eu/system/files/2026-03/filippi_25_03_webinar.pdf 
The RecommendaƟon on EducaƟon for Peace and Human Rights, InternaƟonal Understanding, 
CooperaƟon, Fundamental Freedoms, Global CiƟzenship and Sustainable Development 
hƩps://www.unesco.org/en/global-ciƟzenship-peace-educaƟon/recommendaƟon 
Greening EducaƟon Partnership - Geƫng every learner climate-ready 
hƩps://www.unesco.org/en/sustainable-development/educaƟon/greening-future?hub=72522 
Curriculum in TransformaƟon Mode: 
hƩps://www.ibe.unesco.org/en/arƟcles/curriculum-transformaƟon-mode 
Curriculum in transformaƟon mode: rethinking curriculum for the transformaƟon of educaƟon and 
educaƟon systems: hƩps://unesdoc.unesco.org/ark:/48223/pf0000387188 
Developing and implemenƟng curriculum frameworks: 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000250052 
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Primary SPHE / Wellbeing Curriculum 

Updates to primary SPHE/Wellbeing curriculum are pending (introducing sexual 
orientaƟon in 5th/6th class under newer specificaƟons, without reference to 
gender idenƟty – which is to be confirmed), anƟ-bullying procedures (Bí 
Cineálta), and resources such as older PDST guidance. 
Note that Gender IdenƟty is already referenced in the Busy Bodies book and Bí 
Cineálta materials. 

All Together Now remains the clearest fully documented classroom pilot model. 
The newer work expands toward systemic, whole-school capacity-building 
informed by large-scale evidence of staff needs and family experiences. Check 
Belong To’s website (primary schools’ secƟon) for the most current resources, or 
contact them directly, as materials and pilots evolve. 

hƩps://www.belongto.org/support-for-someone-else/at-school/primary/all-together-now/ 
hƩps://www.belongto.org/belong-to-primary-research-launched/ 

Belong To Primary Inclusivity Model (Developed Post-2023 Research 

Belong To’s 2024 Belong To Primary: New FoundaƟons for LGBTQ+ Inclusivity in Primary Schools research 
(Irish Research Council-funded partnership with University of Limerick / later associated with University 
College Cork; survey of 1,031 primary staff across all 3,231 Irish primary schools in 2023, plus qualitaƟve 
interviews with 21 LGBTQ+ families) showed strong staff willingness for inclusivity but gaps in knowledge, 
confidence, training, resources, curriculum representaƟon, policies/supports for pupils coming out, and 
consistent pracƟce.  

Development and intended model features (based on organisaƟonal statements and impact reporƟng): 

Process: Established a Primary EducaƟon Sector Advisory CommiƩee (representaƟves from primary 
educaƟon sector, parents’ groups (which we contest), and LGBTQ+ organisaƟons). Worked with experts to 
create an evidence-based model grounded in the research findings, naƟonal/internaƟonal best pracƟce, 
and related funding (e.g., IHREC, Community FoundaƟon Ireland, Google.org for e-learning). 

Components developed: A pilot programme and guide for primary schools, plus an e-learning programme 
for educators (nearing compleƟon as of mid-2020s reporƟng). It aims for holisƟc/whole-school approaches 
rather than solely classroom lessons. 

Intended focus areas (aligned with research recommendaƟons and parallel post-primary work): 
Professional development/training on LGBTQ+ idenƟƟes and experiences; age-appropriate curriculum 
inclusion and representaƟon (e.g., books/resources, SPHE/RSE/Wellbeing); guidance on supporƟng pupils 
who come out and LGBTQ+ families; anƟ-bullying strategies (homophobic/biphobic/transphobic); policy 
and school culture development; parental engagement.  

RecommendaƟons explicitly call for iniƟaƟves similar to Belong To’s post-primary LGBTQ+ Quality Mark (an 
18-month whole-school process with phases of recogniƟon/self-assessment, acƟon 
planning/implementaƟon, and accreditaƟon, plus staff training and representaƟon work). 

Status: Pilot rollout planned for September 2024; by 2025–2026 reporƟng, the pilot programme and guide 
exist, with e-learning advancing. Belong To’s 2025–2027 strategic plan references quality standards work in 
primary educaƟon as an ongoing priority. Detailed public documentaƟon of the full model structure, exact 
lessons/phases, or evaluaƟon outcomes is not yet available (so much for parental review). 

hƩps://www.ucc.ie/en/cacsss/research/researchimpact/belongtoprimary/ 
hƩps://x.com/sjholmesirl/status/2065097053999394983 
hƩps://designwest.ie/2025/01/29/guidebook-design-in-dublin-lgbtq-inclusive-primary-schools-pilot-
programme/ 
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BelongTo – Irelands National LGBTQ+ Youth Organisation 

Per their website (17th May 2026), BelongTo idenƟfy as the naƟonal 
LGBTQ+ youth organisaƟon. 
hƩps://www.belongto.org/about/who-we-are/ 
“Since 2003, Belong To has grown from a youth project into a unique 
naƟonal services and advocacy organisaƟon with and for LGBTQ+ children 

and young people. Youth services, which inform our research, educaƟon work and a development approach, 
enable us to provide soluƟon-based advocacy at an insƟtuƟonal and public level. 
 
We are rooted in and driven by our direct work with LGBTQ+ young people aged 14-23 and we exist to: 
- Create and generate safe spaces and places for LGBTQ+ young people. 
- Empower others through educaƟon to support LGBTQ+ young people. 
- Lead policy and pracƟce by providing experƟse, developing best pracƟce models and reflecƟng lived 

experiences. 
- Ensure LGBTQ+ young people have the opportunity to have their voices heard. 
- Be an advocate for LGBTQ+ young people and champion change.” 

Funding and Influence 

BelongTo's funding page publicly displays the European Union flag with the legend 'Co-funded by the 
European Union', confirming they accesses EU funding streams in addiƟon to Irish State grants. This is 
directly connected to the ILGA-Europe Come Out 4 Europe Pledge 2024, in which European Parliament 
candidates commiƩed to 'securing sustainable and accessible EU funding for civil society including LGBTQ+ 
organisaƟons.' (such as BelongTo). 

Of BelongTo's total 2024 expenditure, EUR 556,466 - substanƟally drawn from State grants - was devoted to 
campaigning and lobbying acƟviƟes. BelongTo therefore uses taxpayer money to lobby the same 
government departments that fund it for further policy changes aligned with ILGA World's global agenda. 
This creates a circular funding arrangement: the State funds BelongTo; BelongTo lobbies the State to 
expand policies that increase BelongTo's relevance and funding base; ILGA-Europe tracks compliance with 
those policies on its Rainbow Map (hƩps://rainbowmap.ilga-europe.org/) and issues further 
recommendaƟons; the State responds to those recommendaƟons by expanding programmes and funding. 

BelongTo Have a Strong Affirmative Approach 

BelongTo take a strong affirmaƟve model approach to all children and youth expressing gender confusion. 
In doing so they: 
1. Ignore the existence of any underlying pathological causes (co-morbidiƟes) of children and youth 

expressing gender confusion, such as auƟsm, same sex aƩracƟon, physical or mental abuse, or pre-
exisƟng mental trauma. Their asserƟon is that the person was born in the wrong body and hence 
should transiƟon. We know from research (Cass and HHS) that this is absolutely not the case. 

2. Ignore that the underlying cause of gender confusion (co-morbidity) is typically the primary source of 
any suicidality. 

3. Ignore the noƟon of desistance where a person's gender confusion resolves itself over Ɵme with any 
required medicalizaƟon (The so-called “watchful waiƟng approach”).  

4. Ignore the recommendaƟons of the Cass and HHS reports, the largest studies to date on the topic of 
Gender Dysphoria in children and youth. 

5. Fail to acknowledge the noƟon of social contagion impacƟng the number of children expressing gender 
confusion, despite the staƟsƟcs showing rapid rises in these numbers following the rollout of related 
educaƟon in schools, and the rise of related content on social media. 
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6. Include all those who fall under item 1 above in their staƟsƟcs related to transgender bullying and 
experiencing discomfort in school, exaggeraƟng their numbers to jusƟfy increased funding and 
influence. 

7. Promote the noƟon that talk therapy for gender confused individuals represents a "conversion 
pracƟce", and hence should be outlawed. BelongTo are one of the leading lobby groups promoƟng such 
legislaƟon. A consequence of this would be that those children experiencing a mental co-morbidity will 
be denied the proper psycho-therapeuƟc care required to determine that co-morbidity and aƩempt to 
resolve it. This represents a blatant aƩempt to insƟtuƟonalise medical malpracƟce with potenƟally 
disastrous outcomes for the children involved. 

8. Promote the noƟon of teachers not "ouƟng" a gender confused child to their parents. We have seen 
this in their training materials for teachers. 

9. Promote medical transiƟon without informing those affected (children and parents) of the potenƟal 
long-term life and health impacts. 

10. Would appear to prioriƟse children and youth expressing a Trans or Non-binary idenƟty over say a gay 
or lesbian idenƟty. Based on the tesƟmony of former BelongTo aƩendees, they  appear to have 
insƟtuted a pecking order in terms of those expressing gender non-conformance, where Trans appears 
at the top and is given the loudest voice and greatest level of celebraƟon. 

BelongTo aggressively lobby government and government agencies to adapt a similar approach to the 
above including what is taught in the classroom and the approach to be adopted by teachers and 
principals. 

Along with TENI (Trans Equality Network Ireland), BelongTo have significant influence at both government 
and government department level, influencing both funding and legislaƟon as well as the school curriculum 
at all ages. Their vectors of influence in terms of our schools include: 

1. Their input to curriculum content, as well as educaƟonal policy development at a whole school level. 

2. Input to anƟ-bullying policies where they succeeded (via the Bí Cineálta) to introduce the noƟon of 
transgendering into school policy and have succeeded in creaƟng a Ɵered level of anƟ-bullying policy by 
having transphobic bullying explicitly called out, whereas other forms of bullying are not. 

3. The promoƟon of LGBTQ+ or AnƟ-Bullying “Stand-Up” weeks, whereby BelongTo staff get to train 
teachers and engage in a range of whole school acƟviƟes to promote their agenda. 

4. An LGBTQ+ Quality Mark via an 18-month engagement with a school, with the school proacƟvely 
engaging and tracking related acƟviƟes to achieve the Quality Mark cerƟficaƟon. 

5. Input to government on related legislaƟon. 

6. BelongTo were Ireland’s contributors to the Dentons document and engage in acƟvism for Trans related 
causes on an ongoing basis. 

We know from past members of BelongTo that their focus is on transgendering, to the point of puƫng that 
ahead of the interests and welfare of lesbian and gay children and youth. 

BelongTo Actively Promote Social Transitioning in Schools 

A guidance document (link below) co-authored by BelongTo and the Department of EducaƟon, and co-
endorsed by TUSLA (Ireland's statutory child protecƟon authority), instructs post-primary schools to 
facilitate children's social gender transiƟons - including changes to names, pronouns, toilet access, 
changing room access, sports team allocaƟon, overnight accommodaƟon, and official school records - 
without informing parents, unless a specific safeguarding concern applies. No consƟtuƟonal review of this 
guidance was published prior to its issue. No safeguarding assessment of its content was publicly 
conducted. 
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Being LGBT in School: hƩps://www.gov.ie/en/department-of-educaƟon/publicaƟons/being-lgbt-in-school/ 
 
Per the Cass and HHS reports, Social TransiƟoning is not a neutral act. Both reports observe high rates of 
progression from social transiƟon (especially in affirmed/clinic cohorts) to medical steps under affirmaƟve 
models, but interpret this as a signal of cauƟon rather than success due to weak evidence of net benefit, 
potenƟal for locking in pathways, and beƩer historical desistance without early affirmaƟon. Exact 
percentages vary by study/cohort (oŌen 60–98%+ from blockers to hormones), with limitaƟons in long-
term data. They recommend holisƟc assessment and prioriƟsing non-medical support, especially for 
children. 
 
The Cass and HHS reports draw on the same body of literature which indicates 50–80%+ ranges across 
studies for significant psychiatric/neurodevelopmental issues. Both reports view these as potenƟally linked 
to or exacerbaƟng gender distress, warranƟng thorough exploraƟon rather than rapid affirmaƟon and/or 
medicalisaƟon. 
 
A state funded NGO has been training teachers to lie to parents about their children 
hƩps://gript.ie/a-state-funded-ngo-has-been-training-teachers-to-lie-to-parents-about-their-children/ 
 

  
 
Ombudsman sees no issue with BeLongTo telling teachers to lie to parents 
hƩps://gript.ie/ombudsman-sees-no-issue-with-belongto-telling-teachers-to-lie-to-parents/ 
 
Ombudsman’s response to BeLongTo ‘boys in girls dorms’ advice “beggars belief” 
hƩps://gript.ie/ombudsmans-response-to-belongto-boys-in-girls-dorms-advice-beggars-belief/ 
 

BelongTo Promote Banning Talk Therapy for Gender Confused Individuals 

BelongTo are acƟvely lobbying government to include “Gender IdenƟty” and “Gender Expression” in any 
future legislaƟon related to the banning of conversion pracƟces. If adopted, this would effecƟvely prevent 
gender confused children having access to the psychiatric assessment required to determine the root cause 
of their gender confusion. Instead, they would have to be affirmed and put on a social and/or medical 
transiƟon pathway without resolving the root cause of any potenƟal co-morbidity. 
Belong To Welcomes Government Commitment to Outlaw Conversion PracƟces 
hƩps://www.belongto.org/belong-to-welcomes-government-commitment-to-outlaw-conversion-pracƟces/ 
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Senior Cycle LGBTQ+ Inclusive Lesson Plans 

BelongTo publish lesson plans and class resources for LGBTQ+ inclusion across different subject areas 
(Geography, History, English, Maths etc.) in line with the Whole School approach being embraced in Irish 
schools at present.  
 

BelongTo Video Content 

A number of BelongTo videos are referenced throughout the SPHE curriculum documents and related 
textbooks from the publishers. These include the following: 
 
What is Transgender? hƩps://youtu.be/tBj3W-L2FnE 
How To Be a Trans Ally: hƩps://youtu.be/GoVXRuRV57E 
Name and Pronoun: hƩps://youtu.be/jNNRkdrxZwA 
BelongTo Youtube Channel: hƩps://www.youtube.com/@BelongTo 
 

Professional Concerns 

Dr. Paul Moran of the Irish Gender Service has expressed concerns: 
“Irish schools should not be taking the lead in the social transiƟoning of children. The Department of Health 
should reconsider some of the overly affirmaƟve educaƟonal and training materials it is sending to schools 
and the prominent role it has given to acƟvist organisaƟons in policy development and teacher training.”  
 
While he doesn’t specifically name them, BelongTo are the primary organisaƟon engaging in the acƟviƟes 
he is expressing concerns about: 
hƩps://www.thejournal.ie/readme/tavistock-cass-report-ireland-6356357-Apr2024 

Stand-Up Awareness Weeks 

Belong To’s Stand Up Awareness Week (typically held in early November) is an annual naƟonal anƟ-bullying 
campaign aimed at post-primary schools, Youthreach centres, and youth services in Ireland. It focuses on 
reducing homophobic, biphobic, and transphobic bullying, increasing visibility and support for LGBTQ+ 
young people, and fostering inclusive environments.  

Main Activities 

ParƟcipaƟng schools and services organise a range of events and acƟons, oŌen following a suggested 
weekly Ɵmetable. Common and promoted acƟviƟes include:  
 Launch and Awareness Events (e.g., Monday): Whole-school announcements, assemblies, or Pride flag-

raising ceremonies to explain the week and its goals. 
 Visibility and DecoraƟons (e.g., Tuesday): CreaƟng rainbow walkways (chalk/paint), decorated 

noƟceboards, Pride murals, posters, or "You Belong Here" displays. Displaying LGBTQ+ terminology or 
allyship materials. 

 EducaƟonal and Discussion AcƟviƟes (e.g., Wednesday): Guest speakers, videos/tesƟmonies from 
LGBTQ+ youth, classroom lessons on LGBTQ+ idenƟƟes/allyship/history (linked to subjects like SPHE, 
English, History, etc.), or discussions on bullying prevenƟon and the Bí Cineálta policy. 

 Fundraising and Community Events (e.g., Thursday): "Spill the Tea" bake sales, coffee mornings, or 
rainbow bake-offs to raise funds for Belong To’s services. 

 Rainbow Jumper / CreaƟve Days (e.g., Friday): Rainbow-themed dress-up (e.g., Rainbow Jumper Day), 
non-uniform days, art projects, or creaƟve expression (posters, collages, makeup, photography). 

 Club and Ongoing IniƟaƟves: Launching or highlighƟng LGBTQ+ and Allies Clubs, reading LGBTQ+ books 
("Read the Rainbow"), or allyship acƟviƟes. 
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Other Common Elements 
 Student-led planning and parƟcipaƟon to build ownership. 
 IntegraƟon with the curriculum through Belong To’s provided lesson plans and resources. 
 Sharing photos and stories via Belong To’s campaigns (e.g., #SubmitIt). 
 Awards (introduced in recent years) for categories like Impact, Visibility, CreaƟvity, etc., to recognise 

standout efforts.  

Belong To provides free resource packs, guides, posters, lesson plans, and toolkits to help schools run the 
week. The emphasis is on visibility, educaƟon, allyship, and creaƟng safer spaces year-round, rather than 
one-off events. AcƟviƟes can be adapted to fit each school or service. 

Links to resources for Stand-Up weeks and Whole School Content 

hƩps://www.belongto.org/standup/ 
hƩps://www.belongto.org/support-for-someone-else/at-school/primary/all-together-now/ 
hƩps://www.belongto.org/support-for-someone-else/at-school/post-primary/belong-to-educaƟon-
resources/ 
hƩps://www.belongto.org/app/uploads/2025/09/BelongTo_InformaƟon-Guide-2025-FA-WEB-English.pdf 
hƩps://www.belongto.org/app/uploads/2024/09/Stand-Up-AcƟviƟes-and-AcƟons.pdf 
 
Taken from: 
hƩps://www.belongto.org/app/uploads/2023/09/Belong-To-EducaƟon-Resource-Glossary-2023.pdf 
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BelongTo Stand-Up Awareness Weeks are Funded and Endorsed By 

(As of 18-May-2026): 
 

 
 

LGBTQ+ Quality Mark 

This an 18-month accreditaƟon programme for post-primary schools and Youthreach centres in Ireland. It 
helps them become safer, more inclusive environments for LGBTQ+ students through structured acƟons, 
training, policy work, and whole-school engagement. 
 
Main Structure (Three Key Steps) 
1. Recognise: IdenƟfy and promote exisƟng supports for LGBTQ+ students. Belong To works with the 

school to assess current strengths in inclusion pracƟces.  
2. Build and Grow: Develop a bespoke acƟon plan with best-pracƟce recommendaƟons (aligned with 

Dept. of EducaƟon guidance). This involves implemenƟng new iniƟaƟves and improving pracƟces.  
3. Achieve: Demonstrate commitment across key areas to aƩain the Quality Mark accreditaƟon. This is 

celebrated publicly (e.g., at award ceremonies).  
 
Four Key Focus Areas 
The programme centres on these areas of wellbeing promoƟon: 
 CreaƟng an LGBTQ+ inclusive culture and environment (e.g., visibility, anƟ-bullying measures, safe 

spaces). 
 Resourcing an LGBTQ+ inclusive curriculum (integraƟng posiƟve representaƟon across subjects). 
 Nurturing LGBTQ+ inclusive relaƟonships and partnerships (involving students, parents, staff, and 

community groups). 
 SupporƟng LGBTQ+ inclusive policies and planning.  

 
Typical Main AcƟviƟes 
Schools engage in a range of pracƟcal acƟons, including: 
 Whole-staff training: In-person sessions delivered by Belong To experts on supporƟng LGBTQ+ 

students. 
 Student engagement: Establishing or strengthening LGBTQ+ and Allies Clubs; involving students in 

creaƟng a supporƟve culture. 
 Policy development: CreaƟng or updaƟng school policies and plans for inclusion. 
 Curriculum integraƟon: ImplemenƟng lessons and resources that support diversity and respect for 

LGBTQ+ idenƟƟes. 
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 Culture and visibility: AcƟviƟes like awareness events, displays, and fostering an inclusive environment. 
 Partnerships: Working with parents, local LGBTQ+ youth projects, and community organisaƟons. 
 Networking: Joining regional meeƟngs with other parƟcipaƟng schools (over 100 have taken part).  
 
The programme includes a parƟcipaƟon fee (around €845, which covers training, resources, materials, and 
support). Schools receive ongoing guidance and must show evidence of sustained efforts over the 18 mths.  
 
A list of schools engaged in the BelongTo Quality Mark is available on their website: 
hƩps://www.belongto.org/support-for-someone-else/at-school/lgbtq-quality-mark-schools-map/ 
 

BelongTo Whistleblowers Speak Out 
 
BelongTo Whistleblower Interview 
hƩps://youtu.be/-gVvRjhwb0U 
Former Belong To member slams 14-24 age grouping for “vulnerable” youth meeƟngs 
hƩps://gript.ie/former-belong-to-member-slams-14-24-age-grouping-for-vulnerable-youth-meeƟngs/ 
 
Lesbian acƟvist raises concerns about Belong To youth meeƟngs 
hƩps://m.independent.ie/irish-news/lesbian-acƟvist-raises-concerns-about-belong-to-youth-
meeƟngs/a319171930.html 
 
Annaïg Birdy, Not All Gays speaks out against BelongTo: hƩps://youtu.be/RAvsN-4jNgA 
hƩps://x.com/cleancitybird/status/1658772714520211456 
This tweet from Annaig Birdy in 2023 highlights: 
- Lack of Child Safeguarding 
- PromoƟon of cuƫng Ɵes with anyone who disagrees with you 
- Hate Speech & bulling towards “cis” & heterosexual people 
- PromoƟon that the only people to trust were BelongTo 
- Unsafe spaces for lesbians 
(Note that Annaig has since deleted this account but her post sƟll remains on the X plaƞorm.) 
Both Annaig and Sean highlight a major safeguarding risk due to the fact that Belong’s age range spans 
minors and young adults, both of whom may parƟcipate in the same social events, weekends away etc. 
 
Concerns over Youth Gender Affirming Care 
 
The Bigger Picture Conference: Dismantling the “Evidence” with Michael Biggs 
hƩps://www.youtube.com/watch?v=nxjTEEbBLjk 
Dr. Stephen Levine: 13 Untruths Behind Gender AffirmaƟve Therapies for Kids 
hƩps://youtu.be/OflbCjj_hVc 
ADM Brian ChrisƟne: Gender Dysphoria Report: hƩps://youtu.be/Nv_VugyJb98 
HHS Report: hƩps://opa.hhs.gov/gender-dysphoria-report/ 
Cass Report: hƩps://cass.independent-review.uk/home/publicaƟons/final-report/ 

Comparison of BelongTo Policy versus Cass Review 

A comparison of BelongTo’s policies (taken from their website pages and documents), relaƟve to the 
summary recommendaƟons of the Cass Review are captured in the table below. 
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Cass Review BelongTo 

1. Weak evidence base for medical 
treatments 

The quality of evidence for puberty 
blockers and cross-sex 

(masculinising/feminising) hormones is 
very poor. Studies are poorly designed, 

lack long-term follow-up, and do not 
adequately demonstrate safety or 

effecƟveness for gender dysphoria. 

Strong disagreement 

They reference WPATH/Endocrine Society guidelines as 
"rigorous, evidence-based," and advocate for access to 

puberty blockers and hormones as beneficial/safe for many. 
They joined statements affirming blockers as "safe, effecƟve, 
and beneficial." Their model calls for person-centred medical 
best pracƟce but does not emphasize the poor quality, lack of 
long-term data, or weak outcomes highlighted in systemaƟc 

reviews.  
hƩps://pathi.ie/news/joint-statement-on-puberty-blocker-

ban-in-aotearoa 

2. Need for a fundamentally different 
service model 

The exisƟng “gender clinic”/affirmaƟve 
model is not fit for purpose. Care must 

shiŌ to a holisƟc, mulƟdisciplinary 
paediatric model (integrated with 

mainstream child and adolescent mental 
health services) that addresses the 

whole child, not just gender distress. 

ParƟal alignment on holisƟc/mulƟdisciplinary, but 
disagreement on de-emphasizing affirmaƟve / 

gender-specific focus. 

BelongTo's vision includes mulƟdisciplinary teams (MDTs), 
integraƟon with primary care/CAMHS where needed, family 

support, and holisƟc elements (physical, mental, social). However, 
it is framed around affirmaƟve, rights-based, informed consent 
pathways in community seƫngs, not a shiŌ away from gender-
affirmaƟve specializaƟon toward a mainstream mental health 
model that treats gender distress as one possible symptom. 

hƩps://www.belongto.org/app/uploads/2024/09/Belong-To-
Trans-Healthcare-in-Ireland-Research-Report.pdf 

3. Psycho-social support as first-line 
treatment 

Standard evidence-based psychological 
and psychosocial intervenƟons should be 
the primary approach. Medical pathways 

should not be the default. 

Limited alignment 

They support holisƟc/psychological supports and family 
involvement, but their materials and advocacy posiƟon gender-

affirming care (including medical) as vital and needed, with 
emphasis on removing barriers to it rather than posiƟoning non-

medical intervenƟons as the clear primary/default pathway. 
WaiƟng for care is framed as harmful.  

hƩps://www.belongto.org/statement-from-belong-to-in-response-
to-prime-Ɵme/ 

4. Puberty blockers should not be 
rouƟnely prescribed 

Due to risks (e.g., to bone density, 
neurocogniƟve and psychosexual 

development) and unclear benefits, 
puberty blockers should only be available 

within a strict research protocol. 

Strong disagreement 

BelongTo supports access to hormone blockers for under-18s to 
pause puberty as part of transiƟon pathways. They advocate for 

services enabling this and criƟcize current lack of youth services in 
Ireland. This contrasts with restricƟons to research protocols only 

due to risks and unclear benefits.  
hƩps://www.belongto.org/support-for-me/advice/trans-idenƟƟes/ 

5.  Extreme cauƟon with cross-sex 
hormones under 18 

Hormones should be used only with 
great cauƟon, following thorough 

assessment; NHS England was advised to 
review its policy. 

Disagreement 

Their youth care vision and general advocacy for Ɵmely gender-
affirming care (aligned with WPATH) do not emphasize extreme 

cauƟon or major policy review for under-18 hormones. Focus is on 
enabling access with appropriate safeguards in an MDT/informed 

consent framework. 
hƩps://www.belongto.org/app/uploads/2024/09/Belong-To-Trans-

Healthcare-in-Ireland-Research-Report.pdf 
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Cass Review BelongTo 

6.  Social transiƟon is an acƟve 
intervenƟon with uncertain effects 

Evidence on benefits or harms is weak. A 
cauƟous approach is advised (especially 
for pre-pubertal children), with strong 

parental involvement and awareness of 
potenƟal long-term developmental 

impacts. 

Disagreement 

BelongTo materials describe social transiƟoning (names, pronouns, 
clothing, faciliƟes) posiƟvely as affirmaƟon steps young people can 
try, with support from families/schools/services. It is presented as 

low-risk exploraƟon rather than an acƟve intervenƟon with 
uncertain/potenƟally iatrogenic effects requiring strong cauƟon 

(especially pre-pubertal). 
hƩps://www.belongto.org/support-for-me/advice/trans-idenƟƟes/ 

7.  HolisƟc assessment of complex 
needs is essenƟal 

Most referred children/young people 
have co-occurring mental health 

condiƟons, neurodiversity (e.g., auƟsm), 
trauma, or other factors. “DiagnosƟc 

overshadowing” (focusing only on 
gender) must be avoided. 

Alignment in principle 

They describe holisƟc, person-centred MDT assessments 
addressing full needs (including mental health, family). However, 

their criƟque of "pathologising" models and emphasis on not using 
comorbidiƟes to deny care, plus affirmaƟve framing, differ from 
strong warnings against gender-focused overshadowing of other 

issues (auƟsm, trauma, etc.).  
hƩps://www.belongto.org/app/uploads/2024/09/Belong-To-Trans-

Healthcare-in-Ireland-Research-Report.pdf 

8.  No clear reducƟon in suicide risk 
from medical transiƟon 

Suicide risk is elevated in this populaƟon 
but comparable to other youth with 
similar mental health/psychosocial 

challenges. There is no evidence that 
puberty blockers or hormones reduce 

suicide deaths. 

Disagreement 

AffirmaƟve advocacy oŌen links lack of access to worse mental 
health/suicidality, with affirmaƟon (including medical) posiƟoned 
as improving wellbeing/safety. This contrasts with evidence that 
elevated risks are comparable to other complex mental health 

cohorts and not clearly miƟgated by medical pathways.  
hƩps://www.belongto.org/statement-from-belong-to-in-response-

to-prime-Ɵme/ 

9.  Urgent need for beƩer research 
and data 

Long-term follow-up, data linkage, and a 
research programme (covering both 

medical and non-medical intervenƟons) 
are required. Adult gender services 

largely refused data access, highlighƟng 
governance failures. 

Some alignment 
They acknowledge opportuniƟes to learn from Cass/internaƟonal 

evidence and call for beƩer services. Their report supports 
evidence-informed care. However, the priority is implemenƟng 
affirmaƟve models (WPATH-aligned) and expanding access now, 

rather than pausing or restricƟng pending high-quality long-term 
research/data linkage. 

hƩps://www.belongto.org/belong-to-lgbtq-youth-ireland-
statement-in-response-to-the-cass-review/ 

10.  Changing cohort and 
socio-cultural factors 

The sharp rise in referrals (especially 
adolescent females) and altered case 

profile suggest influences beyond 
biology, including mental health trends, 

social media, peer effects, and social 
engineering in educaƟon related to 

gender/sexuality. Services must adapt 
accordingly. 

Limited or no alignment 

BelongTo materials do not emphasize the sharp rise (especially 
adolescent females), social influences, peer/social media effects, 

or need for cauƟon around rapid-onset or desistance. Focus 
remains on affirmaƟon, reducing barriers, and rights-based access 

amid rising demand.  
hƩps://www.belongto.org/quesƟonanswer/i-have-a-suspicion-
that-my-daughter-is-a-lesbian-shes-very-masculine-does-this-

mean-she-is-trans/ 
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BelongTo Primary Survey and Curriculum 

The Belong To Primary research - New FoundaƟons 
for LGBTQ+ Inclusivity in Primary Schools was 
conducted by Dr Aoife Neary in partnership with 
Belong To - LGBTQ+ Youth Ireland. Dr Neary was a 
member of the NCCA SHPE/RSE Development 
groups at both junior and senior cycle level. 

The study presents itself as ground-breaking naƟonal 
research on LGBTQ+ inclusivity in Irish primary 
schools, but its methodology contains significant 
weaknesses that undermine the strength of its 
conclusions. 

The survey was co-designed with stakeholders already broadly aligned with the study's normaƟve posiƟon, 
and its self-selected sample of 1,031 respondents substanƟally over-represents LGBTQ+-idenƟfied staff, 
secular workers, and those in mulƟ-denominaƟonal schools, while under-represenƟng the Catholic school 
sector that comprises 88.5% of Irish primary schools. Social desirability bias is a parƟcular concern given 
the sensiƟvity of the topic. Key headline figures are presented in ways that inflate apparent levels of 
support and the central "confidence is key" narraƟve, which drives recommendaƟons for mandatory staff 
training, is not empirically established. The ethos quesƟon is weakly constructed, and its results are framed 
in a manner that implies Catholic school ethos is a barrier to inclusion, consistent with posiƟons previously 
taken by both Belong To and the Principal InvesƟgator on divestment.  

More broadly, the study appears to be policy-driven research, explicitly structured around a pre-exisƟng 
Department of EducaƟon Wellbeing Policy template so that its recommendaƟons funcƟon as obligaƟons on 
all schools regardless of ethos or parental preference. The findings consistently support the policy 
preferences of the NGOs involved in shaping the study from the outset, most notably Belong To, which 
stands to benefit directly from the study’s primary recommendaƟons through its exisƟng educator training 
programmes, its Quality Mark school accreditaƟon scheme, and the new pilot programme and e-learning 
resources it has since developed in response to the research. 

The above is taken from the links below which provide a fuller analysis of the survey. 
hƩps://x.com/K02568/status/2064425872346763333 

hƩps://gript.ie/henriques-the-belongto-primary-school-study-is-fatally-flawed/ 

hƩps://www.belongto.org/belong-to-primary-research-launched/ 

BelongTo “LGBTQ+ Inclusive Primary School” Scheme 

As a follow-on from the above survey, BelongTo has been running it’s “LGBTQ+ Inclusive Primary School” 
scheme on a pilot basis in a number of schools, but declined to answer repeated quesƟons from Gript 
Media (as of 8th June 2026)  about what the programme involves and what teachers are being trained to 
deliver. 

While its programme for secondary level has become a fixture in more than 100 post-primary schools, the 
materials used in the primary school pilot cannot be found on the BelongTo website. 

Gript Media asked the organisaƟon for details of the scheme and the training materials provided to staff. 
BelongTo did not respond to a request for comment. 

As it is likely that BelongTo will be pushing this scheme for the 2026-27 school year, parents need to be on 
their guard with respect to this. 
 
hƩps://gript.ie/belong-to-fail-to-answer-quesƟons-on-lgbtq-scheme-for-primary/ 
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The Problem with Allyship 

You’ll see it in the curriculum and you’ll see it the material from BelongTo 
when they come into the school. Allyship seems to be the “right thing to 
do”, but is it? This UN website tells us: hƩps://www.unfe.org/en/what-
we-do/our-campaigns/be-there-be-an-ally 

“Being an ally is about more than silent acceptance. It’s about being there 
for your lesbian, gay, bi, trans and intersex (LGBTI) family members, 
friends, colleagues and neighbours. It’s about striving to understand their 
experiences, and helping them to understand yours. It’s about supporƟng 
one another in Ɵmes of need. It’s about seƫng a posiƟve example for 
others. And most importantly, it’s about creaƟng a more inclusive and 
loving society where everyone is valued, no maƩer who they are or whom 
they love. 
The United NaƟons is calling on you to be there for the LGBTI community.” 

There tends to be a parƟcular emphasis on being a “Trans Ally” for a gender confused friend or class mate. 

Note the same sort of argument is presented by CriƟcal Race Theory, where you must become an anƟ-
racial acƟvist as part of purging your “White Guilt”. Just being against racism isn’t enough.  

The issue is that Allyship promotes affirmaƟon, that you affirm your class mate or friend in their gender 
confusion, supporƟng them in their gender transiƟon, and becoming a Trans or Social JusƟce acƟvist, as a 
means of showing solidarity and “allyship” with them. However, affirming your teenage class mate in their 
gender confusion isn’t kind. It’s cowardly, the path of least resistance.  

You can see the agenda here, recruiƟng well-meaning classmates, friends and family to affirm, and then to 
become an acƟvist on their behalf – to show your unquesƟoning support for your friend John who is 
becoming Jamie. This is psychological manipulaƟon with a poliƟcal goal at the end, the capture of another 
acƟvist for the radical LeŌ. 

Elsewhere in this document, we cover the mulƟplicity of potenƟal root causes of an individual’s gender 
confusion (auƟsm, abuse, depression, fear, body dysphoria etc.). A true and loving friend will want to see 
their gender confused classmate receive the appropriate psychotherapeuƟc assessment to uncover any of 
these underlying causes and there could be mulƟple factors involved. AcƟvist groups such as BelongTo wish 
to have such invesƟgaƟve talk therapy banned as “conversion therapy”. We cover how outrageous that is 
elsewhere in this document. Their plea for “allyship” has nothing to do with the welfare of the gender 
confused individual, it’s purely ideological and poliƟcal. 

You can sƟll be loving, respecƞul and supporƟve of the affected individual without being caught in the 
allyship trap. While there is likely to be some conflict involved in not affirming them, it is important to keep 
a pathway for dialog and friendship alive. You could be their best friend ever in holding the line on this. 

The following resource contains a set of videos to help guide Catholic/ChrisƟan parents and educators 
when confronted with children expressing gender confusion. The video content is in line with Catholic 
teaching on gender, but even non-ChrisƟan parents can derive benefit from these videos in how to handle 
this topic in discussions with their child. 
hƩps://sophiateachers.org/promo/responding-to-transgender-ideology/  

ChrisƟan Charity versus Suicidal Empathy – an interview with Bishop Baron on this topic. 
hƩps://www.youtube.com/watch?v=nJRLK2h-aQ4 

BelongTo Allyship Guide: hƩps://www.belongto.org/app/uploads/2024/09/Allyship-English-Belong-To.pdf 
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The Dentons Document – An Activist’s Playbook 2019 

In 2019, another internaƟonal document was to serve as another signpost of what 
was to come, the so-called "Dentons Document" - "ONLY ADULTS? GOOD 
PRACTICES IN LEGAL GENDER RECOGNITION FOR YOUTH A REPORT ON THE 
CURRENT STATE OF LAWS AND NGO ADVOCACY IN EIGHT COUNTRIES IN 
EUROPE, WITH A FOCUS ON RIGHTS OF YOUNG PEOPLE" sponsored by the 
Thomson Reuters FoundaƟon and published by The InternaƟonal Lesbian, Gay, 
Bisexual, Transgender, Queer and Intersex (LGBTQI) Youth & Student OrganisaƟon 
(IGLYO). BelongTo provided the Irish input to this document 

Page 14 of this document under the 6. Right to development of the child we have 
this statement: 

“For example, states should take acƟon against parents who are obstrucƟng the free development of a 
young trans person’s idenƟty in refusing to give parental authorizaƟon when required.” 
We see the significance of this statement in the context of “Banning of Conversion Therapy” legislaƟon. 

The document puts forward a list of strategies for Trans acƟvists to push their agenda and we can see many 
of these playing out in Irish society: 

1. Target youth poliƟcians 
2. De-medicalise the campaign 
3. Use case studies of real people 
4. Anonymise the narraƟves 
5. Get ahead of the government agenda and the media story 
6. Use human rights as a campaign point 
7. Tie your campaign to more popular reform 
8. Avoid excessive press coverage and exposure 
9. Carpe diem (capitalize on poliƟcal momentum) 
10. Work together (incl. naƟonal and internaƟonal NGOs and academia) 
11. Be wary of compromise 

The Dentons Document contains an interesƟng disclaimer to avoid the potenƟal for liƟgaƟon in the event 
children are harmed as a result of any acƟons taken based on this document. 

“This report is provided for informaƟon purposes only. IGLYO, Dentons and Thomson Reuters FoundaƟon 
neither verify the accuracy of, nor assume liability for, the informaƟon within the report. Although we 
believe the report will be helpful as background material, we cannot warrant that it is accurate or complete, 
parƟcularly as circumstances may change aŌer publicaƟon. 
 This report does not consƟtute legal advice and should not be relied on as such. Readers wishing to act 
upon any of the informaƟon contained in this report are urged to seek individual advice from qualified legal 
counsel in relaƟon to their specific circumstances. This report does not necessarily reflect the personal views 
of any of the lawyers, staff or clients of Dentons, Thomson Reuters FoundaƟon or other lawyers, law firms 
or organisaƟons that contributed to the development of this report.” 

Dentons Document: hƩps://gendercriƟcalwoman.blog/wp-content/uploads/2020/07/iglyo_v3-1.pdf 
The Dentons Document: What is it and why should you care about it? 
hƩps://grahamlinehan.substack.com/p/the-dentons-document-what-is-it-and 
Europe's TRANS AGENDA Just Got More Extreme | Interview with Faika El-Nagashi 
hƩps://www.youtube.com/watch?v=BQJvIoYjqKs 
How Brussels funds the Trans lobby | Huge exposé: hƩps://youtu.be/t_6lYfTOJkQ 
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The ILGA “Come Out 4 Europe” Pledge 2024 

So how is that poliƟcians can appear to be tone deaf to legiƟmate concerns  such 
as those expressed above? Well, one reason for this is that that they have 
compromised themselves by engaging in pledges with organisaƟons such as ILGA 
Europe, who have their “Come Out 4 Europe” pledge, which a large proporƟon of 
Ireland’s MEPs signed up to. Gript covered this in an arƟcle in 2024 and even 
named the poliƟcians involved. The wording of the last paragraph of the pledge is 
parƟcularly concerning. It states: 

“I will ….. put the safety of the community above all other concerns and always 
follow the “do no harm?” principle, including keeping my work out of the public 
eye whenever necessary” 

Sounds like something from the Denton’s playbook. I would contend that pledges such as this, regardless of 
how potenƟally deserving the cause, are fundamentally undemocraƟc. How many other “pledges” have 
Irish poliƟcians engaged in over the years, both at home and abroad, without the knowledge of their 
voters? 

EU ELECTIONS CANDIDATES ACROSS EUROPE ARE VOWING TO SUPPORT LGBTI HUMAN RIGHTS: 
hƩps://www.ilga-europe.org/press-release/eu-elecƟons-candidates-across-europe-are-vowing-to-support-
lgbƟ-human-rights/ 

IRISH CANDIDATES SIGN PLEDGE FROM NGO WITH PAST LINKS TO PAEDOPHILE GROUPS: 
hƩps://gript.ie/ilga_pledge_2024/ 

ILGA Come Out 4 EU 2025 Pledge: 
hƩps://www.ilga-europe.org/files/uploads/2024/09/ComeOut4EU-Pledge.pdf 

17 Irish candidates pledge to support LGBTQ+ rights ahead of European elecƟons 
hƩps://gcn.ie/irish-candidates-support-lgbtq-rights-european-elecƟons/ 

Breaking down the Come Out 4 Europe campaign 
hƩps://www.ilga-europe.org/campaign/come-out-4-europe/ 

ILGA Rainbow Map 
hƩps://rainbowmap.ilga-europe.org/ 

Irish MEP’s report slammed: ‘Trojan horse for gender ideology’ 
hƩps://gript.ie/irish-meps-report-slammed-trojan-horse-for-gender-ideology/ 

How Brussels funds the Trans lobby | Huge exposé | Deep Dives 
hƩps://youtu.be/t_6lYfTOJkQ 

ILGA Global AcƟvism Database: hƩps://database.ilga.org/en 
Details on Ireland: hƩps://database.ilga.org/ireland-lgbƟ 
hƩps://www.youtube.com/channel/UCF95WXwDjnPOyRSm9eoOc2Q 

European Commissioner for Human Rights, Michael O'Flaherty presenƟng to the 2025 ILGA Annual 
Conference: hƩps://www.coe.int/en/web/portal/-/ilga-europe-27th-annual-conference 
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WPATH - World Professional Association for Transgender Health 

WPATH (World Professional AssociaƟon for Transgender Health) is considered 
the leading global scienƟfic and medical authority on “gender medicine,” and in 
recent decades, its Standards of Care have shaped the guidance, policies and 
pracƟces of governments, medical associaƟons, public health systems and 
private clinics across the world. 

The Irish establishment, including groups such as BelongTo and the Department 
of Health, are aligned with the WPATH “Standards of Care”. 

Correspondingly, the Irish mainstream media refuse to report anything that may 
present WPATH in a negaƟve light or in any way go against the establishment 
narraƟve in this country. 

Latest: WPATH SOC are an “Opinion” 

WPATH's latest court filing states that its "Standards of Care" are merely an opinion and an expression of 
free speech. Clinicians who rely on the WPATH Standards of Care SOC-8 document 
(hƩps://www.tandfonline.com/doi/pdf/10.1080/26895269.2022.2100644), and organisaƟons that refer to 
it as the implied standard of care for gender-dysphoric youth, are in fact, taking on independent 
responsibility for the premise that the document represents trustworthy clinical guidance. 

In turn, paƟents who trust the clinicians following the WPATH Standards of Care should know they are in a 
"buyer beware" situaƟon. They are being treated based on what WPATH asserts to be merely an expression 
of "free speech"—represenƟng only one side of an unseƩled scienƟfic debate marked by "medical and 
scienƟfic uncertainty.". Further details of this update are captured in this X post from SEGM. 
hƩps://x.com/segm_ebm/status/2086998504791310375 

WPATH Linked to Pedophiles and Fetishists 

If you have been following the invesƟgaƟve work of Genevieve Gluck and Reduxx 
(hƩps://x.com/WomenReadWomen) then this won’t be too surprising.  A thread containing a whole host of 
undesirables linked to WPATH has recently be released and it details some of the main individuals who 
have had varying degrees of associaƟon with WPATH over the years. 
hƩps://x.com/WomenReadWomen/status/2071969371350790562 

The WPATH Files 

Leaked files from WPATH reveal widespread medical malpracƟce on children and vulnerable adults at the 
global transgender healthcare authority. They reveal that WPATH do not meet the standards of evidence-
based medicine, and members frequently discuss improvising treatments as they go along. Members are 
fully aware that children and adolescents cannot comprehend the lifelong consequences of “gender-
affirming care,” and in some cases, due to poor health literacy, neither can their parents.” 

“The files provide clear evidence that doctors and therapists are aware they are offering minors life-
changing treatments they cannot fully understand. WPATH members know that puberty blockers, 
hormones, and surgeries will cause inferƟlity and other complicaƟons, including cancer and pelvic floor 
dysfuncƟon. Yet they consider life-altering medical intervenƟons for young paƟents, including vaginoplasty 
for a 14-year-old and hormones for a developmentally delayed 13-year-old.  

The WPATH Files also show how far medical experiments in gender medicine have gone, with discussions 
about surgeons performing “nullificaƟon” and other extreme body modificaƟon procedures to create body 
types that do not exist in nature. The WPATH files were never covered by the Irish (and most other 
countries) mainstream media. 
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The WPATH Files: hƩps://environmentalprogress.org/big-news/wpath-files 
WPATH Files PresentaƟon:  
hƩps://staƟc1.squarespace.com/staƟc/56a45d683b0be33df885def6/t/65e4ddeb4a899257220c82bc/1709
497836901/WPATH+Powerpoint.pdf 
Why disturbing leaks from US gender group WPATH ring alarm bells in the NHS - Hannah Barnes 
hƩps://www.theguardian.com/commenƟsfree/2024/mar/09/disturbing-leaks-from-us-gender-group-
wpath-ring-alarm-bells-in-nhs 
WPATH leaks provide compelling evidence of the cynicism behind transgender surgery 
hƩps://gript.ie/wpath-leaks-provide-compelling-evidence-of-the-cynicism-behind-transgender-surgery/ 
The WPATH Files Revealed: hƩps://genspect.org/the-wpath-files-revealed/ 
WPATH: Is the End Nigh?: hƩps://genspect.substack.com/p/we-any-closer-to-the-end-of-wpath 
WPATH Exposed: hƩps://www.youtube.com/watch?v=JcXRGaKCTjk&list=PLmsMIEB9bK5w3uED-
awoi_YojeXQy2gBU&pp=iAQBmAUB 
WPATH TAPES: Doctor Jokes Transgender Medicine Is Off-Label: hƩps://youtu.be/ZffsgXK5MFk 
WPATH Files - Maya Forstater Sex MaƩers on The ReacƟon: hƩps://youtu.be/MoAP3pbBEMo 
The Errors & Failures of WPATH w/ Dr. Joe Burgo: hƩps://youtu.be/5ql-Rt22V9Q 
Dr. Stephen Levine: 13 Untruths Behind Gender AffirmaƟve Therapies for Kids 
hƩps://youtu.be/OflbCjj_hVc 

FTC and US States Sue WPATH 

The Federal Trade Commission, along with Alaska, Iowa, Nebraska and Texas, today filed a lawsuit against 
the World Professional AssociaƟon for Transgender Health (WPATH), alleging the organizaƟon has provided 
the means for medical providers to make false and unsubstanƟated claims to parents in order to sell 
pediatric medical transiƟon services. hƩps://www.Ōc.gov/news-events/news/press-releases/2026/06/Ōc-
states-sue-world-professional-associaƟon-transgender-health-over-decepƟve-claims-regarding-treatment-
children 
They knew: hƩps://grahamlinehan.substack.com/p/they-knew 
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Potential Underlying Causes of Gender Confusion 

Gender confusion (more formally, gender dysphoria, gender incongruence, or gender nonconformity) in 
children refers to distress or a strong sense that one's experienced gender differs from biological sex. It is 
not a single-cause phenomenon. Evidence points to a complex interplay of biological, psychological, 
developmental, and social factors. hƩps://www.ncbi.nlm.nih.gov/books/NBK532313/ 

Biological Factors 

 Prenatal hormone exposure and geneƟcs: VariaƟons in androgen exposure in utero (e.g., condiƟons 
like congenital adrenal hyperplasia) or geneƟc influences can contribute. Twin studies show higher 
concordance in idenƟcal twins. Brain structure differences and endocrine disrupƟons (e.g., from certain 
environmental chemicals) are also invesƟgated. hƩps://pm.amegroups.org/arƟcle/view/7265/html 

 Neurodevelopmental and Psychiatric ComorbidiƟes 
Children expressing gender confusion oŌen have high rates of co-occurring condiƟons: 
 AuƟsm Spectrum Disorder (ASD): Strongly overrepresented (oŌen 6–20+ Ɵmes higher than 

populaƟon rates). AuƟsƟc children may experience intense interests in gender themes, sensory 
issues, or challenges with social norms that intersect with gender exploraƟon. 
hƩps://pmc.ncbi.nlm.nih.gov/arƟcles/PMC8187799/ 
Up to 90pc of people using gender service may be auƟsƟc, audit finds: hƩps://archive.ph/gSF5K 

 ADHD, anxiety, depression, and other mental health issues. 
These comorbidiƟes can complicate how a child perceives and expresses idenƟty, and many experts 
recommend addressing them first. 
hƩps://researchprofiles.canberra.edu.au/en/publicaƟons/gender-dysphoria-and-psychiatric-
comorbidiƟes-in-childhood-a-sys/ 

Psychological and Trauma-Related Factors 

 Childhood trauma, abuse, or adverse experiences (ACEs): Physical, sexual, or emoƟonal abuse, neglect, 
or family instability (e.g., parental loss, divorce, domesƟc violence) are associated with higher rates. 
Gender dysphoria can someƟmes funcƟon as a coping mechanism for distress.  
hƩps://www.jhsmr.org/index.php/jhsmr/arƟcle/view/883 

 Body image issues, eaƟng disorders, or other forms of dissociaƟon. 
 Internalized homophobia or social pressure: Some gender-nonconforming children (especially natal 

males) later idenƟfy as gay/lesbian rather than transgender. Historical data shows many desisted and 
grew up with same-sex aƩracƟon. hƩps://pmc.ncbi.nlm.nih.gov/arƟcles/PMC8039393/ 

Social, Familial, and Environmental Influences 

 Family dynamics: Overly rigid gender expectaƟons, parental psychopathology, reinforcement of cross-
gender behaviour, or enmeshed relaƟonships can play a role in some cases. 

 Social contagion and peer influence: ParƟcularly noted in adolescent-onset cases (rapid-onset gender 
dysphoria), where clusters of friends or online exposure coincide with idenƟty exploraƟon. This is more 
debated in younger children but relevant in the broader rise in referrals. 
hƩps://segm.org/false-assumpƟons-gender-affirmaƟon-minors 

 Cultural and media exposure: Societal shiŌs, increased visibility, and differing norms can influence how 
children express discomfort. 

 EducaƟonal and social effects: Teaching gender ideology as fact may reinforce stereotypes (e.g., linking 
interests to "gender"), create confusion/distress for some children (undermining biological reality they 
observe), divert focus from academics, and raise safeguarding issues (e.g., privacy in faciliƟes/sports).  
hƩps://ourduty.group/educaƟon/the-harm-understanding-the-impact-of-gender-ideology-and-
pracƟces/ 
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Developmental Context 

 Many young children engage in temporary gender exploraƟon or play that defies stereotypes (e.g., boys 
playing with dolls, girls as "tomboys"). This is oŌen normal and resolves without intervenƟon.  
hƩps://www.ebsco.com/research-starters/health-and-medicine/gender-dysphoria-children 

 Desistance rates: Older studies of prepubertal children with gender dysphoria showed high desistance 
(majority, oŌen 60–90%, no longer experienced significant dysphoria by adolescence/adulthood). 
Persistence is linked to more intense, persistent cross-gender idenƟficaƟon. Recent data on socially 
transiƟoned children shows higher persistence, but the overall picture remains that many childhood 
cases are not lifelong. hƩps://www.transgendertrend.com/children-change-minds/ 

Important Notes 
The sharp rise in referrals (especially adolescent females) over the past decade suggests shiŌs in 
presentaƟon, with more comorbidiƟes and later onset. Causes are mulƟfactorial—no single pathway 
explains all cases. Comprehensive evaluaƟon by experienced clinicians (including mental health 
assessment) is essenƟal to differenƟate transient exploraƟon from persistent dysphoria and address 
underlying issues.  hƩps://opa.hhs.gov/sites/default/files/2025-11/gender-dysphoria-report.pdf 

Rapid-Onset Gender Dysphoria (ROGD) 

Is a hypothesized subtype of gender dysphoria characterized by a sudden or rapid emergence of gender-
related distress in adolescents (typically post-puberty) who previously showed no significant childhood 
gender nonconformity. It was prominently described by researcher Lisa LiƩman in a 2018 exploratory study.  
hƩps://journals.plos.org/plosone/arƟcle?id=10.1371/journal.pone.0202330 
 
Features Proposed in ROGD Research 
 Demographics: Strong skew toward natal females (oŌen ~75-83% in parent reports); onset around ages 

14-16. hƩps://segm.org/study-of-1655-cases-lends-support-to-ROGD 
 Context: Frequently reported in clusters within friend groups (e.g., mulƟple friends idenƟfying as 

transgender around the same Ɵme); increased social media/internet use preceding announcement; 
high rates of pre-exisƟng mental health issues (e.g., anxiety, depression, auƟsm, trauma), which oŌen 
preceded gender dysphoria.  

 Hypotheses: Psychosocial factors such as social/peer contagion, maladapƟve coping, internalized 
homophobia, or other stressors may contribute, disƟnct from classic early-onset paƩerns.  

Primary Evidence 
 LiƩman 2018 (PLOS One): Survey of 256 parents concerned about rapid transiƟons (e.g., 4thwavenow, 

Transgender Trend). Parents described sudden onset during/aŌer puberty, friend group influences 
(36.8% of groups had majority idenƟfying as trans), social media immersion, and declines in mental 
health/parent-child relaƟonships post-"coming out."  

 Diaz & Bailey 2023 (Archives of Sexual Behaviour, later re-published): Larger parent survey (n=1,655) 
Found 57% prior mental health history (preceding dysphoria by ~3.8 years on average), peer influences 
(especially in females), internet use, and mental health/relaƟonship deterioraƟon post-social transiƟon. 
Supports paƩerns of post-pubertal onset in a new cohort. 
hƩps://segm.org/study-of-1655-cases-lends-support-to-ROGD 

 SupporƟng observaƟons: Clinicians at major gender clinics (e.g., UK GIDS, others in Europe) noted 
shiŌs to predominantly adolescent female presentaƟons with comorbidiƟes and limited childhood 
history. DramaƟc rises in referrals (oŌen 10-100x in some periods) with sex raƟo reversal.  
 

The ROGD hypothesis is contested by Trans acƟvists. High-quality, prospecƟve studies with mulƟ-informant 
data, controls, and long-term follow-up are limited. Research conƟnues amid policy shiŌs toward cauƟon in 
several European countries. Individual cases vary widely so comprehensive mental health evaluaƟon is 
essenƟal, as opposed to unquesƟoned affirmaƟon. 
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Desistance and Detransitioning 

These two terms do not appear anywhere in the curriculum, in the internaƟonal 
standards for sexuality educaƟon, or in the literature from organisaƟons such as BelongTo 
or TENI, and for obvious reasons.  

In a climate where the affirmaƟve model is seen as the default, the noƟon of desistance 
or detransiƟoning is an inconvenient contra-narraƟve truth that trans acƟvist 
organisaƟons will seek to hide from vulnerable children, youth and their parents. Part of 
de-medicalising the campaign as the Dentons document calls for. 

Desistance refers to the phenomenon where an individual (typically a child or adolescent) who previously 
experienced gender dysphoria (a marked incongruence between their experienced gender and biological 
sex) no longer experiences it and does not pursue or conƟnue a transgender idenƟty into later adolescence 
or adulthood. It oŌen involves the natural resoluƟon of gender dysphoria without medical transiƟon.  
hƩps://pmc.ncbi.nlm.nih.gov/arƟcles/PMC9829142/ 

DetransiƟon - Medical 
The process of disconƟnuing or reversing medical intervenƟons (such as cross-sex hormones or sex 
reassignment surgeries) that were undertaken as part of a medical transiƟon. 
DetransiƟon - Social 
The process of reverƟng one’s social idenƟty and presentaƟon (such as name, pronouns, and appearance) 
back to align with one’s biological sex aŌer having socially transiƟoned. 
DetransiƟon - Ideological 
The process of rejecƟng the underlying beliefs or ideological framework that iniƟally supported one’s 
decision to medically or socially transiƟon. 
hƩps://genspect.org/resources/glossary/ 
Genspect - Why Is Nobody Providing DetransiƟon Care?: hƩps://youtu.be/rDp48EoGUXk 

Typical Levels of Desistance in Recent Studies 

Desistance research is highly debated due to evolving diagnosƟc criteria (e.g., DSM-IV vs. DSM-5), 
differences in study populaƟons (broad gender-nonconforming vs. clinically significant dysphoria), follow-
up lengths, and potenƟal biases like loss to follow-up or historical "watchful waiƟng" approaches. 

 Pre-pubertal/Childhood-onset gender dysphoria: Older studies (oŌen using broader DSM-IV 
"Gender IdenƟty Disorder" criteria) commonly reported desistance rates of ~70-90% by 
adolescence/adulthood (averages around 80-85% across mulƟple follow-ups of 100s of children). 
hƩps://genderreport.ca/gender-affirming-care-is-changing-the-pathways-to-desistance/ 

 A 2024 German insurance study of young people (ages 5-24) diagnosed with gender idenƟty 
disorder found that over 60% no longer had the diagnosis aŌer 5 years (persistence ~36% overall; 
lower for adolescent females at ~27%).  
hƩps://segm.org/gender-dysphoria-diagnosis-desistance-germany 

 Twelve studies have been conducted looking at whether gender dysphoria persists throughout 
childhood. From these studies, on average around 85% of children change their minds and do not 
conƟnue into adulthood as transgender. 
hƩps://www.transgendertrend.com/children-change-minds/ 
 

Overall, desistance is more common in younger children with milder or earlier-onset dysphoria, while 
persistence appears higher in adolescent-onset cases (especially natal females in recent cohorts).  
 
HHS Video featuring de-transiƟoners “Wolves in White Coats”: hƩps://youtu.be/OjuFx9Pd_Vo 
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Interviews and Testimonies of Parents 

Genspect - The Desistance Series – interviews with parents whose children desisted 
hƩps://genspect.org/the-desistance-series-overview/ 
Child ProtecƟve Services Took My Child Because I Didn't "Affirm" Her: hƩps://youtu.be/BatYHbmiwcc 
"I TransiƟoned My Child - I Regret It": hƩps://youtu.be/dBRJorDjG88 
My Daughter's School TransiƟoned Her WITHOUT Telling Me: hƩps://youtu.be/wCshcfx4CSc 
Gender Ideology Took My Beloved Children - Lynn Chadwick: hƩps://youtu.be/blXXbNeyzB4 
IdenƟty Crisis: Mother and Daughter Expose Medical Industry's Transgender Lies 
hƩps://youtu.be/nj1OUvFZM4A 

Interviews and Testimonies of Detransitioners 

Genspect - DetransiƟoner Panel – A Marathon Not a Sprint: hƩps://youtu.be/v1s7JwNtCQw 
AffirmaƟon GeneraƟon Transgender Documentary: hƩps://youtu.be/yYRW5oRbfUY 
Breaking the Silence: The Reality of De-TransiƟoning: hƩps://youtu.be/JgW_xtIcpew 
DETRANS | Full Documentary | PragerU: hƩps://youtu.be/3yvjFSX0TB0 
Sweden's U-Turn on Trans Kids: The Trans Train: The New PaƟent Group & RegreƩers 
Part 1: hƩps://youtu.be/MVEZ7gELcgY, Part 2: hƩps://youtu.be/diNeyQKQg8M 
Part 3: hƩps://youtu.be/R7DjuXdW_mo, Part 4: hƩps://youtu.be/Ow-XwdauYr0 
I Became Transgender. Here’s Why I Regret It: hƩps://youtu.be/QbXyyq1333I 
'My Childhood Was RUINED:' DetransiƟoner Chloe Cole Talks About Trans Procedures 
hƩps://youtu.be/DSGgR3W_jjg 
How I fell for the Transgender Lie - Chloe Cole: hƩps://www.youtube.com/watch?v=TSk1jGk_GOo 
DetransiƟoners Unheard #1: I Thought TransiƟon Would Save Me - Forrest's Story: 
hƩps://youtu.be/BgyP-lhVsYg 
DetransiƟoners Unheard #2: They Promised Me Happiness: hƩps://youtu.be/kvpSmyLdPBw 
DetransiƟoners Unheard #3: They Said I'd Never Regret It: hƩps://youtu.be/5EqcdJC28R0 
Doctors Told Me to Cut Off My Breasts - DetransiƟoner Laura Becker: hƩps://youtu.be/mxCfYPjA8n8 
Doctors Were Wrong: My Trans Mistake is Permanent - Charlie Bentley Astor 
hƩps://youtu.be/WU5T-NQNOP8 
The Untold Stories Of Kiwi 'DetransiƟoners' - Meet Zara: hƩps://youtu.be/nnFVUQUtmQc 
He TransiƟoned, RegreƩed It, and Faced the Truth About Autogynephilia: 
hƩps://youtu.be/eWzXk9XRNHA 
30 Years AŌer TransiƟon, Cori Cohn Speaks Out (#32): hƩps://youtu.be/zRPRiElQ94c 
The Cost of Early MedicalizaƟon: DetransiƟon in Adulthood: hƩps://youtu.be/XBFiRA0efDk 
IdenƟty Crisis: Breaking Free From the Transgender Contagion: hƩps://youtu.be/gAYCQB8qFL4 
IdenƟty Crisis: The DetransiƟoner Taking on the American Academy of Pediatrics 
hƩps://youtu.be/A5cTpFzkQSs 
Doctors Pushed Me Into Surgery - Ritchie Herron: hƩps://youtu.be/tk7NX7iPr9k 
I Almost TransiƟoned - Here’s Why I Didn’t - Sascha Bailey: hƩps://youtu.be/FA2qGjY-iBc~ 
Detrans Awareness Day Panel Discussion With DetransiƟoners For 'No Way Back 'Documentary 
hƩps://youtu.be/LyJGijjI2JU 
AcƟvist, Faith Groleau, who detransiƟoned shares her experience: 
hƩps://www.facebook.com/reel/962777969840706 
My DetransiƟon Story: hƩps://edensophiasimons.substack.com/p/my-detransiƟon-story 
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Inappropriate Library Books 

In 2022, parents began noƟcing the appearance of inappropriate books in 
the children’s secƟon of their local and school libraries across all age groups. 
The books contained adult themes regarding sex and gender as well as 
inappropriate imagery. This is nothing new as every country in the 
Anglosphere has seen the same phenomenon over the last decade or more 
and readings of some of these books can be found all over the internet as 
parents complain to school boards and officials. Some sample pages  from a 
number of these books can be found at the end of this document. 

The language used, e.g. “good handies” and “bad handies”, is clearly wriƩen 
for younger age groups as are the crude line drawings used in most of the 
books. 

In general, the reacƟon towards anyone highlighƟng or complaining about 
these books is one of defamaƟon and demonisaƟon – Far Right, Bigot, 
Homophobe etc. you know the drill. The issue becomes the complainer, not 
the substanƟve issue of the actual content of the books. 

This Book is Gay advises a teenager about using the adult Grindr daƟng App to find other homosexuals in 
their vicinity that they can hook up with. The Trans Teen Survival Guide covers obtaining puberty blockers 
and hormones online and self-injecƟng them. When this was flagged to the HPRA (Health Products 
Regulatory Authority) they were iniƟally concerned and opened a case. However, once the issue was 
escalated internally, the message came down to close the case. Nothing to see here. 

Why is this all happening? It’s because the Irish establishment are promoƟng it – see the link to the Children’s 
Books Ireland / An Post Pride Reading Guide below. Even when books get re-classified to an older age-group, 
we see some libraries adjusƟng their age categories so that younger child can sƟll access the offending Ɵtles.  

Another librarian pens opposiƟon to sexually explicit books in teens secƟon 
hƩps://gript.ie/another-librarian-pens-opposiƟon-to-sexually-explicit-books-in-teens-secƟon/ 
"PASSING THE BOOK" ....LIBRARY EXPOSE: hƩps://youtu.be/omISCvHtUpY 
Library Books - How to Get these Books Away from Children 
hƩps://www.youtube.com/watch?v=E0bJVVqHG7Q 
Senator Kennedy Reads From ‘Gender Queer’ During Judiciary CommiƩee Hearing 
hƩps://www.youtube.com/watch?v=aHTXGWEO6JM 
Gays Against Groomers - EXPOSED: TINDER AND GRINDR TAUGHT IN SCHOOLS?!? 
hƩps://youtu.be/LGNI5aQqp4I 
This Book is Gay Audiobook: hƩps://www.youtube.com/watch?v=8jsOBrRnY9o 
PRIDE: An Irish Dad in the kid’s secƟon of the library 
hƩps://gript.ie/pride-an-irish-dad-in-the-kids-secƟon-of-the-library/ 
Liveline to parent: don’t read out the explicit sex stuff in books for 12-year olds in libraries 
hƩps://gript.ie/liveline-to-parent-dont-read-out-the-explicit-sex-stuff-in-books-for-12-year-olds-in-libraries/ 
Children’s Books Ireland / An Post Pride Reading Guide 
hƩps://www.anpost.com/getapmedia/01921558-b094-46b4-b5ae-4bb32e0e7920/Pride-Guide.pdf 
Through the Looking Glass: trans acƟvism in children’s literature and library services 
hƩps://seeninpublishing.substack.com/p/through-the-looking-glass-trans-acƟvism 
The “Whats the T” Library Book Issue 
hƩps://gript.ie/foley-grilled-on-radical-lgbt-book-for-kids/ 
hƩps://gript.ie/i-told-foley-about-explicit-book-in-2023-says-ex-fg-minister/ 
hƩps://gript.ie/educaƟon-minister-not-aware-of-whats-the-t-book-either/ 
hƩps://gript.ie/two-months-later-foley-sƟll-hasnt-read-controversial-book/ 
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United Nations Agenda 2030 and Sustainable Development Goals 

In answer to the quesƟon, where is this all coming from, this is 
the answer, albeit with plenty of unquesƟoning support from 
the Irish establishment (government, civil service, trade 
unions, NGOs, academia etc.) – all the same people who 
sought to erase woman and mother from the Irish 
consƟtuƟon. 

Agenda 2030 (also called the 2030 Agenda for Sustainable 
Development) is a global framework adopted by all 193 United 
NaƟons member states on September 25, 2015, at a UN 
summit in New York. Its official Ɵtle is "Transforming our 
world: the 2030 Agenda for Sustainable Development." It 
serves as a 15-year plan of acƟon (2016–2030) for people, 
planet, and prosperity, while seeking to strengthen universal 
peace. 

Agenda 2030: hƩps://sdgs.un.org/2030agenda  and 
hƩps://sdgs.un.org/sites/default/files/publicaƟons/21252030%20Agenda%20for%20Sustainable%20Devel
opment%20web.pdf 
UN Pact for the Future: hƩps://news.un.org/en/story/2024/09/1154671 
The Agenda: Their Vision - Your Future (2025) | Full Documentary: hƩps://youtu.be/ZFHHOBiUrkg 

Government Alignment with Agenda 2030 and the SDGs 

Agenda 2030 is a voluntary, aspiraƟonal roadmap that countries are 
encouraged to incorporate into their naƟonal policies. Progress is tracked 
through voluntary naƟonal reviews, UN reports, and global indicators. In 
summary, Agenda 2030 is the UN's official, publicly available blueprint for 
coordinated global acƟon on poverty, inequality, health, educaƟon, 
environment, and governance by 2030. 

As per the 2025 Programme for Government, the current Irish government is 
100% commiƩed to Agenda 2030, and in achieving the 17 sustainable 
Development Goals. As a result, the SDGs are now embedded in every aspect 
of government in Ireland. 

Sustainable Development Goals on Gov.ie 
hƩps://www.gov.ie/en/department-of-climate-energy-and-the-
environment/policy-informaƟon/sustainable-development-goals/ 

NaƟonal ImplementaƟon Plan 
hƩps://www.gov.ie/en/department-of-climate-energy-and-the-environment/publicaƟons/naƟonal-
implementaƟon-plan-for-the-sustainable-development-goals-2022-2024 

SDG Interdepartmental Working Group: hƩps://www.gov.ie/en/department-of-climate-energy-and-the-
environment/publicaƟons/sustainable-development-goals-interdepartmental-working-group/ 

UN Agenda 2030 Part Three - Embedding the SDGs across the Irish Government 
hƩps://youtu.be/EveRZg6O1e4 

UN Agenda 2030 Part Four - How the SDGs Affect Our Day to Day Life 
hƩps://youtu.be/_Tz4AsfQcP8 
UNelected: A 193-NaƟon Playbook for Ireland 
hƩps://paulmaddendoƟe.substack.com/p/unelected-a-193-naƟon-playbook-for 
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SDG4 - Quality Education 

SDG4 (EducaƟon), and SDG5 (Gender Equality), are the primary SDGs that 
impact the classroom experience for pupils, but there are connecƟons to others 
as well such as SDG10 (Reduced InequaliƟes). 

Since its incepƟon, UNESCO has sought to create a one world curriculum , and 
today that curriculum is underpinned by CriƟcal Social JusƟce Theory and the 
latest (woke) narraƟve of the day – essenƟally a vehicle for indoctrinaƟon to 
drive alignment with the long-term goals of the United NaƟons, WEF, and their 
sponsors. We can see a clear shiŌ away from raƟonal criƟcal thinking and more 
of an emphasis on conformity. One of the measures used to achieve this 

conformity is the “whole school” and “whole insƟtute” approaches , whereby the indoctrinaƟng narraƟve 
is covered as part of each and every subject, and every school acƟvity.  
hƩps://www.unesco.org/en/arƟcles/whole-school-and-whole-insƟtuƟon-approaches-educaƟon-
sustainable-development-esd-net-2030 

Each SDG has mulƟple targets. We shall look at the main ones of interest to Irish parents below, taken from  
hƩps://globalgoals.org/goals/4-quality-educaƟon/ 

SDG Target 4.7 EducaƟon for Sustainable Development and Global CiƟzenship 
“By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable 
development, including, among others, through educaƟon for sustainable development and sustainable 
lifestyles, human rights, gender equality, promoƟon of a culture of peace and non-violence, global 
ciƟzenship and appreciaƟon of cultural diversity and of culture’s contribuƟon to sustainable development.” 

Irish Aid Global CiƟzenship EducaƟon Strategy 2021-2025: hƩps://www.developmenteducaƟon.ie/wp-
content/uploads/2022/09/Global-CiƟzenship-EducaƟon-Strategy-2021-2025.pdf 

NaƟonal Strategy on EducaƟon for Sustainable Development: hƩps://www.gov.ie/en/department-of-
educaƟon/publicaƟons/naƟonal-strategy-on-educaƟon-for-sustainable-development-in-ireland/ 

SDG Target 4.8 Build and Upgrade inclusive and safe schools 
“Build and upgrade educaƟon faciliƟes that are child, disability and gender sensiƟve and provide safe, non-
violent, inclusive and effecƟve learning environments for all.” - The most obvious linkage to what we see in 
Ireland is the incorporaƟon of gender-neutral toilets in new and expansion school builds in Ireland. 

SDG Target 4.9 Expand Higher EducaƟon Scholarships for Developing Countries 
“By 2020, substanƟally expand globally the number of scholarships available to developing countries, in 
parƟcular least developed countries, small island developing States and African countries, for enrolment in 
higher educaƟon, including vocaƟonal training and informaƟon and communicaƟons technology, technical, 
engineering and scienƟfic programmes, in developed countries and other developing countries.” 

The Irish government and 3rd Level insƟtuƟons would appear to be aligning with this as per the links below.  
hƩps://globalscholarships.com/best-scholarships-ireland/ 
Government of Ireland InternaƟonal EducaƟon Scholarships 2026 
hƩps://hea.ie/policy/internaƟonalisaƟon/goi-ies/ 
Our Common Agenda – Policy Brief 10 – Transforming EducaƟon 
hƩps://www.un.org/sites/un2.un.org/files/our-common-agenda-policy-brief-transforming-educaƟon-
en.pdf 
EducaƟon for Sustainable Development (ESD) internaƟonal curriculum audit 
hƩps://ncca.ie/en/publicaƟons-and-research/our-research/esd-internaƟonal-curriculum-audit/ 
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The International Bureau of Education (IBE) 

Headquartered in Geneva, the IBE is an integral part of UNESCO and is consolidated in UNESCO’s financial 
statements, yet it retains funcƟonal autonomy. Its current mandate is to strengthen Member States’ 
capaciƟes to design, develop, and implement curricula that support equity, quality, development relevance, 
and resource efficiency in educaƟon and learning systems. Core funcƟons include technical assistance, 
capacity development (including training and diploma programmes), knowledge producƟon and 
comparaƟve documentaƟon, and standard-seƫng on curriculum. hƩps://www.ibe.unesco.org/en 

Role in global education and alignment with Agenda 2030 

The IBE posiƟons its work as support for Sustainable Development Goal 4 (“Ensure inclusive and equitable 
quality educaƟon and promote lifelong learning opportuniƟes for all”) and the broader EducaƟon 2030 / 
Agenda 2030 framework. It contributed inputs to the 2015 Incheon DeclaraƟon and Framework for AcƟon 
that operaƟonalize SDG 4. Its disƟncƟve contribuƟon is curriculum-centered: assisƟng countries (with 
notable acƟvity in Africa and low-income seƫngs) to assess, design, and implement curricula that address 
equity, quality, relevance, and efficiency, including through systemic approaches to content, pedagogy, and 
assessment. 

Current emphases aligned with SDG 4 (especially target 4.7 on educaƟon for sustainable development, 
global ciƟzenship, gender equality, and related themes) and follow-up processes such as the Transforming 
EducaƟon Summit include: 

Main strands of curriculum work 

 Technical assistance and capacity development: Direct support to Member States (with substanƟal 
acƟvity in Africa and other low- and middle-income seƫngs) on curriculum diagnosis, design, revision, 
implementaƟon, monitoring, and evaluaƟon. This includes training for mid- and senior-level curriculum 
specialists, diploma and related programmes, and seed support for field reforms. 

 Endogenous curriculum and universal values: A flagship line that promotes curricula drawing on local 
languages, histories, and knowledge systems (including use of resources such as UNESCO’s General 
History of Africa) while addressing mulƟlingual educaƟon, decolonizaƟon of content, peacebuilding, 
inclusivity, and gender equality. The stated aims are transformaƟve educaƟon for sustainable 
development and more inclusive knowledge ecosystems. 

 Greening / Green and Blue Curriculum: Efforts to mainstream climate-change educaƟon and ocean 
literacy across levels and subjects, aligned with SDG 4.7 and goals to raise the share of countries that 
include climate educaƟon in curricula. Related acƟviƟes include syllabus analysis, capacity 
development, summer schools (including for Small Island Developing States), and knowledge products 
on curriculum for climate acƟon. 

 Other themaƟc integraƟons: Health and well-being, inclusive educaƟon, digital and post-pandemic 
recovery dimensions, and competency-oriented or future-oriented learning, always framed as country-
contextualized rather than one-size-fits-all models. 

 Knowledge and standard-seƫng funcƟons: ComparaƟve documentaƟon, guides, toolkits, databases of 
curriculum materials, and contribuƟons to global policy discussions. Historical roots lie in the 
InternaƟonal Conferences on Public EducaƟon and comparaƟve educaƟon work daƟng to the insƟtute’s 
earlier decades. 

In short, the IBE funcƟons as UNESCO’s specialized curriculum insƟtute, translaƟng global educaƟon goals—
parƟcularly those of Agenda 2030/SDG 4—into country-level curriculum design, capacity, and content 
standards, while remaining dependent on a combinaƟon of UNESCO core funding and voluntary project 
contribuƟons. 
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SDG5 – Gender Equality 

On the surface, SDG5 appears to be all about achieving equality for women and 
girls, including the eliminaƟon of pracƟces such as child marriage, female genital 
muƟlaƟon and other tradiƟonal forms of oppression. However, all of the loŌy 
aspiraƟons espoused under SDG5 must be seen in the context of the UN’s 
definiƟon of gender as a social construct, independent of biology.  You will 
typically only find this in the glossaries of some of the related documents and we 
include an example below. Let’s look at some of the related targets from 
hƩps://globalgoals.org/goals/5-gender-equality/ 

SDG Target 5.1 End DiscriminaƟon against women and girls 
“End all forms of discriminaƟon against all women and girls everywhere.” 

SDG Target 5.6 Universal Access to ReproducƟve Health and Rights 
“Ensure universal access to sexual and reproducƟve health and reproducƟve rights as agreed in accordance 
with the Programme of AcƟon of the InternaƟonal Conference on PopulaƟon and Development and the 
Beijing Plaƞorm for AcƟon and the outcome documents of their review conferences.” 

This target incorporates aborƟon services and also encapsulates what will be captured in the SPHE 
curriculum in terms of birth control, sterilisaƟon and aborƟon, as well as gender medicalisaƟon. 

SDG Target 5.9 Adopt and Strengthen Policies and Enforceable LegislaƟon for Gender Equality 
“Adopt and strengthen sound policies and enforceable legislaƟon for the promoƟon of gender equality and 
the empowerment of all women and girls at all levels.” 

The 2015 GRA, the 2024 Referendum (which was originally Ɵtled the “Gender Equality Referendum”) and 
the LGBTIQ+ Inclusion Strategy are all examples that we cover elsewhere in this document. 

As covered elsewhere in this document, UNESCO’s sex educaƟon guidance below is the definiƟve reference 
that was used to inform the SPHE curriculum. 

InternaƟonal technical guidance on sexuality educaƟon: an evidence-informed approach: 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000260770 

UNESCO CSE Glossary: https://csetoolkit.unesco.org/glossary-terms 
 
UNESCO: Operational tools to advance gender equality in and through education 

This is the most recent educaƟon guidelines document produced by 
UNESCO on this topic of Gender Equality. 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000380259 
The opening page of the document tells us that “Gender Equality in 
EducaƟon is a Must” and that “Gender equality is a fundamental 
human right and a necessary foundaƟon for a sustainable, peaceful 
and prosperous world. At UNESCO, gender equality has been one of 
two global prioriƟes since 2008. Achieving gender equality in and 
through educaƟon is a key ambiƟon of the 2030 Agenda for 
Sustainable Development.” 
Many may just take this on face value and not read any more of the 
document, but this is the United NaƟons remember, whose view of 
gender is rooted in IntersecƟonal Feminist Theory and Queer Theory.  
Pages 14 and 15 from the document have the related definiƟons and 
are reproduced on the next page. 
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UNESCO Influence on Irish Higher Education 

Whatever influence UNESCO may have had in the past, that level of 
influence is now easily beyond anything it may have been historically. 
The following document from 2022 talks about “Transforming higher 
educaƟon for global sustainability” and so it has been. 
hƩps://unesdoc.unesco.org/ark:/48223/pf0000380519.locale=en 

It’s worth looking at some of the quotaƟons from this document to get a 
feel for what it is calling for and what we can now see. 

 "The 2030 Agenda must be embraced by higher educaƟon 
insƟtuƟons"  

 "The report calls on higher educaƟon leaders and actors to push for 
transformaƟons within their insƟtuƟons, using the report’s 
recommendaƟons to criƟcally reflect and act on their role for achieving 
the 2030 Agenda." 

 "TransformaƟon is the red thread running through all the Sustainable Development Goals, the 
United NaƟons’ agenda for responding to global challenges facing humanity and the planet." 

 "The Expert Group advocates for more inter- and transdisciplinary approaches in educaƟon and 
research because only a holisƟc approach can design adapted soluƟons." 

 "it is more urgent than ever to think criƟcally about how higher educaƟon insƟtuƟons can take on 
this role in supporƟng the necessary transformaƟons towards the 2030 Agenda" 

 "HEIs, their leaders, faculty and students have specific roles and responsibiliƟes in societal 
transformaƟon" 

 "the imperaƟve need for insƟtuƟons to become open, fostering epistemic dialogue and 
integraƟng other ways of knowing" 

 "unless we acƟvely protect our natural resources and all forms of life and struggle constantly 
against the power relaƟons that foster inequality and all forms of violence and discriminaƟon" 

 "Equity and inclusion are values that also stand out when embracing the 2030 Agenda; the 
commitment to leaving no one behind becomes key."  

 "sustainability should become a core pracƟce and purpose of HEIs and be reflected in structures, 
programmes and acƟviƟes." 

 "Students need more opportuniƟes for engaging in experienƟal and dialogic acƟviƟes with different 
communiƟes in society"  

 "Internal incenƟves should be adapted to foster research projects, programmes and centres that 
deal with the degradaƟon of nature, climate change and inequaliƟes, as well as those that require 
the parƟcipaƟon of mulƟple disciplines; these should in all cases include the social sciences and the 
humaniƟes"  

 "More emphasis should be put on SDG-related achievements and broad research for careers, 
curricula and promoƟon of researchers." 

We can see the language of CriƟcal Social Theory above, and as it outlined, our universiƟes have quietly 
become centres of CriƟcal Social JusƟce acƟvism. The Arts and HumaniƟes were already a lost cause, and 
Athena Swan brought the noƟon of the "Gender Equality" to the enƟre insƟtuƟon. This latest push has truly 
“transformed” Irish third level educaƟon and it is criƟcal for parents to understand this. 
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Author, James Lindsay has produced a 4-part Youtube series on the “Strange Death of University”: 
hƩps://newdiscourses.com/2022/10/strange-death-university-part-1-red-thread/ 

HEA ESD Framework for Higher EducaƟon: 
hƩps://hub.teachingandlearning.ie/educaƟon-for-sustainable-development/ 
hƩps://hub.teachingandlearning.ie/wp-content/uploads/2026/01/hea-esd-higher-educaƟon-ireland-
landscape-report.pdf 

RecommendaƟon on EducaƟon for Peace, Human Rights and Sustainable Development: an 
implementaƟon guide: hƩps://unesdoc.unesco.org/ark:/48223/pf0000396358 

UNESCO Chairs 

 
A UNESCO Chair is a formal partnership between UNESCO and a higher educaƟon or research insƟtuƟon. It 
consists of a team (led by a Chairholder) that works on a mulƟ-year project (typically renewable every four 
years) to advance knowledge, research, teaching/training, and pracƟce in a field that is a shared priority for 
the host insƟtuƟon and UNESCO (educaƟon, natural and social sciences, culture, or communicaƟon and 
informaƟon). The UNITWIN/UNESCO Chairs Programme (launched in 1992) creates a global network of 
roughly 1,000–1,100 Chairs and about 45–50 UNITWIN Networks across 120–130 countries. These act as 
“think tanks” and “bridge-builders” to Government, NGOs and civil society in general. 

The Four UNESCO Chairs in Irish Universities 

Galway 
hƩps://universityofgalway.ie/cfrc/unesco-chair/ 
hƩps://www.universityofgalway.ie/cfrc/ 
DCU 
hƩps://www.dcu.ie/anƟbullyingcentre/unesco-chair 
hƩps://www.dcu.ie/insƟtuteofeducaƟon/news/2026/feb/unesco-chair-addresses-oireachtas-commiƩee-
childrens-online 
UL 
hƩps://www.ul.ie/ehs/pess/pepays-ireland/unesco-chair/unesco-team 
MTU 
hƩps://pure.mtu.ie/en/organisaƟons/unesco-chair-research-2/ 

One of the primary objecƟves of a UNESCO Chair is to conduct interdisciplinary research and produce 
knowledge that supports UNESCO’s prioriƟes and the Sustainable Development Goals (SDGs). One of the 
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primary agencies they engage with is the Irish NaƟonal Commission for UNESCO which is the official 
naƟonal body that links Ireland with UNESCO. It operates within the Department of EducaƟon’s 
InternaƟonal SecƟon which was previously referred to as the Department of EducaƟon and Skills. 

Academic Profiles Showing the SDGs 

Given the academic focus now on the SDGs, it appears to becoming common pracƟce in Ireland’s Third 
Level insƟtuƟons to include a reference to which SDGs a member of academic staff is contribuƟng to at the 
very boƩom of their profile. Academics in different areas will show a different mix of applicable SDGs. If 
nothing else, this shows how pervasive the SDGs have become in our academic insƟtuƟons. 
hƩps://research.ucc.ie/en/persons/aoife-neary/ 

 

United Nations SDG Praxis in the Irish Establishment 

CriƟcal Social Theory and the Agenda 2030/SDGs are two sides of the same revoluƟonary coin. One is the 
problem (gender, race, decolonisaƟon, climate), the other is the soluƟon, the pracƟce if you will, of 
sustainable development and inclusion, achieved via the SDGs. You must embrace both sides (without 
quesƟon), which is exactly what every captured person and insƟtuƟon in this country does - and now all of 
this is in our schools. 

So why does everyone happily go along with this? It's because it's career and socially limiƟng not to. 
"Sustainable Development" is the golden Ɵcket right now, which is why every academic in the country is 
including the SDGs in their profiles. The SDGs permeate across the majority of our NGOs, academia, our 
Civil Service etc. Our mainstream media will conƟnually talk about climate, racism, the manosphere, Trad 
wives etc. in a blatant aƩempt to indoctrinate the Irish people into the narraƟves our ruling class wish to 
proliferate, while at the same Ɵme not informing them of the underlying control agenda (Agenda 2030) 
that hides behind banners such as “sustainable development” and “inclusion”. 
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Ireland’s Programme for Government 2025 

On Page 51, we have: “The Government is commiƩed to acceleraƟng Ireland’s progress toward the 17 
Sustainable Development Goals (SDGs) by 2030,….” and “Support the work of young people to help their 
communiƟes and promote the Sustainable Development Goals.” 

The commitment to Agenda 2030 and the SDGs is re-affirmed on Page 140: “Recommit Ireland to the UN 
Sustainable Development Goals.” 

Page 98 highlights the following points: 

- Implement the recommendaƟons of the review of the Gender Equality AcƟon Plan for Higher EducaƟon 
- Advance legislaƟon to ban conversion pracƟces (scope incl. Gender IdenƟty).  
- Engage in discussions at key internaƟonal forums, including the EU and the UN, to uphold the universal 

nature of human rights, ensuring that these rights apply equally to all individuals, regardless of gender 
idenƟty, sexual orientaƟon, or any other characterisƟc. 

As the reader is probably now aware, the term “Gender Equality” means something very different today 
than it did 20 years ago, and so it is with regard to the adopƟon of the Athena Swan programme in Ireland’s 
Higher EducaƟon InsƟtutes. This jusƟficaƟon of “Gender Equality” has been used to enshrine CriƟcal Social 
JusƟce (woke) principals of gender, race and climate within our Third Level InsƟtuƟons, a blatant exercise in 
insƟtuƟonal capture.  

The commitment here with regard to the banning of conversion pracƟces preceded the Council of Europe 
vote. In adopƟng such a ban based on Gender IdenƟty – a construct that does not exist in the Irish 
consƟtuƟon, the Irish government will likely be puƫng itself in legal peril for future liƟgaƟon and 
compensaƟon claims resulƟng from any harm caused.  
 
Programme for Government 2025 - Securing Ireland's Future 
hƩps://www.gov.ie/en/publicaƟon/078a1-programme-for-government-2025-securing-irelands-future 
The Irish Programme for Government 2025 for Parents - The Green Agenda ConƟnues 
hƩps://youtu.be/kp6Ghgf3vxc 
Academics say ‘pledge of allegiance’ to gender ideology threatens academic freedom 
hƩps://gript.ie/academics-say-pledge-of-allegiance-to-gender-ideology-threatens-academic-freedom/ 
UniversiƟes are being damaged by CorporaƟsaƟon 
hƩps://gript.ie/universiƟes-are-being-damaged-by-corporaƟsaƟon/ 
New UK report on Athena SWAN quesƟons if programme has been posiƟve for women 
hƩps://gript.ie/new-uk-report-on-athena-swan-quesƟons-if-programme-has-been-posiƟve-for-women/ 
The subversion of Athena Swan - How trans acƟvists turn public funding to push their agenda: 
hƩps://thecriƟc.co.uk/the-subversion-of-athena-swan/ 
Assessing your culture under the transformed UK Athena Swan Charter 
hƩps://www.youtube.com/watch?v=Qi5CL41UmrE 
Athena Swan Ireland Website: 
hƩps://www.advance-he.ac.uk/equality-charters/internaƟonal-charters/athena-swan-Ireland 
Irish Funding Bodies to Require Athena SWAN Gender Equality AccreditaƟon for Higher EducaƟon 
InsƟtuƟons to be Eligible for Research Funding:  
hƩps://www.sfi.ie/research-news/news/irish-funding-bodies-to-require-athena-swan-gender-equality-
accreditaƟon-for-higher-educaƟon-insƟtuƟons/ 
2021 NavigaƟng unChartered waters: anchoring Athena SWAN into Irish HEIs: 
hƩps://www.tandfonline.com/doi/full/10.1080/09589236.2021.1923463 
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Athena Swan – The Capture of Higher Education 2015 

Athena Swan (ScienƟfic Women's Academic Network) is a UK-originated 
equality charter and accreditaƟon scheme for higher educaƟon and research 
insƟtuƟons, focused primarily on advancing gender equality. It was extended to 
Ireland in 2015, funded and supported by the Higher EducaƟon Authority (HEA), 
and has become a central part of Ireland’s naƟonal strategy for gender equality 
in higher educaƟon.  

Athena Swan Ireland Website 
hƩps://www.advance-he.ac.uk/equality-charters/internaƟonal-charters/athena-swan-ireland 
Wikipedia – Athena Swan: hƩps://en.wikipedia.org/wiki/Athena_SWAN 

Implementation Summary in Irish Universities 

 AdopƟon and Mandate: Launched in Ireland in early 2015, iniƟally focused on advancing women’s 
careers in STEMM (science, technology, engineering, maths, and medicine). It expanded to cover all 
disciplines, professional/support staff, and broader gender equality issues (including men’s 
underrepresentaƟon in some fields and trans experiences). All Irish universiƟes and insƟtutes of 
technology parƟcipate, along with several colleges.  

 Awards Structure: InsƟtuƟons and departments apply for Bronze, Silver, or Gold awards based on self-
assessment, data analysis, acƟon plans, and demonstrated progress. ApplicaƟons involve forming Self-
Assessment Teams (SATs), collecƟng/analysing equality data, consulƟng stakeholders, and implemenƟng 
targeted acƟon plans. A revised 2021/22 Ireland-specific charter broadened the DEI (diversity, equality, 
inclusion), intersecƟonality, students, and other protected characterisƟcs under Irish law.  

 Link to Funding: A key driver is the requirement from major research funders (Science FoundaƟon 
Ireland, Irish Research Council, Health Research Board). InsƟtuƟons needed Bronze by end-2019 and 
Silver by end-2023 for eligibility for compeƟƟve research funding. This created strong compliance 
pressure. As of recent data, there are over 100 award holders (mostly Bronze).  

 Impacts and Process: It has driven structural/cultural changes, such as beƩer support for caring 
responsibiliƟes, addressing occupaƟonal segregaƟon, leadership training, and data monitoring. Progress 
is tracked via insƟtuƟonal acƟon plans. Studies note posiƟve awareness-raising and some career 
support for women, but also criƟques of bureaucracy, managerialism, workload burdens (oŌen on 
underrepresented groups), and limited transformaƟonal impact on deep inequaliƟes.  

 Governance: Overseen naƟonally with Advance HE (UK), HEA, and sector bodies. It aligns with HEA 
naƟonal reviews of gender equality and broader EDI efforts.  

Definition of Gender and Theoretical Roots 

The program's approach to "gender" incorporates elements strongly associated with Postmodern Feminist 
Theory and CriƟcal Social JusƟce (CSJ) frameworks, parƟcularly in its treatment of gender as disƟnct from 
biological sex and emphasis on self-determinaƟon.  

Key evidence from the official Athena Swan Ireland Principles (Principle 8): 
"fostering an environment that creates collecƟve understanding that individuals can determine and affirm 
their gender, and to implemenƟng inclusive and effecƟve policies and pracƟces that are cognisant of the 
lived experiences and needs of trans and non-binary people."  

This explicitly endorses gender self-idenƟficaƟon ("individuals can determine and affirm their gender") and 
recognizes non-binary idenƟƟes, treaƟng gender as mutable, internally affirmed, and not strictly Ɵed to 
biological sex. It also promotes "collecƟve understanding" (though the UK version adjusted similar 
language). SupporƟng materials (e.g., EDI Literacy Glossary) draw on sources like Transgender Equality 
Network Ireland (TENI) and use terms like "sex assigned at birth."  
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Theoretical Context:  

 This aligns with social construcƟonist views of gender common in second-wave and later feminist 
theory (gender as roles/norms separate from sex) and more recent Queer Theory/CSJ influences 
(gender as a spectrum, idenƟty, or performance; emphasis on lived experience, intersecƟonality via 
Crenshaw references in related documents, and systemic power/privilege analyses).  

 The charter frames equality work around remedying "structural inequaliƟes and social injusƟces," 
intersecƟonality, and cultural change—hallmarks of criƟcal approaches. 

 It goes beyond biological sex-based analysis (e.g., addressing women's underrepresentaƟon) to include 
idenƟty-based categories. 

Note: The original focus was on advancing women (a sex-based category) in male-dominated fields, which 
has empirical roots in observable dispariƟes. The expanded framework layers on self-ID and non-binary 
elements. CriƟcs argue this creates tensions with sex-based rights, academic freedom (by requiring 
"collecƟve understanding" on contested issues), and Irish equality law (which defines gender as 
male/female binary in some contexts).  

Consequences of Athena Swan 

By enshrining Gender Ideology and CriƟcal Social JusƟce dogmas at an insƟtuƟonal level across our Third 
Level educaƟon system we get the following: 
- Censorship and restricƟon of free speech 
- Impacts sex-based rights of biological women 
- Creates an army of Gender Ideology supporters/enforcers going into society (inc. teachers) 
- Introduces recruitment quotas for oppressed categories (e.g. SALI program) 
- Compromises excellence in favour of achieving equity 
- Promotes investment in woke/acƟvist scholarship (Gender Studies, Climate JusƟce etc.) 
 
The Higher EducaƟon Authority – Athena Swan Charter: hƩps://hea.ie/policy/gender/athena-swan/ 
UCD - Athena SWAN Ireland Charter 
hƩps://www.ucd.ie/equality/support/genderequality/athenaswanirelandcharter/ 
Through the Lens of CriƟcal Actors: Embedding Gender Equality in Irish UniversiƟes Through the Athena 
Swan Ireland Charter: hƩps://link.springer.com/chapter/10.1007/978-3-031-89502-9_6 
Irish Funding Bodies to Require Athena SWAN Gender Equality AccreditaƟon for Higher EducaƟon 
InsƟtuƟons to be Eligible for Research Funding: hƩps://www.sfi.ie/research-news/news/irish-funding-
bodies-to-require-athena-swan-gender-equality-accreditaƟon-for-higher-educaƟon-insƟtuƟons/ 
Statement by the NaƟonal Athena SWAN Ireland IntersecƟonality Working Group on the Use of Ethnicity 
Categories in Irish Higher EducaƟon: hƩps://hea.ie/assets/uploads/2020/07/IntersecƟonality-WG-
Statement-on-Ethnicity-Categories-in-Irish-HE.pdf 
The subversion of Athena Swan - How trans acƟvists turn public funding to push their agenda: 
hƩps://thecriƟc.co.uk/the-subversion-of-athena-swan/ 
SƟfling academic freedom in Ireland: 
hƩps://womensspaceireland.ie/posts/sƟfling-academic-freedom-in-ireland/ 
UniversiƟes are sleepwalking into censorship: 
hƩps://www.spiked-online.com/2022/05/23/universiƟes-are-sleepwalking-into-censorship 
New UK report on Athena SWAN quesƟons if programme has been posiƟve for women 
hƩps://gript.ie/new-uk-report-on-athena-swan-quesƟons-if-programme-has-been-posiƟve-for-women/ 
NavigaƟng unChartered waters: anchoring Athena SWAN into Irish HEIs 
hƩps://www.tandfonline.com/doi/full/10.1080/09589236.2021.1923463#d1e174 
5 Ɵps for students navigaƟng woke universiƟes: hƩps://youtu.be/5-GIHMŅ91U 
The Capture of Academia: hƩps://www.youtube.com/watch?v=exxYNh9N1P4 
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Captured on All Sides 

Above, we have mainly covered the influences of transnaƟonal organisaƟons such as the United 
NaƟons/UNESCO and the WHO, the Irish government incl. the Department of EducaƟon/NCCA, as well as 
the book publishers, media, academia and the NGO sector, all of whom are bought into an agenda to 
normalise Gender Ideology in Irish society (aligned with UN SDG5, and the broader 2030 Agenda), and to 
contribute to making this happen via social engineering in our schools and colleges. But these groups aren’t 
the only ones contribuƟng to this agenda. 

Large Corporations and Stakeholder Capitalism 

A large porƟon of the corporate world is captured by Stakeholder Capitalism. This uses a scoring system to 
evaluate how a company is doing, not just in terms of financial performance, but based on environmental, 
social and governance (ESG for short) scoring, driven by criteria developed and defined by the World 
Economic Forum. Under the “Social” category, many large corporaƟons engage in the Corporate Equality 
Index (CEI) scoring system, administered by a global NGO called the Human Rights Campaign (HRC), which 
focuses on LGBTQ+ friendly acƟviƟes and contribuƟons including Trans inclusive iniƟaƟves and supports. 
Details of the criteria and scoring are available on the HRC website. If you wonder why so many 
corporaƟons rainbow their logos and engage in PRIDE acƟviƟes, securing a decent CEI score will more oŌen 
than not be part of it. 

Large media organisaƟons such as Neƞlix and Disney are also part of this so we should not be surprised 
when we see the nature of the content they produce. 

A 2020 arƟcle from the Harvard Law School Forum on Corporate Governance called “The Stakeholder 
Model and ESG” recommends generous bonus incenƟves for execuƟves who commit to embedding ESG 
(which would include CEI) metrics within their business operaƟons. So, there would be a clear incenƟve for 
such execuƟves to push a Trans agenda for example, regardless of whether the execuƟve believed in the 
agenda or had any care for the welfare of Trans idenƟfying youth. In public, such execuƟves will be gushing 
in their support for Diversity, Equity and Inclusion policies, while at the same Ɵme ensuring they get well 
renumerated for doing same. 

It is worth noƟng the recent drop off in CEI parƟcipaƟon from Fortune 500 companies, in line with the 
latest Trump administraƟon. This will also have an impact on recruitment in those companies. 

Stakeholder Capitalism – Ep 1: Our New PoliƟcal System (40 min Documentary) 
hƩps://youtu.be/cVupsbYhw_c 
Measuring Stakeholder Capitalism: Towards Common Metrics and Consistent ReporƟng of Sustainable 
Value CreaƟon hƩps://www.weforum.org/publicaƟons/measuring-stakeholder-capitalism-towards-
common-metrics-and-consistent-reporƟng-of-sustainable-value-creaƟon/ 
Does capitalism need some Marxism to survive the Fourth Industrial RevoluƟon? 
hƩps://www.weforum.org/stories/2016/06/could-capitalism-need-some-marxism-to-survive-the-4th-
industrial-revoluƟon/ 
Corporate Equality Index: hƩps://www.hrc.org/resources/corporate-equality-index 
The Stakeholder Model and ESG 
hƩps://corpgov.law.harvard.edu/2020/09/14/the-stakeholder-model-and-esg/ 
Corporate DEI index sees 65% drop in parƟcipaƟon from Fortune 500 companies 
hƩps://www.cnbc.com/2026/02/04/corporate-dei-index-hrc.html 
Speaking up and Whistleblowing to Effect Change - Finance Summit 2025 
hƩps://www.youtube.com/watch?v=j_2ArLZTWds 
Why the ESG RevoluƟon Was Never About Saving the Planet | Desiree Fixler 
hƩps://youtu.be/OMEQ_95JYYc 
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Teachers Unions 

Probably most challenging for parents when engaging with their local school, will be the fact that the 
teachers’ unions,  to which the principals and teachers they are engaging with are affiliated to, are also fully 
bought into the trans agenda. There are mulƟple reasons why the teachers’ unions may take such a 
parƟcular posiƟon. Firstly, at the Ɵme of a new pay deal, there is normally a requirement in the pay deal 
that teachers agree to adopt, and be fully supporƟve of, any new curriculum or teaching iniƟaƟves that are 
coming down the track. 

Secondly, all Trade Unions will have both naƟonal (in Ireland, to the ICTU), and internaƟonal affiliaƟons, and 
will tend to inherit the posiƟons of those bodies with regard to CriƟcal Social JusƟce issues such as Gender 
Equality, Racial Equality and Climate Change acƟvism. Both the INTO and the ASTI are affiliated to 
EducaƟon InternaƟonal who cite  “Taking acƟon to increase intersecƟonal gender equality in and through 
educaƟon” as one of their goals. They would also appear to be pushing an aggressive climate agenda. 

Of course, there is always, and will conƟnue to be, a strong poliƟcally leŌ leaning bias within any Trade 
Union organizaƟon. In more recent Ɵmes we have seen this bias emerge strongly in favour of causes such 
as “Black Lives MaƩer”, “Gaza” or “Climate Change”. Irish Trade Unions have tradiƟonally been supporƟve 
of the gay rights movement and its evoluƟon to the LGBTQ+ movement of today, and the laƩer 
encompasses the support for “Trans Rights as Human Rights” and the teaching of Trans ideology in schools 
and Trans supporƟng books in school libraries. 

Individual acƟvism will also play a role in the Teacher’s Unions and these acƟvists will bring related moƟons 
(on things like pronoun adopƟon for example) to the Trades Union Congress floor. Another NWC teacher 
whistleblower confirmed a notable increase in the level of hard leŌ acƟvism being seen at the Trade Union 
level. 

In line with the above, we saw the example of the INTO a number of years ago producing their “Liam & 
Lucy” video portraying social transiƟoning at a primary school level. Also of note was Dr. Ellie Barnes 
keynote speech to the 2020 INTO conference that was blatantly disrespecƞul of parents in relaƟon to the 
educaƟon of their children.  

The US has seen massive ideological overreach on the part of teachers’ unions with respect to the control 
of educaƟon there and we should never accept that happening in this country. 

EducaƟon InternaƟonal: hƩps://www.ei-ie.org/en 
hƩps://www.ei-ie.org/en/item/32514:queer-union-solidarity-at-the-heart-of-democracy 
hƩps://www.ei-ie.org/en/dossier/1361:teach-for-the-planet 

BEING LESBIAN, GAY, BISEXUAL AND TRANSGENDER AT WORK A GUIDE FOR LGBT PEOPLE AND TRADE 
UNIONS: hƩps://www.ictu.ie/sites/default/files/publicaƟons/2021/ictu_lgbt_guide_web.pdf 

Ireland: ICTU (Irish Congress of Trade Unions) advocaƟng for LGBT+ Rights 
hƩps://www.stuc.org.uk/equaliƟes-lgbt-history2/ 

INTO Liam & Lucy Video on Social TransiƟoning 
hƩps://www.youtube.com/watch?v=7EX738IPaYw 

INTO seems to remove controversial “Lucy to Liam” trans kids clip 
hƩps://gript.ie/into-seems-to-remove-controversial-lucy-to-liam-trans-kids-clip/ 

The Rise of Ideological AcƟvism in EducaƟon and Teachers Unions - A Teacher Speaks Out 
hƩps://youtu.be/1LXG-kTa3HA 
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Psychotherapy 

InsƟtuƟonal capture with CSJ/Woke ideology in the medical field is 
widespread but perhaps one of the most disturbing areas is that of 
psychotherapy. An MOU from LGBT Ireland on banning conversion 
therapy based on gender idenƟty, has been signed by The College 
of Psychiatrists of Ireland,  The Irish AssociaƟon for Counselling and 
Psychotherapy (IACP) and The Psychological Society of Ireland. The 
implicaƟons of this we have covered elsewhere in this document. All 
of these three insƟtuƟons therefore take an “affirmaƟve” approach 
when dealing with children and youth who express gender 
confusion – in direct contravenƟon of the Cass and HHS reports. 

This is probably the most obvious consequence of the ideological 
posiƟon being taken by these organisaƟons. The noƟon that any 
medical insƟtuƟon would adopt any poliƟcal ideology (parƟcularly 
an ideology that refutes the noƟon of objecƟve knowable truth) is 
beyond comprehension. Anyone seeking psychological support 
should be aware of the dangers and harm that will likely ensue. The 
video and book references below are highly recommended in order 
to beƩer inform yourself on this issue. 

Memorandum of Understanding on Conversion Therapy on the Island of Ireland: 
hƩps://lgbt.ie/wp-content/uploads/2024/07/Memorandum-of-Understanding-on-Conversion-Therapy-on-
the-Island-of-Ireland-July-2024.pdf 
The Irish MoU on Conversion Therapy: A Concession amidst Ideological Persistence? 
hƩps://genspect.org/the-irish-mou-on-conversion-therapy-a-concession-amidst-ideological-persistence/ 
Psychotherapist and Lecturer Speaks Out over Woke InfestaƟon in Academia and Therapy Profession: 
hƩps://youtu.be/ESWz2a1IScU 
Cynical Therapies: PerspecƟves on the AnƟtherapeuƟc Nature of CriƟcal Social JusƟce by Dr. Val Thomas: 
hƩps://www.amazon.co.uk/Cynical-Therapies-PerspecƟves-AnƟtherapeuƟc-CriƟcal-
ebook/dp/B0BXVM6BJH/ 
Cynical Therapies - PerspecƟves on the AnƟtherapeuƟc Nature of CriƟcal Social JusƟce 
hƩps://www.youtube.com/playlist?list=PLDKxcLW09jKqsSPBoZuW_0KXE1VkUl1X8 

CriƟcal Therapy AnƟdote: hƩps://criƟcaltherapyanƟdote.org/ 
How AcƟvism Is Replacing Clinical Judgment in Psychology - JD HalƟgan (#6) 
hƩps://www.youtube.com/watch?v=jT1EkY8_Ahc 
Shut Up or You'll Be Next: My BaƩle Against the Gender AffirmaƟon Experiment on Kids 
hƩps://youtu.be/ZB1aHLQLzuw 
"This is How Medical InsƟtuƟons Became Captured!" | Joseph Figliolia 
hƩps://youtu.be/Cabrq3vPzpc 
Developing a Taxonomy of CriƟcal Social JusƟce 
hƩps://criƟcaltherapyanƟdote.org/2026/04/22/developing-a-taxonomy-of-criƟcal-social-jusƟce/ 
New Academic Paper Deconstructs the Claims of AcƟvist Therapy 
hƩps://criƟcaltherapyanƟdote.org/2026/03/14/new-academic-paper-deconstructs-the-claims-of-acƟvist-
therapy/ 
"The Biggest Scandal Since Lobotomies" - Tavistock Whistleblower Marcus Evans 
hƩps://youtu.be/qgAd_PIVeMk 
Dr. Stephen Levine: 13 Untruths Behind Gender AffirmaƟve Therapies for Kids 
hƩps://youtu.be/OflbCjj_hVc 
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Major Concerns Regarding Gender Surgeries 

The American Society of Plastic Surgeons Position Statement 2026 

In a watershed moment, on February 3, 2026, the American Society of PlasƟc Surgeons (ASPS) issued 
an official posiƟon statement recommending that a key step of “gender-affirming” care—surgical 
intervenƟon—be delayed unƟl the paƟent is “at least 19 years old.” The recommendaƟon against 
performing gender-affirming procedures in minors extends to all types of gender-related surgeries, 
including breast/chest, genital, and facial surgeries. However, the ASPS statement goes much farther than 
merely advising surgeons to delay surgery. It raises serious evidenƟary and ethical concerns about the 
enƟre gender-affirming treatment pathway for youth, including social transiƟon, puberty blockers, and 
cross-sex hormones. 
 
ASPS PosiƟon Statement: gender surgery for minors fails the evidence test 
hƩps://segm.org/ASPS-posiƟon-statement-2026 

Gender Surgery Whistleblower – Dr.Joseph Chrysostom 

Aligned with the ASPS posiƟon, Dr. Joseph Chrysostom, a surgically trained frontline doctor working in 
accident and emergency in Wales, has publicly shared his concerns over so called “Gender Surgery”.  

He highlights the indoctrinaƟon taking place in schools and university and how this negaƟvely influences 
people (both children and adults) in their decision making with regard to this issue. He asserts that 
procedures such as Vaginoplasty and Phalloplasty are a medical decepƟon - and if they are funded by 
taxpayer money, he believes a fraud invesƟgaƟon is warranted. 

'Gender Surgery' Whistleblower: What The Medical Establishment Doesn’t Want You to Hear 
hƩps://www.pennymarie.nz/p/gender-surgery-whistleblower-what 
Gender affirming surgery: a systemaƟc medical decepƟon 
hƩps://can-sg.org/2025/07/04/gender-affirming-surgery-a-systemaƟc-medical-decepƟon/ 
An open leƩer to the UK Government and its Parliamentarians 
hƩps://genderblog.net/an-open-leƩer-to-the-uk-government-and-its-parliamentarians/ 

Woman Wins Malpractice Suit Over Gender Surgery as a Minor 2026 

In the first malpracƟce verdict against providers of gender-affirming care for minors, a jury in New York 
State has awarded a woman $2 million in damages for a double mastectomy she received as a teenager 
that she said had leŌ her disfigured. The plainƟff, Fox Varian, 22, of Yorktown Heights, had accused her 
psychologist and the plasƟc surgeon who performed the operaƟon of failing to obtain adequate consent 
about the risks before she agreed to undergo the procedure in 2019. She also claimed that the providers 
had deviated from standard pracƟces governing gender-related medical care. 

Ms. Varian, who was 16 at the Ɵme of the surgery, was assigned female at birth but as a teenager idenƟfied 
as a man. She later came to regret the decision to transiƟon and now idenƟfies as a woman. 

Woman Wins MalpracƟce Suit Over Gender Surgery as a Minor 
hƩps://www.nyƟmes.com/2026/02/03/health/gender-surgery-malpracƟce-varian.html 
Transgender MalpracƟce – the Reckoning Begins 
hƩps://criƟcaltherapyanƟdote.org/2026/02/19/transgender-malpracƟce-the-reckoning-begins/ 
There are over 20 civil cases in state courts across the country involving detransiƟoners who allege that 
they were the vicƟms of medical malpracƟce by their physicians and therapists. 
hƩps://x.com/genspect/status/2057124894614098409 
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California couple sues LA schools for trans ‘secrecy policy’ after teen’s 
suicide: ‘Social contagion’ 

A Los Angeles high school’s “secrecy policy” kept a California couple in the dark about their only child’s 
gender idenƟty, helped “sever” the family’s relaƟonship — and ulƟmately drove the teen to suicide, his 
parents alleged. 

Dylan Parke was already struggling to fit in as a sophomore at Palisades Charter High School in Los Angeles 
in 2019-2020 when he told school staffers he would use she/her pronouns and go by the name “Aria,” as he 
transiƟoned into a woman. 

The worried mom voiced “her belief that Dylan was parƟcularly vulnerable to social contagion related to 
gender idenƟty, as his ‘trans idenƟty’ appeared to provide him with a sense of belonging and validaƟon 
from peers who were being celebrated for similar disclosures,” she said in the lawsuit. 

hƩps://nypost.com/2026/03/14/us-news/social-contagion-california-couple-sues-la-schools-for-trans-
secrecy-policy-aŌer-teens-suicide/ 

HHS Releases Report Exposing Fraudulent Insurance Coding for Sex-rejecting 
Procedures on Minors 

The U.S. Department of Health and Human Services (HHS) released a report Wolves in White Coats: How 
Doctors and Hospitals Pushed and Profited from the Fraud of “Gender Medicine,” a commissioned report 
examining insurance coding pracƟces, perverse financial incenƟves, and the provision of sex-rejecƟng 
procedures for minors. Drawing on Centers for Medicare & Medicaid Services (CMS) Guidance, Department 
of JusƟce (DOJ) invesƟgaƟons, peer-reviewed scienƟfic literature, hospital records, whistleblower 
tesƟmony, naƟonwide insurance claims analyses, and interviews with paƟents and parents, the report 
presents HHS’ findings and recommendaƟons about the industry pushing and profiƟng off so-called 
“gender medicine.” A shorƞorm documentary illustraƟng the report’s findings and highlighƟng the stories 
of vicƟms of predatory gender medical pracƟces was also released in conjuncƟon with the report. 

hƩps://www.hhs.gov/press-room/wtas-hhs-releases-report-exposing-fraudulent-insurance-coding-for-sex-
rejecƟng-procedures-on-minors.html 

Wolves in White Coats Documentary: hƩps://youtu.be/OjuFx9Pd_Vo 

Keira Bell – the clinic 'should have challenged me more' over transition 

A 23-year-old woman who is taking legal acƟon against an NHS gender clinic says she should have been 
challenged more by medical staff over her decision to transiƟon to a male as a teenager. 
A judge gave the go-ahead for a full hearing of the case against the Tavistock and Portman NHS Trust. 

Lawyers will argue children cannot give informed consent to treatment delaying puberty or helping them to 
transiƟon. 

The Tavistock said it always took a cauƟous approach to treatment. 

Gender idenƟty charity Mermaids said that people face a long wait for access to such services, that they 
can save lives and that very few people regret their decision. 

The clinic based in Hampstead, north-west London, which runs the UK's only gender-idenƟty development 
service (GIDS), added that it welcomed an examinaƟon of the evidence in this contenƟous area. 

hƩps://www.bbc.com/news/health-51676020 
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Finnish Study on Psychiatric Morbidity – Apr 2026 

To examine the prevalence of severe psychiatric morbidity among gender-referred adolescents, focusing on 
gender differences and outcomes related to medical gender reassignment. 

Results 

Gender-referred adolescents showed significantly higher psychiatric morbidity than controls both before 
(45.7% vs. 15.0%) and ≥ 2 years aŌer referral (61.7% vs. 14.6%). Those referred aŌer 2010 had greater 
psychiatric needs than earlier cohorts, both before (47.9% vs. 15.3%) and ≥ 2 years aŌer (61.3% vs. 14.2%) 
referral. Among adolescents who underwent medical gender reassignment, psychiatric morbidity increased 
markedly during follow-up—rising from 9.8% to 60.7% in feminising gender reassignment and from 21.6% 
to 54.5% in masculinising gender reassignment. AŌer adjusƟng for prior psychiatric treatment, all gender-
referred adolescents had similarly elevated risks of psychiatric morbidity, with hazard raƟos approximately 
three Ɵmes higher than female controls and five Ɵmes higher than male controls. 

Conclusion 

Severe psychiatric morbidity is common among gender-referred adolescents and appears to be more 
prevalent in those referred aŌer the recent surge in referrals. Psychiatric needs do not subside aŌer 
medical gender reassignment. 

Summary 

 Gender-referred adolescents show high psychiatric morbidity, yet gender differences and mental 
health trajectories aŌer medical gender reassignment remain poorly understood. 

 These adolescents had markedly higher psychiatric morbidity than controls before and aŌer referral, 
with treatment needs oŌen persisƟng and even intensifying aŌer medical intervenƟons—on some, 
they might even have a negaƟve impact. 

 Findings emphasise the need for thorough psychiatric assessment and ongoing treatment 
throughout medical gender reassignment. 

 
Psychiatric Morbidity Among Adolescents and Young Adults Who Contacted Specialised Gender IdenƟty 
Services in Finland in 1996–2019: A Register Study 
hƩps://onlinelibrary.wiley.com/doi/10.1111/apa.70533 
 
Teenagers’ Mental Health Does Not Improve AŌer Gender Treatment, Major Study Finds 
hƩps://www.psychreg.org/teenagers-mental-health-does-not-improve-aŌer-gender-treatment-major-
study-finds/ 
Medical transiƟon sits somewhere between lobotomy and homeopathy 
hƩps://gript.ie/finnish-study-more-evidence-re-bad-outcomes-for-gender-transiƟon/ 
210. Why Gender-Referred Youth Went From Bad to Worse: A Psychological Lens on the Finnish Study 
hƩps://youtu.be/ILb4EOL_WsI 
This study shaƩers the trans myth about mental health 
hƩps://spectator.com/arƟcle/this-study-shaƩers-the-trans-myth-about-mental-health/ 
Suicide Mortality Among Gender-Dysphoric Adolescents and Young Adults in Finland 
hƩps://segm.org/Suicide-Gender-Dysphoric-Adolescent-Young-Adult-Finland-2024 
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Daily Mail Article on Gender Identity in Irish Schools – Mar 2026 

On the 28th March 2026, the Daily Mail published an arƟcle 
on how Gender is taught in Irish schools under the new 
curriculum and with this dramaƟc  headline. The first link 
below does a review and breakdown of the Daily Mail arƟcle 
and considers how close to an accurate reflecƟon of Irish 
schools right now that it actually is. 
 
In summary, the Daily Mail arƟcle is 100% correct albeit 

there is a level of detail it is unable to get to due to the scope that can be accommodated in a 3-page arƟcle 
like this. For those who conƟnue to be in denial of what we are seeing in our classrooms, it is yet another 
element of proof, as are the school textbook pages included at the end of this document. 
 
Daily Mail online arƟcle 
hƩps://www.dailymail.co.uk/news/arƟcle-15686273/lessons-children-learning-trans.html 
hƩps://archive.is/ctWG2 
 
Reviewing the Daily Mail ArƟcle on Gender in Irish Schools - Fact Check and Key Gaps 
hƩps://youtu.be/bxu88XBv2Ik 
 
 

Resolution to End Paediatric “Gender-Affirming Care” – May 2026 

On Friday, 15th May, 2026, the US Department of JusƟce announced the first resoluƟon secured under the 
Department’s ongoing naƟonal invesƟgaƟon into violaƟons of federal law in connecƟon with the provision 
of sex-rejecƟng procedures on minors (oŌen euphemisƟcally called “gender-affirming care”).  Texas 
Children’s Hospital (TCH) has entered into agreements with the Department and the Texas AƩorney General 
that include commitments to not perform such procedures on children, which include the administraƟon of 
puberty blockers and cross-sex hormones.  TCH has also agreed to collecƟvely pay over $10 million in 
damages and civil penalƟes and to dedicate millions to the provision of medical care to children harmed by 
the provision of such procedures (i.e., “detransiƟoners”). 
 
JusƟce Department Secures Landmark ResoluƟon to End Pediatric “Gender-Affirming Care” and Create 
DetransiƟon Clinic 
hƩps://www.jusƟce.gov/opa/pr/jusƟce-department-secures-landmark-resoluƟon-end-pediatric-gender-
affirming-care-and 
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Gender Neutral Language in Schools 

As part of the teacher training, OIDE reference the document “What makes an inclusive SPHE classroom?” 
, we see guidance such as “When you greet your students for the first Ɵme, announce your name and 
pronouns (e.g. “My name is Ms Murphy and my pronouns are ‘she/her’)” , "Avoid using the word ‘normal’, 
especially when talking about people" , and "Avoid unnecessary grouping students on the grounds of 
gender.... For example, you could replace “boys and girls” or “lad and ladies” with phrases like “everyone” 
or “folks” and you can use “parents and guardians” instead of “Mums and Dads.” 

This document previously contained a reference to “What’s said in the class stays in the class” but that 
was deleted in later revisions of the document. However, that comment hasn’t been taken out of the actual 
schoolbooks as of the Ɵme of wriƟng. 

The Misinformation of the ICCL / TENI Trans Rights Guide 

The Irish Council for Civil LiberƟes’ (ICCL) “Know Your Rights” 
guide published in December 2025 with help from TENI and LGBTQ+ 
youth organisaƟon ShoutOut, caused a sƟr when the Irish 
Times published an arƟcle that took the guide’s line, reiteraƟng its claim 
that schools “must” use the students’ preferred names and pronouns. As 
published by Gript then, and subsequently by the Irish Times, the 
Department of EducaƟon took a less certain view, suggesƟng rather that 
there’s nothing to “preclude” schools from using a student’s preferred 
name and pronouns, which is obviously a very different posiƟon to that 
suggested by the at least parƟally taxpayer-funded guide. 

What all of this means is that you have taxpayer-funded organisaƟons in 
the forms of TENI and ShoutOut, working with the heavily foreign-funded 
ICCL (its current CEO, Joe O’Brien’s, previous posiƟon was as a 
Government minister), to produce an ideological, misleading guide with 
project funding from the State-funded Irish Human Rights and Equality 
Commission. 

 

Know Your Rights: hƩps://www.iccl.ie/wp-content/uploads/2025/12/RIGHTS-GUIDE.pdf 
The Department of EducaƟon on Pronouns in Schools 
hƩps://gript.ie/the-department-of-educaƟon-on-pronouns-in-schools/ 
Foreign Wealth Drives the Irish Council for Civil LiberƟes: hƩps://gript.ie/iccls-foreign-reliance-90/ 
What Makes and Inclusive SPHE Classroom: 
hƩps://curriculumonline.ie/getmedia/7732304b-dff1-4037-9880-750d6707aeb1/What-makes-an-inclusive-
SPHE-Classroom_final.pdf 
We’re now geƫng State-sponsored misinformaƟon 
hƩps://gript.ie/were-now-geƫng-state-sponsored-misinformaƟon/ 
I have no faith in Maynooth’s review of trans pronouns in schools 
hƩps://gript.ie/i-have-no-faith-in-maynooths-schools-pronoun-guidance-review/ 
Parents are not being listened to on trans materials in schools 
hƩps://gript.ie/parents-are-not-being-listened-to-on-trans-materials-in-schools/ 
Dangerous MisinformaƟon from the Irish Council for Civil LiberƟes (ICCL): 
hƩps://www.facebook.com/LawyersForJusƟceIreland/posts/dangerous-misinformaƟon-schools-could-face-
legal-acƟon-if-they-do-not-provide-/1197723985830739/ 
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Mixed Gender Toilets in Schools 

The Irish Department of EducaƟon and Youth's policy (via its School Design Guide SDG 02-06 on Sanitary 
FaciliƟes), allows mixed-gender (gender-neutral/unisex) toilet faciliƟes in new and refurbished schools, with 
the final decision leŌ to individual school authoriƟes.  

Key Features of the Policy 
Design standard: New school buildings move away from tradiƟonal separate boys’/girls’ toilet blocks (with 
urinals in boys’ areas). Instead, they use self-contained cubicles (full-height walls and doors for privacy) that 
open onto a shared communal washbasin/sink area.  
School choice on designaƟon: Schools decide whether to label/operate these faciliƟes as single-sex 
(male/female) or mixed-gender/unisex. A standalone unisex/universal accessible toilet is typically required 
near each block.  
RaƟonale: The guide emphasizes physical and emoƟonal safety, inclusivity, bullying prevenƟon, passive 
supervision (e.g., sinks visible from corridors), smaller toilet blocks, water/energy efficiency, and 
compliance with building regulaƟons (including accessibility under Part M).  
Applies to: New primary and post-primary (secondary) schools, and refurbishments. ExisƟng schools are 
not automaƟcally required to change, but renovaƟons oŌen follow the new guidance. 

Recent Context (as of 2026) 
The Department consistently states that operaƟon and signage of faciliƟes remain a maƩer for each 
school’s BOM, in discussion with design teams, and must comply with equality and building legislaƟon.  
Some new schools (parƟcularly Educate Together schools) have implemented fully mixed faciliƟes, leading 
to parental concerns and occasional reversals or compromises (e.g., adding signage or separate opƟons). 
CriƟcs (including TDs, campaign groups like The Countess, and parents) argue the default design effecƟvely 
promotes mixed-sex use, removes genuine single-sex private spaces (including sinks), and raises privacy, 
dignity, and safety issues for girls, without sufficient consultaƟon or impact assessments.  

Legal/Equality Notes 
Irish equality law (Equal Status Acts) includes exempƟons allowing different treatment on the gender/sex 
ground where privacy or embarrassment could reasonably arise. Schools must also meet health/safety and 
building regulaƟon requirements for separate faciliƟes in some contexts, but the Department maintains 
SDG 02-06 complies with these. Individual school policies can vary, so parents should check directly with 
their school. There is ongoing debate and poliƟcal discussion around this approach. 
 
TD: Mixed-sex toilet faciliƟes ‘default design’ in new schools: 
hƩps://gript.ie/td-mixed-sex-toilet-faciliƟes-default-design-in-new-schools/ 
Schools given choice of gender neutral toilets in new buildings: 
hƩps://www.irishƟmes.com/news/educaƟon/schools-given-choice-of-gender-neutral-toilets-in-new-
buildings-1.4543965 
SDG 02-06 Sanitary FaciliƟes: 
hƩps://www.gov.ie/en/department-of-educaƟon/publicaƟons/sdg-02-06-sanitary-faciliƟes/ 
A new secondary school has opened with mixed-gender toilet blocks only... horrified parents say it's 
'disgraceful' and 'disregards the privacy of girls' in the name of a 'crackpot ideology' dressed up as 
equality: hƩps://archive.is/xjPpw 
Mother speaks out as yet another school moves to mixed-gender bathrooms: hƩps://archive.ph/1Fmf4 
Will school insurance cover liability for mixed-sex toilets?: 
hƩps://gript.ie/will-school-insurance-cover-liability-for-mixed-sex-toilets/ 
 
 



Page 104 of 264 
 

Consequences of Gender Ideology in Classrooms & Society 

Gender Identity Referrals 

The UK has had a 3–4-year lead over Ireland in terms of introducing Gender Ideology into schools, be it 
2008 for anƟ-bullying, or 2020 as part of SRE (Sex and RelaƟonships EducaƟon). As such, it provides a 
potenƟal indicator as to where we can expect to go here in Ireland in terms of the number of children being 
referred to the Gender Services clinic. EducaƟon clearly isn’t the only factor but it is a significant one. The 
graph below shows referrals to the GIDS clinic at the Tavistock which was wound down in 2022, hence the 
drop off at that Ɵme. It’s interesƟng to note that the knee in the curve below occurs in the 2014-2016 
which correlates to the explosion in woke terminology we noted earlier in David Rozado’s data. The trend 
here is terrifying and the human impact enormous. 
 

 

In her Daily Mail arƟcle on the new SPHE curriculum (covered earlier), journalist Georgina Heffernan notes: 
“Referrals to Ireland’s NaƟonal Gender Service have exploded — from just five in 2005 to 610 in 2024. Last 
year alone saw 652 new cases. The waiƟng list has now topped 2,500, and the service has been forced to 
close to new paƟents because it simply cannot cope.” 
 
Number of GIDS referrals over Ɵme 
hƩps://www.whatdotheyknow.com/request/number_of_gids_referrals_over_Ɵ 
Ireland's Spending Spree on Trans Surgeries Abroad 
hƩps://genspect.substack.com/p/irelands-spending-spree-on-trans 
 
REVIEW Time to Think: The Inside Story of the Collapse of the Tavistock’s Gender Service for Children by 
Hannah Barnes: hƩps://gript.ie/review-Ɵme-to-think-the-inside-story-of-the-collapse-of-the-tavistocks-
gender-service-for-children-by-hannah-barnes/ 
 
Ireland’s Spending Spree on Trans Surgeries Abroad (2026-Apr): 
hƩps://genspect.org/irelands-spending-spree-on-trans-surgeries-abroad/ 
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Increasing Overall Child Sexual Abuse and Exploitation (CSAE) 

Recorded CSAE offences in the UK have roughly tripled to quadrupled from the early/mid-2010s to 2022–
2024, with online and image-related offences driving much of the recent growth. Over a third of all police-
recorded sexual offences are now against children. 

Increasing Child on Child Sexual Abuse and Exploitation (CSAE) 

The proporƟon of child-on-child offending within total recorded CSAE has increased noƟceably (from ~1/3 
to ~1/2). Absolute numbers have risen alongside the overall increase in recorded offences, parƟcularly 
linked to online influences, self-generated imagery, teenage relaƟonship abuse, and school/peer contexts. 
Some reports describe this as a "fundamental shiŌ" in paƩerns, with child-on-child now a major 
component of police demand. 
 
Sexual offences vicƟm characterisƟcs, England and Wales: year ending March 2025 
hƩps://www.ons.gov.uk/peoplepopulaƟonandcommunity/crimeandjusƟce/arƟcles/sexualoffencesvicƟmch
aracterisƟcsenglandandwales/yearendingmarch2025 
 
Second child sexual abuse and exploitaƟon analysis launched 
hƩps://news.npcc.police.uk/releases/second-child-sexual-abuse-and-exploitaƟon-analysis-launched 
 
NaƟonal Analysis of Police-Recorded Child Sexual Abuse and ExploitaƟon Crimes Report 2022 
hƩps://www.vkpp.org.uk/vkpp-work/analyƟcal-capability/naƟonal-analysis-of-police-recorded-child-
sexual-abuse-and-exploitaƟon-crimes-report-2022/ 
 

Knock-On Impact on Gender Confusion Referrals 

Children who have experienced sexual abuse appear 1.5–2+ Ɵmes more likely to later report gender 
dysphoria or gender-related distress compared to non-abused peers in comparaƟve studies. Conversely, 
among those presenƟng with gender dysphoria, a history of CSA or other trauma is reported at rates well 
above general populaƟon baselines in many (but not all) clinic-based samples. 
 
This factor alone won’t explain the explosive rise in GIDS referrals in the UK, but given the above, the 
increasing levels of CSA cannot be ignored as a factor, parƟcularly for girls, who have a significantly higher 
relaƟve level of abuse to boys. 
 
In summary, “Queering” young children, either via radical sex educaƟon, online porn, or inappropriate 
library books, has consequences. I believe we are seeing that here, both with increasing numbers overall, 
and with a shiŌ in the relaƟve percentage of child-on-child abuse versus adult on child abuse. Added to the 
abuse issue is then a subsequent issue with abused children presenƟng with gender confusion. 
 
UK faces 'crisis' of child-on-child sex abuse - with 'fundamental shiŌ' in offending 
hƩps://news.sky.com/story/uk-faces-crisis-of-child-on-child-sex-abuse-with-fundamental-shiŌ-in-offending-
13431617 
 
New Poll: 94% of Gen Z Youth Report Experiencing Regular Mental Health Challenges 
hƩps://news.blueshieldca.com/2025/09/30/new-poll-94-of-gen-z-youth-report-experiencing-regular-
mental-health-challenges 



Page 106 of 264 
 

National Convention on Education 

In 2025, the then Minister for EducaƟon, Helen McEntee announced that she 
was planning the ‘largest conversaƟon on educaƟon in the State’s history. Page 
66 of the 2025 Programme for Government included the line “Hold a convenƟon 
bringing together all stakeholders in educaƟon” so we knew it was coming. At 
the Ɵme of wriƟng the convenƟon is underway and is being chaired by Professor 
Anne Looney and will meet four Ɵmes over weekends in 2026 to discuss key 
issues about the future of educaƟon. The focus will be on primary and post-
primary (secondary) schools, the transiƟons within educaƟon, looking at what is 
working well, what challenges need aƩenƟon, and what changes may be needed 

in the years ahead. RecommendaƟons from the ConvenƟon will inform a new long-term Department of 
EducaƟon and Youth strategy for educaƟon in Ireland. 
 
The make-up of the convenƟon parƟcipants is as follows consisƟng of 150 people across 4 groups: 

 Children and young people (30 people) 
 Parents and guardians (30 people) 
 School employees and early years educators (30 people) 
 EducaƟon stakeholders (60 people) 

 
This parƟcipant breakdown is disappoinƟng in relaƟon to the mere 30 parents and guardians involved, and 
even these were hand-picked by the Department of EducaƟon. Clearly not representaƟve. On the other 
hand, we have 60 “educaƟon stakeholders” parƟcipaƟng, and we can expect the majority of those to be 
from Ireland’s hard leŌ NGO sector, or the Athena Swan compromised academic sector. Either way not 
representaƟve of the Irish people. 
 
Govt signs off on agenda for NaƟonal ConvenƟon on EducaƟon 
hƩps://gript.ie/govt-signs-off-on-agenda-for-naƟonal-convenƟon-on-educaƟon/ 
The NaƟonal ConvenƟon on EducaƟon 
hƩps://www.gov.ie/en/department-of-educaƟon/campaigns/convenƟon-on-educaƟon/ 
A naƟonal convenƟon more than 30 years ago changed Irish educaƟon. What lessons are there for 
today? hƩps://www.irishƟmes.com/ireland/educaƟon/2025/05/19/a-naƟonal-convenƟon-more-than-30-
years-ago-changed-irish-educaƟon-what-lessons-are-there-for-today/ 
Significant milestone for future of Ireland’s educaƟon system as first meeƟng of the ConvenƟon on 
EducaƟon takes place 
hƩps://www.gov.ie/en/department-of-educaƟon/press-releases/significant-milestone-for-future-of-
irelands-educaƟon-system-as-first-meeƟng-of-the-convenƟon-on-educaƟon-takes-place/ 

Facilitated by a “Progressive” NGO 

Add to this the fact that an organisaƟon called Quality MaƩers Ltd were awarded the tender to “facilitate” 
the convenƟon. A detailed review of the Quality MaƩers staff is linked below in an X post from Peter 
Donnelly. Quality MaƩers are a hard leŌ acƟvist NGO who have also parƟcipated in the “CiƟzen Assembly” 
process in the past. With the Primary and Secondary school curriculum already destroyed by hard leŌ 
acƟvism coming from the EU/UNESCO, it’s hard to know what else they can do to ramp up the 
indoctrinaƟon in our schools. This is not acceptable and parents need to noƟfy their local poliƟcal 
representaƟves of their displeasure. 
The acƟvists facilitaƟng the NaƟonal ConvenƟon on EducaƟon 
hƩps://gript.ie/the-acƟvists-facilitaƟng-the-naƟonal-convenƟon-on-educaƟon/ 
Who is facilitaƟng the NaƟonal ConvenƟon on EducaƟon? 
hƩps://x.com/PetersReceipts/status/2047447634076426364 
Enoch Burke on the 2nd ConvenƟon Get Together 
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hƩps://x.com/EnochBurke/status/2053105775124312332 
hƩps://www.youtube.com/watch?v=cQmXwlA5q2M 
 
Were Parents Properly Informed? 
In an FOI request from the Natural Women’s Council, the Department of EducaƟon failed to confirm how 
the NaƟonal Parents Council (NPC) noƟfied its subscriber base, and while they provided a MS Word copy of 
the email they claimed was sent to schools, we do not have evidence of its disseminaƟon to teachers and 
parents, with respondents to internal NWC polls indicaƟng they had not received noƟce. 

Deliberative Democracy 

The ConvenƟon on EducaƟon can be seen as an exercise in what is termed “DeliberaƟve Democracy”, which 
is defined as “a form of democracy in which deliberaƟon is central to decision-making. DeliberaƟve 
democracy seeks quality over quanƟty by limiƟng decision-makers to a representaƟve sample of the 
populaƟon that is given the Ɵme and resources to focus on one issue.”  
This asserƟon is consistent with the involvement of Prof. Jane Suiter, who has also been heavily involved in 
this area, and in the CiƟzen’s Assemblies, which would also fall under this heading.  

A criƟcal view of engagements such as the “ConvenƟon on EducaƟon” is that the outcome is already more 
or less pre-determined, and the engagement is used to achieve a so-called “representaƟve consensus” 
from what may typically be an unrepresentaƟve cohort. For example, the Dept. of EducaƟon selected the 
teachers and parents who were to aƩend the convenƟon, the NGOs aƩending are heavily leŌ leaning (inc. 
Trade Unions), and the facilitaƟng organisaƟon, Quality MaƩers, is also leŌ leaning. Even for the related 
survey, there is liƩle evidence that the breadth of the parent populaƟon was suitably informed. This is 
hardly representaƟve by any stretch of one’s imaginaƟon. 

The ConvenƟon on EducaƟon is everything we thought it would be, and more 
hƩps://youtu.be/1MhBMP1ywOA 
Dáil quesƟons on the convenƟon from Deputy Carol Nolan:  
hƩps://www.oireachtas.ie/en/debates/quesƟon/2026-05-06/320/#pq_320 
DeliberaƟve Democracy: hƩps://en.wikipedia.org/wiki/DeliberaƟve_democracy 
FacilitaƟng Consensus— The Grand Illusion of The Facilitator and ParƟcipatory Democracy 
hƩps://boscos.substack.com/p/facilitaƟng-consensus-the-grand 
hƩps://boscos.substack.com/p/the-architecture-of-managed-consent 
Anne Looney - Chair of ConvenƟon on EducaƟon: hƩps://www.gov.ie/en/department-of-
educaƟon/biographies/anne-looney-chair-of-convenƟon-on-educaƟon/ 
Professor Jane Suiter - Secretariat 
hƩps://www.gov.ie/en/department-of-educaƟon/biographies/jane-suiter-is-full-professor-in-the-school-of-
communicaƟons-at-dublin-city-universty-her-research-focus-is-on-the-informaƟon-environment-in-the-
public-sphere-and-in-parƟcular-on-scaling-up-deliberaƟon-and-tackling-disinformaƟon-jane-is-director/ 
 
As an addiƟonal point of informaƟon, Quality MaƩers has also been contracted by the Dept. of EducaƟon 
and Youth to analyse the data collected in the Youth’s Wellbeing Policy Statement review “in order to 
idenƟfy emerging themes and provide a summary at aggregate level of the key issues and themes emerging 
from consultaƟons. 
hƩps://x.com/K02568/status/2059035206481551847 
hƩps://assets.gov.ie/staƟc/documents/f2ce00e0/Privacy_NoƟce.pdf 
 
The table below contains the list of “stakeholders” received in response to an FOI request. There are some 
notable absences from the above table such as the Catholic EducaƟon Partnership (CEP) and the child 
protecƟon agency TUSLA. The CEP did ulƟmately receive an invitaƟon to aƩend. 
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Stakeholders List Received in response to FOI Request 

EducaƟon Stakeholders requested to circulate survey 
informaƟon to their networks. 

AddiƟonal Youth OrganisaƟons who received 
Partner Pack 

Irish NaƟonal Teachers OrganisaƟon (INTO) An Óige (Irish Youth Hostel AssociaƟon) 
Gaeloideachas Belong To Youth LGBTQ+ Youth Ireland 
Irish Primary Principals Network (IPPN) Catholic Girl Guides 
EducaƟon Training Board Ireland (ETBI) Church of Ireland Youth Dept. 
NaƟonal AssociaƟon of Boards of Management in Special EducaƟon 
(NABMSE) 

Crosscare 

Muslim Primary EducaƟon Board ECO-UNESCO Clubs 
An Foras Pátrúnachta EIL Intercultural Learning 
Catholic Primary School Management AssociaƟon (CPSMA) Feachtas Óg-Ghluaiseacht Gaeilge  
Educate Together Girls Friendly Society 
AssociaƟon of Secondary Teachers Ireland (ASTI) The Girls Brigade Ireland 
FÓRSA Involve CLG 
Teachers Unit Ireland (TUI) Irish Girl Guides 
NaƟonal Parents Council (NPC) Irish Methodist Youth&Childrens Dept. 
NaƟonal AssociaƟon of Principals and Deputy Principals (NAPD) Junior Chamber InternaƟonal 
Irish Second Level Students Union (ISSU) Localise Youth & Community Service Ltd. 
Joint Managerial Body (JMB) Macra na Feirme 
AssociaƟon of COMMUNITY and Comprehensive Schools (ACCS) NaƟonal FederaƟon of Arch Clubs 
Children’s Rights Alliance NaƟonal Youth Council of Ireland 
Foroige No Name Club Ltd. 
NaƟonal Youth Council of Ireland Ogras 
Inclusion Ireland Order of Malta 
 ScouƟng Ireland  
 SpunOut.ie 
 The Boys Brigade 
 Voluntary Service InternaƟonal 
 Young Irish Film Makers 
 Young Mens ChrisƟan AssociaƟon 
 Youth Theatre Ireland 
 Youth Work Ireland 
 YSGS Pilot Scheme 
 Irish RedCross                                               
 Irish AssociaƟon of Youth Orchestras         
 Irish Traveller Movement                              
 Kinia     
 Young Social Innovators (Head of Finance)              

 
 
# LEARNERS FIRST – EducaƟon 2030 
hƩps://www.coe.int/en/web/educaƟon/ 
SDG 4 Quality EducaƟon 
hƩps://globalgoals.org/goals/4-quality-educaƟon/ 
hƩps://unric.org/en/sdg-4/ 
EducaƟon for Sustainable Development 
hƩps://www.unesco.org/en/sustainable-development/educaƟon 
hƩps://www.gov.ie/en/department-of-educaƟon/publicaƟons/naƟonal-strategy-on-educaƟon-for-
sustainable-development-in-ireland/ 
hƩps://unece.org/fileadmin/DAM/env/esd/15th_MeeƟng_SC/Doc/PresentaƟons/Item_10_ESDfor2030_U
NECE_201020.pdf 
hƩps://eugenegarvin.substack.com/p/educaƟon-for-sustainable-development 
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The “Gender Equality” Referendum – 2024 

In April, 2021, the recommendaƟons of the CiƟzen’s Assembly on Gender Equality 
were published, recommending altering the consƟtuƟon as follows: 
1) to insert a gender equality and non-discriminaƟon principle into ArƟcle 40.1,  
2) to remove the ‘women in the home’ reference in ArƟcle 41.2 of the ConsƟtuƟon 
and to replace it with language that is not gender specific, and which provides 
recogniƟon for care, and, 
3) to amend ArƟcle 41 to protect family life, with the protecƟon afforded to the 
family not limited to the marital family. 

While dressed up in the language of equality for women (just as United NaƟons SDG 5 “Gender Equality” 
is), the underlying desire here was to introduce the noƟon of Gender IdenƟty into the consƟtuƟon, with 
recommendaƟons 2 and 3 obliteraƟng the terms woman and mother from the consƟtuƟon and redefining 
the nature of the family unit to the point of making it meaningless.  

The decision was ulƟmately made to drop the first recommendaƟon and the Irish Family and Care 
referendums were held on 8 March 2024 (polling day). Both were rejected by wide margins. 

Family referendum (broadening the definiƟon of "family" beyond marriage to include "durable 
relaƟonships"): No: 67.7% (1,021,546 votes), Yes: 32.3% (487,564 votes)  

Care referendum (replacing outdated language on women's "duƟes in the home" with gender-neutral 
recogniƟon of family care): No: 73.9% (1,114,620 votes) — one of the highest "No" percentages in Irish 
referendum history. Yes: 26.1% (393,053 votes). 
 
If the first recommendaƟon (Point 1 above) had also gone to the polls, serious debate on the topic of 
puƫng Gender IdenƟty into the consƟtuƟon would have followed, and if defeated, the legiƟmacy of the 
2015 GRA could easily have been open to quesƟon, with potenƟally significant consequences. 
 

RecommendaƟons of the CiƟzens’ Assembly on Gender Equality 
hƩps://ciƟzensassembly.ie/recommendaƟons-of-the-ciƟzens-assembly-on-gender-equality/ 
Interdepartmental Group - Referendum proposals on family and care 
hƩps://www.gov.ie/en/department-of-children-disability-and-equality/publicaƟons/interdepartmental-
group-referendum-proposals-on-family-and-care/ 
As it happened: Ireland votes No on family and care referendums 
hƩps://www.irishƟmes.com/poliƟcs/2024/03/09/family-care-referendum-counts-live-updates-tallies-no-
votes/ 
Referendum on gender equality to take place in November 
hƩps://www.rte.ie/news/2023/0308/1360897-referendum/ 
Referendum on removing consƟtuƟonal reference to woman’s ‘life within the home’ to be held in 
November: hƩps://www.irishƟmes.com/ireland/social-affairs/2023/03/08/referendum-on-womans-place-
in-the-home-to-be-held-in-november/ 
Varadkar doesn't want Fine Gael 'dragged into' a culture war on transgender issues 
hƩps://www.irishexaminer.com/news/poliƟcs/arid-41105083.html 
European InsƟtute of Gender Equality - Glossary and thesaurus 
hƩps://eige.europa.eu/publicaƟons-resources/thesaurus 
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The Banning of Conversion Practices Based on Gender Identity 

In January 2026, the Parliamentary Assembly of the Council of Europe voted by 71 votes to 26 (with 2 
abstenƟons) to call on European countries to adopt legislaƟon to prohibit conversion pracƟces. It has stated 
that states should “provide criminal sancƟons … based on a clear and comprehensive definiƟon of the 
proscribed pracƟces”. It has also highlighted that monitoring and reporƟng mechanisms should be 
established. Surely this is a good thing and we should welcome this? Historically, the answer would have 
been a yes – assuming there was real problem in the first place that we were aƩempƟng to address, which 
would not necessarily have been the case for Ireland. 
hƩps://genspect.org/wp-content/uploads/2023/05/Genspect-Summary-Review-of-the-Trinity-College-
Dublin-research-on-gender-idenƟty-conversion-therapy-1.pdf 

The issue today is that the scope of what is classified as “conversion pracƟces” has been redefined to cover 
anything that aims to “change, repress or suppress or eliminate a person’s sexual orientaƟon, gender 
idenƟty or gender expression”. This expansion is hugely problemaƟc and is another example of how 
acƟvism is seeking to subvert medical best pracƟce. Gender confusion in children and minors can arise 
from a myriad of causes, many of which bring with them the potenƟal for suicidal ideaƟon. A given child 
may even exhibit mulƟple co-morbidiƟes. The noƟon that you will outlaw the talk therapy used to aƩempt 
to discover, and hopefully resolve the root cause(s) of those co-morbidiƟes, and instead, simply affirm the 
child in their gender confusion (i.e. that they were born in the wrong body), contravenes medical best 
pracƟce as outlined in both the Cass and HHS reports.  

A notable point is that Michael O'Flaherty, whom we menƟoned earlier in the context of the Yogyakarta 
Principles, is currently the siƫng Commissioner for Human Rights of the Council of Europe.  

The ulƟmate outcome of a ban on talk therapy for gender confused children and youth is potenƟally 
terrifying for parents. Such a child will likely have one or more underlying co-morbidiƟes (the studies show 
this), which they are unable to engage a therapist on, for fear of engaging in “conversion pracƟces”. 
AffirmaƟon of the child’s self-idenƟfied gender is the only opƟon. Such legislaƟon will usually allow for the 
child to be taken into state hands so that they may receive “gender affirming care”, if the parents are 
unwilling to affirm them and sign off on such care. 

Senator Sharon Keogan, who has been engaged in foster care for many years, has admiƩed to receiving a 
child into her care who had been taken from parents who had refused to affirm the child’s self-idenƟfied 
gender. This was in 2015. So even with the GRA as it stands, this can potenƟally happen today. 

ProhibiƟon of Conversion Therapies Bill 2018 
hƩps://www.oireachtas.ie/en/bills/bill/2018/39/ 
Council of Europe body calls for ban on conversion pracƟces 
hƩps://www.coe.int/en/web/portal/-/council-of-europe-body-calls-for-ban-on-conversion-pracƟces 
Council of Europe Commissioner for Human Rights 
hƩps://www.coe.int/en/web/commissioner/the-commissioner/michael-o-flaherty 
Belong To Welcomes Government Commitment to Outlaw Conversion PracƟces 
hƩps://www.belongto.org/belong-to-welcomes-government-commitment-to-outlaw-conversion-pracƟces/ 
Make Your Voice Heard on So-Called Conversion PracƟces in Europe 
hƩps://genspect.org/make-your-voice-heard-on-so-called-conversion-pracƟces-in-europe/ 
So how did our Irish delegates vote on the "conversion pracƟces" ban at the Council of Europe? 
hƩps://womensspaceireland.ie/posts/so-how-did-our-irish-delegates-vote-on-conversion-pracƟces-ban-at-
the-council-of-europe/ 
WPATH, the MOU and gender ideology in the UK: 
hƩps://www.transgendertrend.com/wpath-mou-gender-ideology-uk/ 
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Violence Against Women and Girls 

Report by the UN Special Rapporteur on violence against women and girls 
goes against UN Agenda 

This report goes counter to the usual United NaƟons “Gender 
Equality” narraƟve and calls for “Gender IdenƟty” to be Ɵed in with 
the individual’s sex, and not seen as something unrelated to a 
person’s “sex assigned at birth”. The concerns it raises include: 

 The Erasure of sex-specific language and categories 
 The EliminaƟon of Sex Specific Data 
 The CemenƟng of Sexist Stereotypes 
 Erosion of ProtecƟon for Lesbians 

All of the above have been introduced as part of the adopƟon of 
Gender Ideology, which is actually worsening the posiƟon of women’s 
rights and protecƟons, the exact opposite to what “Gender Equality” 
should be achieving. It’s unclear how this issue will be progressed but 
for now, the report documents many of the issues with respect to the 
violence against women that Gender Ideology has introduced into 
our society. 

A/HRC/59/47: Sex-based violence against women and girls: new fronƟers and emerging issues: 
hƩps://www.ohchr.org/en/documents/themaƟc-reports/ahrc5947-sex-based-violence-against-women-
and-girls-new-fronƟers-and 
hƩps://docs.un.org/en/A/HRC/59/47 

Biological Men in Women’s Sports 

Of major concern for women and girls is the area of biological men parƟcipaƟng in women’s sports, both 
from a fairness perspecƟve (why do we have different categories for parƟcular sports in the first place?) 
and more concerningly, is the increase risk of injury in the case of contact sports. The points below are 
taken from the references included at the end of this secƟon. 

Core Physiological Advantages 

Male puberty (driven by a ~20–30-fold rise in testosterone, reaching levels ~15 Ɵmes higher than in 
females) produces: 

 Greater muscle mass, strength, and power (especially upper body). 
 Larger bone density, longer levers (height, limb length), and stronger skeletal structure. 
 Higher haemoglobin levels (beƩer oxygen transport for endurance). 
 Larger heart/lung capacity and overall body mass. 

 
QuanƟfied gaps in elite performance (post-puberty, aŌer accounƟng for training): 

 Strength: Adult males are ~25–50% stronger overall; upper-body strength differences are oŌen 50–
60% (females ~50–60% of male upper-body strength, ~60–70% lower-body). Grip strength and 
other metrics show large, consistent male advantages that widen markedly at puberty.  

 Power and speed: Males show 30–40% greater explosive power; ~10–15% faster in 
sprinƟng/jumping events. 
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 Endurance/sports performance: Elite male vs. female gaps stabilize at roughly 10–12% in running 
(e.g., marathon), 7–13% in swimming (smaller in longer distances), and up to ~37% in weightliŌing. 
These gaps have remained stable for decades despite increased female parƟcipaƟon.  

Retention of Advantages After Male-to-Female Transition (Hormone Therapy) 

Testosterone suppression and oestrogen therapy in transgender women reduce muscle mass and strength 
modestly (~5% loss aŌer 12 months; values oŌen stabilize). MulƟple reviews (including longitudinal data up 
to 3 years) show that strength, lean mass, and muscle area remain substanƟally above those of biological 
females, even aŌer 36 months of treatment. Skeletal advantages (bone density, frame size, height) and 
prior muscle memory do not reverse meaningfully.  

World Rugby’s evidence review (and similar analyses) concluded that male puberty confers retained 
advantages of 25–50% in strength, 30–40% in power, ~40% greater mass, and 10–15% in speed—
advantages only minimally reduced by current hormone protocols. 

Safety Risks in Contact/Collision Sports  

In sports involving tackling, checking, punching, or high-impact collisions (rugby, boxing, MMA, field hockey, 
volleyball, etc.), greater male mass + strength + speed = higher kineƟc energy and force delivered. This 
translates to elevated injury risk for females, including concussions, fractures, and severe trauma. 

 World Rugby explicitly banned transgender women from elite women’s rugby aŌer finding a 20–
30% greater injury risk (and higher in some scenarios) due to these factors. They determined that 
safety, fairness, and inclusion cannot be reconciled in contact rugby when male puberty advantages 
are present. Punching power can be ~160% higher in biological males.  

 Documented cases include female rugby players suffering serious injuries from transgender 
opponents, volleyball players sustaining concussions from spikes by much stronger male-bodied 
athletes, and incidents in field hockey, boxing/MMA, and other contact sports where biological 
males caused fractures or other trauma. 

The Case of Boxer Imane Khelif  

Olympic Champion Boxer, Imane Khelif, who was assigned female at birth 
and idenƟfies as such, is actually intersex with a Y chromosome, which 
triggers male development and a resulƟng power/strength advantage over 
fully biological females who have no Y chromosome. 

The IOC permiƩed Khelif to compete in the women’s compeƟƟon in the 
2024 Olympics and this resulted in some serious mismatches, with Italy’s 
Angela Carini abandoning her fight early on in tears, unable to cope with 
the mismatch. Mainstream media reported Khelif as female from birth with 
no menƟon of a Y chromosome. While Khelif may not idenƟfy as Intersex, 
that is the reality, and with proper tesƟng prior to the 2024 Olympics this 
would have been picked up. In 2026, Khelif later did admit to having a Y 
chromosome. 

Women's sports acƟvists react aŌer boxer Imane Khelif makes confession about biological sex 
hƩps://www.foxnews.com/sports/womens-sports-acƟvists-react-boxer-imane-khelif-makes-confession-
about-biological-sex 

Sex differences in human performance 
hƩps://physoc.onlinelibrary.wiley.com/doi/full/10.1113/JP284198 
ACSM Releases Expert Consensus Statement: The Biological Basis of Sex Differences in AthleƟc 
Performance 
hƩps://acsm.org/biological-basis-sex-differences-athleƟc-performance/ 
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Transgender Women in the Female Category of Sport: PerspecƟves on Testosterone Suppression and 
Performance Advantage 
hƩps://link.springer.com/arƟcle/10.1007/s40279-020-01389-3 
 
Trans Athletes Causing Life-Altering Injuries: 
hƩps://sportslawexpert.com/2025/04/17/professor-trans-athletes-causing-life-altering-injuries/  
Guidance for Transgender and Non-Binary Inclusion in Sport 
hƩps://www.sporƟreland.ie/transgenderguidance 
World Rugby Transgender Guidelines:  
hƩps://www.world.rugby/the-game/player-welfare/guidelines/transgender 
World Rugby bans trans women from elite women’s game due to injury risks 
hƩps://www.theguardian.com/sport/2020/oct/09/world-rugby-bans-trans-women-from-elite-womens-
game-due-to-injury-risks 

Ladies Gaelic Football AssociaƟon Transgender Policy 
hƩps://ladiesgaelic.ie/wp-content/uploads/2023/02/LGFA-Transgender-Policy.pdf 
Five Years Later: What I’ve Learned About Women and Men in Sports 
hƩps://genspect.org/marƟna-navraƟlova-five-years-later/ 
When and Where are Men Allowed to Compete “as Women?" 
hƩps://genspect.substack.com/p/are-men-allowed-to-compete-as-women 
Should Gender ID EnƟtle a Male to Compete Against Women in Sport? - Wesley Yang 
hƩps://youtu.be/03R2X1h8NnA 
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Catholic Schools 

Accommodation of Ethos in Law 

Under SecƟon 9 (d) of the Irish EducaƟon Act 1998, we have: 
“A recognised school shall provide educaƟon to students which is appropriate to their abiliƟes and needs and, 
without prejudice to the generality of the foregoing, it shall use its available resources to –“ 
“(d) promote the moral, spiritual, social and personal development of students and provide health educaƟon for 

them, in consultaƟon with their parents, having regard to the characterisƟc spirit of the school,” 

This allows schools based on a parƟcular ethos to adjust what is taught in the classroom to align with that 
ethos. It applies equally to Catholic or other faith-based schools, such as a Muslim school of example.  

Catholic Teaching on Gender Ideology 

The two documents linked below were produced by the VaƟcan that cover the 
topic of Gender Ideology. The posiƟon is unambiguous. From Dignitas Infinita we 
have:  

“Therefore, all aƩempts to obscure reference to the ineliminable sexual difference 
between man and woman are to be rejected: We cannot separate the masculine 
and the feminine from God’s work of creaƟon, which is prior to all our decisions 
and experiences, and where biological elements exist which are impossible to 
ignore.” 

This puts Catholic Teaching in direct conflict with the definiƟon of Gender and 
Gender IdenƟty espoused by CriƟcal Social JusƟce Theory, the United NaƟons 
and what is captured within the new Irish school curriculum. 

DeclaraƟon “Dignitas Infinita” on Human Dignity (8th April 2024): 
hƩps://press.vaƟcan.va/content/salastampa/it/bolleƫno/pubblico/2024/04/08/0284/00588.html#en 

“MALE AND FEMALE HE CREATED THEM” TOWARDS A PATH OF DIALOGUE ON THE QUESTION OF 
GENDER THEORY IN EDUCATION: 
hƩp://www.educaƟo.va/content/dam/cec/DocumenƟ/19_0997_INGLESE.pdf 

The late Pope Francis made numerous public statements on Gender Ideology that were never covered in 
the mainstream media. The video link below captures many of these. 

Pope Francis on Gender Theory: hƩps://youtu.be/UP4p96A06UQ 

2015 Pope Francis compares arguments for transgender rights to nuclear arms race: 
hƩps://www.independent.co.uk/news/people/pope-francis-compares-arguments-for-transgender-rights-
to-nuclear-arms-race-10061223.html 

2016 Pope Francis Address to Poland's Bishops: 
hƩps://www.catholicculture.org/culture/library/view.cfm?recnum=11342 

2019 VaƟcan launches guide to tackle 'educaƟonal crisis' on gender: 
hƩps://www.theguardian.com/world/2019/jun/11/vaƟcan-launches-guide-to-tackle-educaƟonal-crisis-on-
gender 

2019 Gender ideology is opposed to faith, reason, VaƟcan office says: 
hƩps://www.catholicherald.com/arƟcle/global/pope-francis/gender-ideology-is-opposed-to-faith-reason-
vaƟcan-office-says/ 

2019 New VaƟcan document rejects gender theory: 
hƩps://www.catholicireland.net/new-vaƟcan-document-rejects-gender-theory/ 
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2023 Pope Francis: Gender ideology is ‘one of the most dangerous ideological colonizaƟons’ today: 
hƩps://www.catholicnewsagency.com/news/253845/pope-francis-gender-ideology-is-one-of-the-most-
dangerous-ideological-colonizaƟons-today 

2024 Pope Francis – Gender Ideology is the ugliest danger of our Ɵme: 
hƩps://www.vaƟcannews.va/en/pope/news/2024-03/pope-francis-gender-ideology-is-the-ugliest-danger-
of-our-Ɵme.html 

2024 Pope Francis calls for studies into 'ugly' gender theory: 
hƩps://www.reuters.com/world/europe/pope-francis-calls-studies-into-ugly-gender-theory-2024-03-01/ 

2025 Irish nuncio condemns ‘transgenderism’ affecƟng Europe: 
hƩps://www.thetablet.co.uk/news/transgenderism-aƩacked-by-nuncio/ 
 

Catholic Education Partnership Resources 

The Catholic EducaƟon Partnership (CEP) hƩps://catholiceducaƟon.ie/ already has a number of resources 
available on their website for parents and teachers to download. They are also developing a number of 
classroom resources that are in line with Catholic teaching and are targeted to replace either state or 
commercial resources, in sensiƟve areas such as RSE/SPHE.  

Catholic SPHE “Living Love” Resources for Senior Cycle  

Senior Cycle 
This resource is now available free-of-charge for download by parents and teachers at hƩps://livinglove.ie/ 
All Catholic Schools should be adopƟng this material in preference to the state or 3rd party material.  
It is covered in more detail in a later secƟon. 

Junior Cycle  
This is under development and will be available ahead of the 2026-2027 School Year. 

Primary School 
Development will follow the work on the Junior Cycle. Release state to be confirmed. 
 

Catholic Schools Week 

The 2027 Catholic Schools Week is set for 17th – 23rd January 2027. 
See the website for more details: hƩps://catholiceducaƟon.ie/catholic-schools-week-2027/ 
 

Catholic Prayer Resources 

hƩps://catholiceducaƟon.ie/prayer-resources/ 
 

RELATIONSHIPS AND SEXUALITY EDUCATION Guidance for Catholic Post-Primary 
Schools: Republic of Ireland 

This document needs updaƟng to reflect the latest State curriculum challenges. It also makes a reference to 
Transphobic bullying – this term is problemaƟc if it is part of the classroom materials as it then requires 
appropriate supporƟng resources. Why not state that bullying under any circumstances is never tolerated, 
rather than aƩempƟng to list categories of bullying (which can never be a complete capture). The Bí 
Cinéalta Program does this as part of creaƟng a hierarchy of bullying – i.e. some forms of bullying being 
considered more egregious that others. hƩps://catholiceducaƟon.ie/wp-content/uploads/2022/03/RSE-
Post-Primary-Schools-Republic-of-Ireland.pdf 
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Other Catholic Teaching/Learning Resources 

Sophia Teachers - Responding to Transgender Ideology 
hƩps://sophiateachers.org/promo/responding-to-transgender-ideology/ 
This resource contains a set of videos to help guide Catholic/ChrisƟan parents and educators when 
confronted with children expressing gender confusion. The video content is in line with Catholic teaching 
on gender. 

Catholicism Rocks 
hƩps://www.catholicismrocks.com/ 
The is website has two projects running at present: 
 The Catholic Saints SƟcker Album: a bold, comic-style journey through Church history that invites 

people of all ages into the lives of the saints through story, art, and sacred symbolism. 
 The Saints Academy: age-based formaƟon tracks that nurture prayer, virtue, and sacramental living—

helping young Catholics grow into their faith with joy and confidence. 

The Hedge School 

hƩps://thehedgeschool.ie/ 
Online bookstore that provides a wide selecƟon of Catholic books and homeschooling materials. 
Explore theology, history, devoƟonals, and children’s books all designed to enrich our Catholic faith and 
enhance learning. 

Your First 100 Days in a Catholic School: Tips and Resources 

hƩps://www.raymondfriel.com/news/your-first-100-days-in-a-catholic-school 
For someone who has just started their first job in a Catholic school, as a teacher, a teaching assistant, 
member of the site team, or any of the roles which contribute to the running of the school. 
 

Diginitas Infinita on Gender Theory and Sex Change 

Dignitas Infinita ("Infinite Dignity") is a 2024 declaraƟon on Catholic doctrine that outlines the importance 
of human dignity, explains its connecƟon to God, and condemns a variety of what it defines as violaƟons of 
human dignity, including human rights violaƟons, aborƟon, surrogacy and gender theory.  

The document was released on 8 April 2024 by the Holy See's Dicastery for the Doctrine of the Faith and 
approved with a signature by Pope Francis.  

The declaraƟon was generally well-received by Catholic clergy and laypeople, although it received criƟcism 
from those who argued against the Church's posiƟon on many of the issues covered (which would not align 
with modern day progressivism). 

A sample porƟon of this document in relaƟon to Gender Theory and Sex Change is on the following page. 

The full document is located here: 
hƩps://press.vaƟcan.va/content/salastampa/it/bolleƫno/pubblico/2024/04/08/0284/00588.html#en 
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Examples of Concerning Practices in Catholic Schools 

Edmund Rice Schools Trust 

On their ethos page the Edmund Rice Schools Trust make the claim "Our schools are Catholic schools which 
promote a ChrisƟan concept of the world with a spiritual and moral values system that contributes to the 
good of society as a whole." hƩps://www.erst.ie/ethos/ 
On the same website we encounter this document "Sexual OrientaƟon and Gender IdenƟty in an Edmund 
Rice School" hƩps://www.erst.ie/wp-content/uploads/ERST-Sexual-OrientaƟon-and-Gender-IdenƟty-
2023.pdf They go as far as to quote Pope Francis on the topic of sexual orientaƟon, but they fail to quote 
the late PonƟff on his many statements of condemnaƟon with respect to Gender Theory, nor any menƟon 
of the VaƟcan document "Dignitas Infinita", and it's outright rejecƟon of Gender Ideology. 
Further down the ERST document we see the usual definiƟons we've come to expect: 
"Gender idenƟty is the person’s feeling of being male, female, both, a mixture or neither" 
There is a clear conflict here and the ERST need to invoke the EducaƟon Act 1998 and be true to the 
Catholic ethos that they are mandated under Canon Law to uphold. 

Letter of Concern from a Teacher 
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The following response was received from the BOM. BelongTo are covered elsewhere in this document and 
the reader is advised to review the statement below in light of the clear evidence with regard to BelongTo 
and their disregard of medical guidance when dealing with vulnerable children and youth. BelongTo Stand-
Up weeks have not been assessed from a child safeguarding perspecƟve, which is also the same for the 
curriculum content. This is not acceptable and quite apart from adherence to ethos and Canon Law,  
schools are puƫng themselves in downstream legal jeopardy. 
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Another letter to the ERST from Dec 2025 highlighting Church teaching  

The writer of the original leƩer highlights Catholic teaching, and a set of quotaƟons was also provided with 
the leƩer. What is missing, and which we would recommend adding, are references to the quotes from the 
late Pope Francis on the topic of Gender Theory, as well as the document “Dignitas Infinita” which has 
explicit references to Gender Theory and Sex Change operaƟons. 
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Below is the response that was received to the above leƩer. 
Please note this response before engaging in correspondence an ERST school. 
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Irish Jesuit Schools 

Following a concern raised from a parent regarding the standard SPHE curriculum being taught in her 
child’s Jesuit school, the reply from the principal included the following: 
 
“As you are aware, we are mandated to follow the naƟonal curriculum. If you have concerns around the 
naƟonal curriculum, the point of contact is the NCCA or a relevant poliƟcian. If you wish to parƟcular 
textbooks in line with the naƟonal curriculum, please bring this to the aƩenƟon of the book companies and 
the NCCA.” 
 
This statement is incorrect. While schools are mandated to teach SPHE, the specifics of what is taught can 
be done “having regard to the characterisƟc spirit of the school”, as outlined in SecƟon 9d of the EducaƟon 
AcƟon 1998. When the issue was raised with Jonathan Tiernan, Director of Jesuit EducaƟon, his response 
included the following links which he was using as jusƟficaƟon for the posiƟon being taken. 
hƩps://www.catholicbishops.ie/2023/07/14/statement-of-the-catholic-educaƟon-partnership-on-the-
proposed-sphe-senior-cycle-specificaƟon/ 
hƩps://www.catholicbishops.ie/2023/05/16/catholic-educaƟon-partnership-welcomes-the-publicaƟon-of-
new-junior-cycle-curriculum-for-social-personal-and-health-educaƟon/ 
 
“The first is on the senior cycle SPHE, the second on the junior cycle. Both statements were approved by the 
Bishops but issued by the Catholic EducaƟon Partnership. All of the Catholic educaƟon stakeholders, 
including Jesuit schools, subscribe to these statements” 
 
In line with the above, the Jesuit school in quesƟon was using the My Wellbeing Journey books from Gill 
EducaƟon for SPHE, which include a secƟon on Gender IdenƟty (Book 1) and 8 pages on masturbaƟon 
(Book 2). Pages from these books are included later in this document. 
 

BelongTo Stand-Up Weeks and LGBTQ+ Quality Mark 

A number of Catholic secondary schools have been engaging in both Stand-Up weeks with organisaƟons 
such as BelongTo and ShoutOut as well as the LGBTQ+ Quality Mark programme. With the advent of Bí 
Cinéalta, such pracƟces could start extending to Catholic primary schools under the banner of “anƟ-
bullying” weeks. 
 
We know from past members of BelongTo that their focus is on transgendering, to the point of puƫng that 
ahead of the interests and welfare of lesbian and gay children and youth. 
hƩps://youtu.be/-gVvRjhwb0U 
hƩps://m.independent.ie/irish-news/lesbian-acƟvist-raises-concerns-about-belong-to-youth-
meeƟngs/a319171930.html 
 
Gript have documented how BelongTo have trained teachers “not to out” children expressing gender 
confusion to their parents. hƩps://gript.ie/a-state-funded-ngo-has-been-training-teachers-to-lie-to-
parents-about-their-children/ 
BelongTo acƟvely promote the social and medical transiƟoning of children and youth, ignoring the 
recommendaƟons of the Cass and HHS reports. They are acƟvely lobbying government to include “Gender 
IdenƟty” and “Gender Expression” in any future legislaƟon related to the banning of conversion pracƟces. 
If adopted, this would effecƟvely prevent gender confused children having access to the psychiatric 
assessment required to determine the root cause of their gender confusion. Instead, they would have to be 
affirmed in their perceived gender idenƟty and put on a social and medical transiƟon pathway without 
resolving the root cause of any potenƟal suicidal co-morbidity. 
hƩps://www.belongto.org/belong-to-welcomes-government-commitment-to-outlaw-conversion-pracƟces/ 
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That such an organisaƟon as BelongTo is given unfeƩered access to vulnerable children in any school in this 
country, let alone a Catholic one, is shocking.  

Betrayal of Trust 

Schools that claim to be upholding a Catholic ethos, and yet entertain the likes of BelongTo and the state 
SPHE curriculum in its current form, are betraying the trust of parents (who may be, and very oŌen are, 
both Catholic and non-Catholic), and who perhaps thought that such a school might be trusted to protect 
their children from the worst of the “Progressive” CriƟcal Social JusƟce (woke) onslaught in the Irish 
educaƟon system. Sadly, the label of "Catholic School" can no longer be considered a guarantee your child 
will not be exposed to ideologies that are fundamentally not just anƟ-Catholic, but anƟ-truth and anƟ-
human.  

Requirements of Canon Law 

It's also worth noƟng that Catholic schools who are not upholding their Catholic ethos are also in violaƟon 
of Canon Law. 
Can 803 §2. “The instrucƟon and educaƟon in a Catholic school must be grounded in the principles of 
Catholic doctrine; teachers are to be outstanding in correct doctrine and integrity of life.” 
hƩps://www.vaƟcan.va/archive/cod-iuris-canonici/eng/documents/cic_lib3-cann793-821_en.html 
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Catholic SPHE “Living Love” Resource for Senior Cycle  

This resource is now available free-of-charge for download by 
parents and teachers at hƩps://livinglove.ie/ and should be 
adopted in all Catholic schools. 

The resource is in line with Catholic teaching and corrects 
significant issues and gaps seen in the standard Junior Cycle 
SPHE material with regard to the whole area of Gender. The 
material is fully accessible by parents, making for full 
transparency, unlike the standard material. 

Usage in Non-Catholic Schools 

While the resource was created in the context of alignment with Catholic teaching, each secƟon of the 
resource is divided into a neutral core part, based on scienƟfic and medical research, followed by the 
Catholic piece. In this way, non-denominaƟonal schools can sƟll use this material and leave the Catholic 
porƟon out when teaching it.  

Coverage of Gender Dysphoria and Gender Ideology 

Concerns have been raised by some parents that references are made in the new Living Love resources to 
the topics of Gender Dysphoria and Gender Ideology. These concerns are understandable, parƟcularly if 
you are already familiar with the content in the standard SPHE text books. However, there are reasons why 
the inclusion of these terms is important. 

First of all, Gender Ideology is mainstream right now, not fringe. It's being pushed through 2 paths - Gender 
Equality - UN SDG5 (where gender is a social construct), and LGBTQI+ Inclusion. Both of these are pushed 
down from the EU/UN into every corner of the Irish establishment - Government and Civil Service, NGO 
sector, Academia, Trade Unions and media - all the same people who wanted to take woman and mother 
out of the consƟtuƟon. Never forget that fact. 

Secondly, we know that Gender Ideology is one of the topics (race and climate are two others) that are 
taught on a "whole-school" basis, so even without SPHE, it is part of the anƟ-bullying policy (Bí Cineálta), 
and potenƟally any one or all of your other school subjects, as well as enshrined in our society. It's 
everywhere, and our children can't avoid encountering it. Without having a grounding in the terrible 
consequences of Gender Ideology, none of which are covered in the standard NCCA curriculum, children 
would be vulnerable to succumbing to the "be kind and inclusive" propagandists.  

Instead, the Living Love material provides children with an anƟdote to this fundamentally flawed 
postmodern ideology. And if you put this is in the context of pupils who will already have gone through 3 
years of the Junior Cycle SPHE Curriculum, it is criƟcal that they now receive a reality check on the 
indoctrinaƟon of those previous three years. These Living Love resources sit in stark contrast to the 
standard SPHE curriculum with it's Genderbread Person, discussion on Gender IdenƟty, and not a menƟon 
of medical realiƟes. 

The words of Saint Titus Brandsma come to mind: “He who wants to win the world for Christ, must have the 
courage to come in conflict with it.” And so it is that the Living Love resources are in conflict with a world 
that seeks to dumb down and indoctrinate our children. We should never have come to this point, but 
we're here now and we must face it, with the same energy and zeel as the propogandists who seek to 
"transform" Irish society, by transforming the minds of our children. Sadly, gender is but one thread of the 
CriƟcal Social JusƟce / United NaƟon Propaganda machine that has colonised our educaƟon system. 

New resources launched to support faith, love and RSE in schools 
hƩps://theway.ie/new-resources-launched-to-support-faith-love-and-rse-in-school/ 
hƩps://youtu.be/cƟ2LCB5jgo 
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Comparison of how Gender is handled versus standard 1st Year Junior Cycle 

The table below is a clear indicator as to how ideological the standard material is, and how it ignores the 
biological and medical realiƟes associated with Gender Dysphoria (a term never actually used in the 
standard materials). The new Living Love resource represents a reality check to the current material. 
 

  UNESCO 
Sexuality 
Education 
Guidelines 

Standard JC Curriculum & Materials Living 
Love 
for 

Senior 
Cycle 

Notes 

JC 
SPHE 
Spec 

HSE 
RSE1 

JC SPHE 
Support 
Material 

Classroom 
Textbooks 

Transgender Yes Yes Yes Yes Yes Yes Term referenced but not defined in the LL 
Resources 

Gender Identity Yes Yes Yes Yes Yes Yes Term referenced but not defined in the LL 
Resources 

Sexual Orientation Yes Yes Yes Yes Yes Yes   

Gender Stereotypes Yes Yes Yes Yes Yes Yes   

Gender Dysphoria No No No No No Yes   

Mental Health Issues Leading 
to Gender Dysphoria 

No No No No No Yes   

Gender Transition Health 
Issues 

No No No No No Yes   

Desistance No No No No No Yes   

Detransition / Detransitioners No No No No No Yes   

Impact on Womens Sports No No No No No Yes   

Reference to Cass Report No No No No No Yes Summary provided in the LL Resources. 

Reference to HHS Report No No No No No No   

Empathy Yes Yes Yes Yes Yes Yes Not a Learning outcome in the LL Resources. 

Genderbread Person Yes Yes Yes Yes Yes No Linked in curriculum. Shown in most books. 

Gender/Sexual Expression Yes Yes Yes Yes Yes No   

Gender Equity Yes Yes Yes Yes Yes No   

Gender Neutral Language No No No Yes Yes No   

Class Contracts No No No No Yes No   

Ally / Allyship No No Yes Yes Yes No   

Upstander No Yes No No No No Would appear to be correlated with "Ally" 

Non-Binary No No Yes Yes Yes No   

Pansexual Yes No Yes Yes Yes No   

Demisexual No No Yes Yes Yes No Part of referenced Amaze video. 

Asexual / Asexuality Yes Yes Yes Yes Yes No   

Bisexual Yes Yes Yes Yes Yes No   

Bias, Inequality and Exclusion Yes Yes Yes Yes Yes No   

Redfinition of Sexuality based 
on Sexuality Wheel 

N/A Yes Yes Yes Yes No   

Reference to BelongTo or 
TENI 

N/A No Yes Yes Yes No Links to their resources 

Teaching Guidance 
Classroom Ground Rules No Yes No https://curriculumonline.ie/getmedia/ad5e69fc-9de1-

4b9a-b384-4a2075a6d239/Myself-as-an-SPHE-
teacher-what-makes-a-safe-SPHE-classroom.pdf 

Use affirming and gender-
inclusive language 

Yes Yes No https://curriculumonline.ie/getattachment/14c8cd89-
9c93-46fe-8181-227cce980572/What-makes-an-
inclusive-SPHE-Classroom_July-23_ef3.pdf?lang=en-IE 

Whole School Approach Yes Yes No https://hea.ie/assets/uploads/2024/06/NSS-1-7.pdf 

Critical Pedagogy (per DCU 
SPHE Course) 

No Yes No https://ncca.ie/media/4427/towards-a-values-led-
redevelopment-of-the-primary-curriculum.pdf 

Social Emotion Learning / 
CASEL 

Yes Yes No https://hea.ie/assets/uploads/2024/06/NSS-1-7.pdf 
https://oide.ie/wp-content/uploads/2024/11/L1L2-
Special-School-in-School-25-26.pdf 
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Conflation of Critical Social Theory with Catholic Social Teaching 

While CST and CSJT someƟmes seek to address the same social problems, they diagnose them differently, 
prescribe different remedies, and aim at very different ulƟmate ends reflecƟve of their origins.  

They cannot be harmonised without fundamentally altering Catholic anthropology and moral theology, yet 
a proporƟon of Catholics are taken in by the falsiƟes and apparent good intenƟons of CSJT. We can see this 
conflaƟon in Catholic schools, communiƟes and even within the clergy.  

Summary of Conflict in Plain Terms 

 CriƟcal Social JusƟce Theory (CSJT) sees society primarily through the lens of power, oppression, and 
group idenƟty, aiming to correct injusƟce through structural transformaƟon and redistribuƟon. 

 Catholic Social Teaching (CST) sees society through the lens of human dignity, moral truth, and the 
common good, aiming to correct injusƟce through conversion, virtue, just insƟtuƟons, and charity. 

CST affirms the reality of social injusƟce and structural sin but rejects: 
 ReducƟon of persons to group idenƟƟes 
 Moral relaƟvism 
 Zero-sum views of power 
 Inherited Guilt 
 JusƟce detached from truth, mercy, and transcendence 
 Gender as a social construct independent of biology 
 ReproducƟve JusƟce – i.e. AborƟon 

Common Confusions That Lead to False Equivalence 

1. “Both care about the poor, so they’re the same” 
 ᤶᤷ False 

 CST roots care for the poor in charity, jusƟce, and the common good 
 CSJT roots it in power analysis and redistribuƟon , i.e. socialism / communism 

 
2. “Structural sin = systemic oppression” 
 ᤶᤷ Incomplete 

 CST: Structures reflect sinful human choices and require conversion 
 CSJT: Structures are inherently oppressive regardless of individual intent and must be torn down 

 
3. “Equity is just modern jusƟce” 
 ᤶᤷ Misleading 

 CST affirms proporƟonal jusƟce 
 CST Rejects jusƟce defined purely by equal outcomes 

 
4. “Opposing racism requires race-based policy” 
 ᤶᤷ Not in CST 

 CST permits targeted aid 
 CST Rejects policies that reify race or violate equal dignity 

 
5. “Fratelli Tuƫ endorses CriƟcal Theory” 
 ᤶᤷ Category error 

 CST is rooted in moral theology, not postmodern neo-Marxist epistemology 
 CST rejects relaƟvism and power-based truth 
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Recommended Reading: Critical Dilemma: The Rise of Critical Theories and Social Justice 
Ideology—Implications for the Church and Society by Neil Shenvi and Pat Sawyer 

Where are criƟcal theory and the social jusƟce movement taking us? 
CriƟcal Theory and its various expressions in fields like CriƟcal Race 
Theory, CriƟcal Pedagogy, and Queer Theory have had profound 
consequences on our society. 

Contemporary CriƟcal Theory oŌen funcƟons as a worldview. Its 
ideas about race, class, gender, idenƟty, and jusƟce have 
dramaƟcally shaped how people think, act, and view one 
another―in ChrisƟan and secular spheres alike. Proponents of these 
ideas claim they offer long-overdue soluƟons to societal injusƟces 
and imbalances of power. Yet in their wake, we find disunity, conflict, 
and resentment. As ChrisƟans who value both jusƟce and biblical 
truth, how do we engage?  

In CriƟcal Dilemma, authors Neil Shenvi and Pat Sawyer illuminate 
the origins and influences of contemporary CriƟcal Theory, 
considering it in the light of clear reason and biblical orthodoxy. 

While acknowledging that it can provide some legiƟmate insights 
regarding race, class, and gender, CriƟcal Dilemma exposes the 
ulƟmately flawed ideologies at play―and how blindly embracing 

them poses a serious threat to both the church and society at large. With exhausƟve research and 
thoughƞul criƟque, CriƟcal Dilemma demonstrates the dangers of CriƟcal Theory, parƟcularly when 
interwoven into church culture and social systems.  

Alongside their clear analysis, Shenvi and Sawyer provide strategic guidance for engaging charitably and 
taking construcƟve acƟons while maintaining a firm commitment to biblical truth. 

This book is recommended for parents/guardians, teacher/principals, clergy members and anyone who 
seeks to navigate a world that has become infested with CriƟcal Social JusƟce Theory and it’s associated 
dogmas. This book could be of significant value to members of the faithful who, with the best of intenƟons, 
have slipped into heresy with regard to elements of Catholic teaching by supporƟng a CSJT view on 
parƟcular issues, or by adopƟng its worldview in general (as promoted by UNESCO and the Irish 
establishment at all levels). 

While intended to provide guidance and assistance to members of the ChrisƟan/Catholic faith, this book is 
also of value to people of other faiths, or no faith at all, in helping to understanding the CSJT ideological 
landscape that pervades our society. The liberal view of Social JusƟce is very similar to the Catholic one, 
and hence it’s conflicts with CSJT are also very similar, including with regard to gender. 

This could be the most important book you have read in a long Ɵme. 

Amazon Links: 
hƩps://www.amazon.ie/CriƟcal-Dilemma-Theories-JusƟce-Ideology_ImplicaƟons/dp/073698870X/ 
hƩps://www.amazon.co.uk/CriƟcal-Dilemma-Theories-JusƟce-Ideology_ImplicaƟons/dp/073698870X/ 
CriƟcal Dilemma | Neil Shenvi & Pat Sawyer w/Stephen Chavura 
hƩps://youtu.be/VPAC5BtGH5c 

The Rise of Social JusƟce Ideology (Ō Neil Shenvi & Pat Sawyer) 
hƩps://youtu.be/eMFh0s38JB4 

Neil Shenvi’s Website on CriƟcal Theory 
hƩps://shenviapologeƟcs.com/criƟcal-theory-all-content/ 
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Silence: Gender Ideology’s Greatest Ally 

Taken from the Aug 6th 2026 EdiƟon of the Irish Catholic (Page 13). 
As per the arƟcle, the tyranny and subversion of ideological colonisaƟon (a term used by the late Pope 
Francis), be it based on gender or race,  or whatever, thrives in an environment of silence. 
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Re-Asserting Parental Authority – Actions for Parents 

WARNING – Indoctrination Ahead 
Woke ideology is a totalising world view, a secular neo-religion, which, if allowed, will displace 

any pre-existing world view your child may have. 

In certain scenarios, your child could ultimately be lost to you, estranged from what they would 
see, through their newly acquired Critical Social Justice lens, 
as parents who are bigoted, racist, transphobic and oppressive. 

Worse still of course, would be your child determining that they had been born 
in the wrong body and seeking to transition. 

You must take action to get ahead of what they will be exposed 
to in school, in order to prevent the above occurring. 

 

While there is an aƩempt to create an impression that the majority of Irish people are bought into Gender 
Ideology and the rest of the CriƟcal Social JusƟce woke agenda, this is certainly not the case. This was 
clearly demonstrated by the 2024 Family and Care Referendum, which the Irish people heavily rejected. 

If you examine the language used recently by the NCCA and the Department of EducaƟon, parents appear 
to have been reduced to the status of mere “stakeholders”, seemingly carrying even less influence than 
organisaƟons such as BelongTo or TENI.  So, are your rights regarding your child’s educaƟon now 
considered equal to, or even less important than, those of acƟvist NGOs such as BelongTo?  

This is a clear sleight of hand that needs to be rejected, and the Department and the NCCA need to be 
reminded of this fact, by wriƩen correspondence, every Ɵme they aƩempt to diminish the primacy of 
parents like this. 

From it’s document hƩps://www.unesco.org/en/arƟcles/what-you-need-know-about-unescos-
recommendaƟon-educaƟon-peace-human-rights-and-sustainable?hub=87862 , UNESCO states: 
"It applies to all educaƟon stakeholders – from policy-makers and teachers to informal educators and 
tradiƟon-bearers – as a baseline to transform their policies, pracƟces and approaches to build empatheƟc 
and inclusive learners."  
Note that there is no menƟon of parents – except for within the group “informal educators and tradiƟon-
bearers”.  Per the Irish consƟtuƟon, parents are the Primary educators, not stakeholders. 

Amidst this onslaught from all angles, what can you do as a parent, guardian or grandparent in order to 
limit the negaƟve impact of what your child will exposed to in school? 

Actions for Parents and Guardians 

1. Review each and every school book your children will be exposed to, including geƫng your child to 
bring home any books that typically remain in school. Also, look to get access to any supporƟng 
materials, be they third party based such as Amaze videos, or other resources and toolkits. The same 
applies with regard to any 3rd parƟes who may be coming to the school to present to the children. This 
is your right as a parent so do not accept No as answer and escalate as necessary. 

You need to do this at the very start of every school year, and then keep an eye out for any new books 
or material that get introduced during the year.  

If you find material which does not align with your moral conscience, or you believe will be 
developmentally inappropriate for your child, you need to flag that to the teacher, principal, 
Department and Minister. 
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We would ask that you copy the Natural Women’s Council with the related details of the material 
involved, so that we can track and invesƟgate any parƟcularly egregious books ourselves and warn 
other parents around the country. 

2. Keep a close, loving and open relaƟonship with your child/grandchild, one where they will openly talk 
to you about what happened in school, including anything they may have seen or heard in class that 
was a concern to them, or made them feel uncomfortable. You need to be their “go to” person.  
ProacƟvely ask what topics were discussed in school. If anything does not align with your family values, 
correct this with your child and tell them why it is wrong.   

3. Opt your children out of any content items or subjects that you are not comfortable with, and always 
do so in wriƟng. In general, ensure there is a wriƩen record for all of your engagement with the school.  

4. Where you see content coming down the track which it will be difficult to opt your child out of (due to 
the whole school approach), you must get ahead of any concerning content and discuss it with your 
child before they are exposed to it in the classroom, and follow up with them aŌerwards. The areas to 
watch out for in parƟcular will be related to: 

a. Sexuality and Gender 

b. Social JusƟce (which you should interpret as CriƟcal Social JusƟce) 

c. Racial JusƟce 

d. Climate Change 

e. EducaƟon for Sustainable Development (ESD) – may include items a. to d. above 

f. Global CiƟzenship EducaƟon (GCE) – may include items a. to d. above 

5. In your discussions with your child, encourage them to engage in raƟonal criƟcal thinking with respect 
to what they are being taught in school, or what they see online, or in the media, challenging those 
narraƟves that are not rooted in truth. You will need to explain to them the difference between a 
narraƟve – which can very oŌen be a curated and selecƟve adaptaƟon of the real truth. This may be 
jusƟfied by the media as necessary to avoid spreading hate and causing civil unrest. This is censorship 
of course, and your children needs learn to understand that. The truth, the whole truth, and nothing 
but the truth should be the gold standard for your children to follow, and to expect. 

6. Make your children aware that online sources such as Wikipedia and AI plaƞorms cannot be relied 
upon for neutral / factual responses on “controversial topics” such as gender, race, climate, global 
governance (e.g.  Agenda 2030) or Cultural Marxism (e.g. indoctrinaƟon via the media and schools) – 
the last two are oŌen flagged as conspiracy theories. Both Wikipedia and the AI plaƞorms draw from 
mainstream media sources among others, hence they will tend to be aligned with mainstream 
narraƟves. hƩps://youtu.be/lazFlwERZ-w  

7. These are useful resources for responding to your child on the topic of gender ideology  
Toolkit: hƩps://www.gendertoolkit.com/ 
 - the site will ask you to enter some basic informaƟon including an email address. 
Transgender Trend School Resources: hƩps://www.transgendertrend.com/schools-resources/ 
Videos: hƩps://sophiateachers.org/promo/responding-to-transgender-ideology/ 
These videos were made to help guide Catholic/ChrisƟan parents and educators when confronted with 
children either expressing gender confusion themselves or who have a friend or classmate in this 
situaƟon. These videos should be helpful to all parents regardless of faith, in terms of dealing with such 
discussions. 

8. For older children, you should consider bringing them through our comparison of TradiƟonal Social 
JusƟce versus CriƟcal Social JusƟce, explaining the terminology as you go and highlighƟng the 
distorted and highly divisive nature of CSJ Theory and how it is dividing and damaging our society. For 
Catholic families you should also clarify how CSJT is fundamentally incompaƟble with Catholic Social 
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teaching regardless of any similariƟes in language (e.g. “social jusƟce”) and perceived goals. Teach your 
children what to expect in this regard and to keep any response firm but respecƞul. 

9. Find other parents who are of the same mindset as yourself and adopt them as allies for when you 
need to have a discussion with a principal, BOM or local TD. Work with them to help share the 
workload for dealing with opt-outs, and in keeping uptodate on what is going at both at a curriculum 
and broader school level. 

10. C.S. Lewis in the “THE ABOLITION OF MAN”, laments: “The task of the modern educator is not to cut 
down jungles but to irrigate deserts. The right defence against false senƟments is to inculcate just 
senƟments. By starving the sensibility of our pupils we only make them easier prey to the 
propagandist when he comes. For famished nature will be avenged and a hard heart is no infallible 
protecƟon against a soŌ head.” 
Lewis is highlighƟng the need for educaƟon grounded in moral principles, objecƟve truth and raƟonal 
criƟcal thinking. The starƟng point for this needs to be in the home, now more than ever. 

11. Encourage your child to take part in extracurricular acƟviƟes that reflect your family’s values and 
provide opportuniƟes to connect with other like-minded families. Some examples that parents have 
shared are faith based groups such as Fearless, Síol, The Upper Room, The Home of the Mother, or 
Holy Family Mission. 

12. Increase your knowledge of the curriculum subject maƩer and how it is being taught. For example, 
the Natural Women’s Council have produced a ConnectED guide and supporƟng documents to help 
parents get to grips with the challenges of the current curriculum. Check for new versions of the 
related documents as these tend to be updated on an annual basis. 
hƩps://www.naturalwomenscouncil.ie/campaigns#connected 

13. ParƟcipate in any surveys and curriculum reviews that are open to parental input. As well giving you a 
voice, this will also help you to increase your awareness of the curriculum content. 

14. You need to broaden your knowledge of what is happening in our society and the educaƟon system. 
You will not learn this from the mainstream media. How many mainstream programs or arƟcles have 
you seen covering Agenda 2030 for example? Very few, and there is a reason for that. You must start 
viewing alternaƟve media. In Ireland, I recommend people start with Gript Media. 
Using AlternaƟve Media to Counter Mainstream Propaganda and NarraƟve IndoctrinaƟon: 
hƩps://youtu.be/T4eSPr-gYX8) 

15. Once you have established a baseline of knowledge that makes you confident enough to discuss with 
others the challenges and issues you have with the curriculum, start engaging in those discussions 
both with people in your immediate circle or even people you just happen to encounter on a day-to-
day basis. We recommend the “five a day” rule, i.e. having five conversaƟons a day with people.  The 
objecƟve is not to get someone to agree and share your concerns right away. The goal is to open 
people’s eyes, get them to quesƟon what is happening in schools, and encourage them to take acƟon, 
such as looking at their own children’s schoolbooks, watching a related Youtube video, starƟng to 
check out alternaƟve media sources, or reading this document. 

16. Look aŌer your own physical, mental and spiritual health so that you can be there for your children 
and be vigilant on a daily basis with what is going on in their school(s). This baƩle is only starƟng in 
Ireland. This poison has been injected into our school and academic systems and it’s going to take 
years to get it out. You need to be prepared for the long haul. 

17. Remember that even the pre-school Aistear curriculum has also been contaminated with ideological 
messaging, so as soon as a child is spending Ɵme outside of the home, you need to start taking acƟon. 

Aspects of social jusƟce, racial jusƟce, climate jusƟce and Global CiƟzenship EducaƟon will appear in 
the recommended books. Gender isn’t there yet in the core curriculum but with anƟ-bullying policies, 
they could get exposed to it that context. 
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18. Check out The Countess Resources 

 
It’s worth taking a look at The Countess website where they have posted a number of guides to help 
support parents/guardians, school principals and clubs and youth groups. 

Raising Concerns About Ideologies in Schools:  
hƩps://thecountess.ie/ideologies-in-irish-schools-parents-guide/ 

Gender and Law Guides: hƩps://thecountess.ie/guides/ 

19. A number of parents rights groups in other jurisdicƟons have started issuing NoƟce of Liability leƩers 
to school principals and school boards with respect to their children being potenƟally harmed as a 
result of being exposed to inappropriate content in school. In an Irish context, the lack of safeguarding 
assessments and the ignoring of medical best pracƟce in terms of facilitaƟng the social transiƟon of 
minors in school could provide serious grounds for a legal case if it came down to it. There is nothing to 
stop parents engaging in this right now before any formal campaign to do so is launched. 

20. Be vigilant. In general, you will need to copy the Principal, BOM, Patron, Minister, and Department, 
and ideally another trusted parent, on any correspondence, parƟcularly in relaƟon to opt-outs or 
escalaƟons. Ensure that all parƟes are included in all replies, forwarding to parƟes who weren’t copied 
as necessary. You want a full and complete record of communicaƟon with no one able to use the 
excuse that they were not aware. Treat the engagement as if it may ulƟmately end up a court of law. 
Emails will be ignored so follow-up is necessary unƟl a response is received in a Ɵmely manner. 

21. If anyone aƩempts to overrule your authority as a parent, you need to request that they show you 
where they have the legal authority to overrule you as the primary educator of your child. 

22. AdopƟon of the Living Love SPHE Resource for Senior Cycle. As covered earlier, this resource can be 
adopted by both Catholic and non-Catholic schools and is grounded in medical and biological reality, 
unlike the ideology of the standard content from the NCCA and Third ParƟes. 

23. Recommended Reading. Later is this document we cover a number of recommended books for 
parents and teachers alike to check out. Three books in parƟcular stand out and these are covered in 
this Youtube video with related supporƟng links (including author interviews) in the video descripƟon. 
hƩps://youtu.be/X0a2zAXksJ4 
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In Conclusion 

What is taking place in Irish classrooms today is no longer about being kind and inclusive to gender 
confused children and youth, of which there has always been a relaƟvely small percentage in the 
populaƟon. It's far more insidious and pervasive than that. It's about fundamentally redefining human 
anthropology, separaƟng the mind, one's "Gender IdenƟty", from the biologically sexed body, which is 
relegated to being an accident of nature, and which for some may not be aligned with their "sex assigned at 
birth". For this is the definiƟon that we see in the curriculum and school books. And in the worst case, it is 
being presented as a form of evangelisaƟon, and as a cure-all for the normal distress and discomfort 
experienced by children and youth, parƟcularly as they approach puberty. Consider such an approach for 
children who are gender non-conforming, children who are on the auƟsm spectrum, children who may 
ulƟmately grow up to be same sex aƩracted, or children who are suffering from mental health issues, 
whether triggered by sexual abuse or not. This is where the noƟon of safeguarding is so important, and yet 
it is non-existent for the new curriculum, its supporƟng materials, or related to engagements such as Stand-
Up weeks and LGBTQ Quality Marks. 

Gender Ideology in our schools, is but a cog in a larger CriƟcal Social JusƟce wheel that extends to topics 
such as idenƟty poliƟcs focused on race/intersecƟonality, decolonizaƟon, climate change / climate 
alarmism / sustainable development and Global CiƟzenship EducaƟon, all originaƟng from UNESCO and the 
UN, and then being driven home by a small army of naƟonal NGOs and our educaƟon system at all levels, 
including pre-school, with the advent of the new Aistear curriculum. 

Even if your child doesn’t succumb to expressing doubts regarding their “gender idenƟty”, they will be 
recruited as “allies” for their gender confused classmates, anƟ-racists, “allies for the oppressed” in the 
broader scheme of idenƟty poliƟcs, or as climate acƟvists to save the planet.  

We must re-iterate that the guiding force for this is Agenda 2030 and the United NaƟons Sustainable 
Development Goals (or SDGs for short) as in the EducaƟon 2030 philosophy we see implemented in the 
curriculum. This is coming top down at an insƟtuƟonal level with the veneer of academic CriƟcal Social 
JusƟce theory being used to jusƟfy it on the one hand, and Billionaire and tax-payer funded astro-turfed 
acƟvism on the other. The threat to child welfare is real – hence the absence of any safeguarding 
assessments. The threat to naƟonal sovereignty and individual agency and freedom is equally real. 

By submiƫng to the moral relaƟvism and rejecƟon of objecƟve truth that sit at the heart of CriƟcal Social 
JusƟce Theory, Irish children are being made “easier prey for the propagandist when they come” (as 
C.S.Lewis would say), and this is being done willingly and openly by the Irish establishment. 

The only people who can stop this are parents/guardians and extended family – whether your child is 
entering pre-school, where they will be introduced to criƟcal social jusƟce themes as part of the Aistear 
curriculum, or whether they are entering university, and everything in-between, this has to be stopped. 
Parents must assume their parental role of protectors, pushing back on the aggressive agenda that is 
targeƟng their children, and that is seeking to redefine what it is to be human. If you’re not careful, your 
children are set to become part of this experiment. It’s that fundamental.  
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Curriculum Documents and Toolkits Online 

RelaƟonships and Sexuality EducaƟon 1: hƩps://curriculumonline.ie/getmedia/95f491aa-1038-4c91-9e52-
5e435b6a7618/RelaƟonships-and-Sexuality-EducaƟon-1-Unit-of-learning.pdf 
 
RelaƟonships and Sexuality EducaƟon 2: hƩps://curriculumonline.ie/getmedia/5f17c8ef-7821-446d-bc3f-
3a15c12c08c9/RelaƟonships-and-Sexuality-EducaƟon-2-Unit-of-Learning.pdf 
 
RelaƟonships and Sexuality EducaƟon 3: hƩps://curriculumonline.ie/getmedia/58f402d2-e8bd-4df5-ad56-
eb18b03ca2a9/RelaƟonships-Sexuality-EducaƟon-3-Unit-of-Learning.pdf 
 
RELATIONSHIPS & SEXUALITY EDUCATION 5: hƩps://www.curriculumonline.ie/getmedia/39802a4c-7e8d-
488f-876c-fd73e2081e8c/RSE-5-for-publicaƟon.pdf 
 
Senior Cycle SPHE - Strand 2 | RelaƟonships and Sexuality: 
hƩps://curriculumonline.ie/getmedia/6625953d-db27-4e9e-8cb2-4af0c9694951/ExpectaƟons-of-
learning_2-3_Final.pdf 
 
Junior Cycle SPHE Toolkit: 
hƩps://curriculumonline.ie/junior-cycle/short-courses/sphe/sphe-2023/sphe-toolkit/ 
 
Resources for teaching and learning in SPHE 
hƩps://www.curriculumonline.ie/junior-cycle/short-courses/sphe/sphe-2023/sphe-toolkit/resources-for-
teaching-and-learning-in-sphe/ 
 
The Consent Ed Project: hƩps://www.gov.ie/en/department-of-jusƟce-home-affairs-and-
migraƟon/publicaƟons/the-consent-ed-project/ 
 
OIDE Post-Primary Resources: hƩps://oide.ie/post-primary/home/ 
 
OIDE Junior Cycle SPHE Resources: 
hƩps://oide.ie/post-primary/home/wellbeing/sphe-junior-cycle/resources/ 
 
OIDE Junior Cycle Wellbeing Resources (SPHE and CSPE): 
hƩps://oide.ie/post-primary/home/wellbeing/ 
 
Resource Materials for RelaƟonships Sexuality EducaƟon - First and Second Year Junior Cycle: 
hƩps://oide.ie/wp-content/uploads/2024/11/RSE-Manual-1st-and-2nd.pdf 
 
OIDE Junior Cycle Climate AcƟon and Sustainable Development Resources: 
hƩps://oide.ie/post-primary/home/casd/ 
 
OIDE Primary Resources: hƩps://oide.ie/primary/home/ 
 
OIDE Primary Wellbeing Resources: hƩps://oide.ie/primary/home/wellbeing/ 
 
OIDE Primary Social & Environmental EducaƟon Resources 
hƩps://oide.ie/primary/home/social-environmental-educaƟon/social-environmental-educaƟon/ 
 
Resource Materials for RelaƟonships Sexuality EducaƟon - Junior and Senior Infant classes 
hƩps://oide.ie/wp-content/uploads/2024/11/RSE-Manual-JI-and-SI.pdf 
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Misc Reference Material and Useful Websites 

NCCA Strategic Plan 2022-2025: hƩps://ncca.ie/media/5515/strategic-plan-2022-2025.pdf 

Child ProtecƟon Procedures for Schools 2025 
hƩps://assets.gov.ie/staƟc/documents/09fe3ad4/Child_ProtecƟon_Procedures_for_Schools_2025.pdf 

TDs say enƟre SPHE course needs review aŌer ‘Family A’ uproar:  
hƩps://gript.ie/tds-say-enƟre-sphe-course-needs-review-aŌer-family-a-uproar/ 

Advancing gender equality in and through educaƟon: 
hƩps://www.ei-ie.org/en/dossier/1299:advancing-gender-equality-in-and-through-educaƟon 

Council of Europe body calls for ban on conversion pracƟces 
hƩps://www.coe.int/en/web/portal/-/council-of-europe-body-calls-for-ban-on-conversion-pracƟces 

Ombudsman sees no issue with BeLongTo telling teachers to lie to parents: 
hƩps://gript.ie/ombudsman-sees-no-issue-with-belongto-telling-teachers-to-lie-to-parents/ 

Like Lambs to the Slaughter - How the government intends to sacrifice our babies and toddlers at the 
altar of social jusƟce: hƩps://progressingoŏhecliffsedge.substack.com/p/like-lambs-to-the-slaughter 

The Rise of “Woke”: From Postmodernism and CriƟcal Theory To IdenƟty PoliƟcs 
hƩps://www.youtube.com/watch?v=6TTZswYxGKM 

How EducaƟon Became IndoctrinaƟon: Dr Stephen Hicks: hƩps://youtu.be/ts7CEFQM2bE 

Former Woke Mom Exposed "Gender-Affirming Care" Fraud: hƩps://youtu.be/lsV0dDyTMBA 

Can We Escape the Trans Madness? | Miriam Grossman: hƩps://youtu.be/8YUTLd0tNTE 

DIVINI REDEMPTORIS ENCYCLICAL OF POPE PIUS XI ON ATHEISTIC COMMUNISM: 
hƩps://www.vaƟcan.va/content/pius-xi/en/encyclicals/documents/hf_p-xi_enc_19370319_divini-
redemptoris.html 

Has Toxic Wokery Been Put to Sleep? A Call for Reason in a Fractured World 
hƩps://www.psychreg.org/has-toxic-wokery-been-put-sleep-call-reason-fractured-world 

'Down the Rabbit Hole' Gender Exposé - Uncomfortable Truths Episode One 
hƩps://youtu.be/FA2qGjY-iBc 

Recommended Websites and Channels 

Transgender Trend: hƩps://www.transgendertrend.com/ 

Genspect: hƩps://genspect.org/ and hƩps://www.youtube.com/@Genspect 

SEGM - Society for Evidence Based Gener Medicine: hƩps://segm.org/ and 
hƩps://www.youtube.com/@segm_ebm 

The Countess – AdvocaƟng for Women and Girls in Ireland: hƩps://thecountess.ie/ 

Athena Forum - A European iniƟaƟve for sex-based rights: hƩps://athena-forum.eu/ 

Its Not In Schools: hƩps://itsnoƟnschools.com/ and hƩps://www.youtube.com/@loganlancing 

Parents Rights Alliance: hƩps://parentsrightsalliance.com/ 

Irish EducaƟon Alliance: hƩps://irisheducaƟonalliance.com/ 

Safe Schools Alliance UK: hƩps://safeschoolsallianceuk.net/ 

Sex MaƩers: hƩps://sex-maƩers.org/ and hƩps://www.youtube.com/@sexmaƩersorg 

New Discourses: hƩps://newdiscourses.com/ and hƩps://www.youtube.com/@newdiscourses 
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Recommended Books 
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Background – Frankfurt School and Critical Theory 

The origins of CriƟcal Social JusƟce Theory (CSJT), which is the academic theory that underpins modern 
(woke / “progressive”) society, and what is taught in our educaƟon system, is rooted in CriƟcal Theory. Not 
oŌen highlighted is the fact that CriƟcal Theory was iniƟally developed as a tool of Marxist revoluƟon, 
specifically cultural revoluƟon. Mao adopted principles from CriƟcal Theory as part of the cultural 
revoluƟon in China.  Whereas tradiƟonal Marxism was focused on seizing the means of economic 
producƟon, Cultural or Neo-Marxism (rooted in CriƟcal Theory) seeks to seize the means of cultural 
producƟon, the producƟon of man himself, through educaƟon, media and entertainment. This is the 
modern form of Marxist revoluƟon that would provide the stepping stone to the end state that Marx saw 
as Communism. The reader should keep this fact in mind when looking at CriƟcal Theory and its 
postmodern offshoots. CriƟcal Theory is oŌen presented very differently today by academics and 
proponents. Terms such as “Cultural Marxism” will oŌen be framed as Far Right Conspiracy Theories, a 
tacƟc commonly used by the leŌ to deceive and deflect aƩenƟon away from reality. 

Preview from Karl Marx 

In the preface to his 1945 book “The Sexual RevoluƟon”, Willhelm Reich (Frankfurt 
School) gives this quote from Karl Marx: 
“Since it is not for us to create a plan for the future that will hold for all Ɵme, all 
the more surely, what we contemporaries have to do is the uncompromising 
criƟcal evaluaƟon of all that exists, uncompromising in the sense that our 
criƟcism fears neither its own results nor the conflict with the powers that be.” 

A similar quote can be found here: 
hƩps://www.marxists.org/archive/marx/works/1843/leƩers/43_09.htm 

While CriƟcal Theory had not yet been developed, we can see the germ of the 
idea of what was to come. 

1922 Moscow Meeting at the Marx-Engels Institute 

This gathering, held in late 1922 (or someƟmes dated to early 1923) at the Marx-Engels InsƟtute in 
Moscow, is frequently cited in criƟcal histories of 20th-century communism, parƟcularly in discussions of 
the shiŌ from economic/classical Marxism to cultural strategies for undermining Western socieƟes.  

Context and ParƟcipants 

Following the failure of immediate proletarian revoluƟons in Central Europe (notably the collapse of Béla 
Kun’s short-lived Hungarian Soviet Republic in 1919), Soviet leaders recognized that tradiƟonal Marxist 
predicƟons of worker uprisings in advanced capitalist countries were not materializing. Lenin and the 
Comintern sought alternaƟve long-term approaches.  

Key aƩendees (as described in mulƟple accounts): 

 Karl Radek (Polish-German Bolshevik, close to Lenin): Lenin’s personal representaƟve and a leading 
Communist InternaƟonal (Comintern) figure. He arranged or presided over the meeƟng. He was a 
journalist, propagandist, prolific writer, and a key organizer of internaƟonal communism. He advocated 
for spreading world revoluƟon and supported the “long march” through cultural and poliƟcal 
insƟtuƟons when immediate proletarian uprisings in the West failed. 

 Felix Dzerzhinsky (Djerzhinski): Founder and head of the Cheka (Soviet secret police), ensuring security, 
intelligence, and operaƟonal integraƟon. Modern historians see him as one of the main architects of 
the Soviet police state that later evolved into the NKVD and KGB. 

 György (Georg) Lukács: Hungarian Marxist philosopher and “People’s Commissar for EducaƟon and 
Culture” under Béla Kun. He already experimented with radical cultural policies, including aggressive 
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sexual educaƟon and aƩacks on tradiƟonal family/religious values in Hungary. Widely regarded as one 
of the founders of Western Marxism and a major influence on 20th-century criƟcal theory. 

 Willi Münzenberg: German communist, Comintern operaƟve, and master propagandist. Tasked by 
Lenin around 1921 with organizing internaƟonal solidarity and propaganda, he built an extensive 
network of front organizaƟons, media outlets, and cultural iniƟaƟves that advanced Soviet and 
Comintern interests while masking direct communist control. 

Purpose and Decisions 

According to the narraƟve (drawn from later reconstrucƟons rather than widely available primary minutes), 
the parƟcipants concluded that a direct assault on Western economies and poliƟcal systems had failed. 
They advocated a “cultural revoluƟon” or “long march through the insƟtuƟons” to erode the cultural and 
moral foundaƟons of bourgeois society from within.  

Core elements of the strategy: 

Use of intellectuals and culture: Recruit and deploy Western academics, arƟsts, writers, and educators to 
“decompose” (undermine) Western civilizaƟon. 

IncorporaƟon of Freud: Blend Marxism with psychoanalysis to aƩack the family, sexual norms, and 
authority structures (a key influence on later Frankfurt School thinkers). 

Sexual liberaƟon and moral subversion: Promote “sexual anarchy,” criƟque of tradiƟonal morality, and 
erosion of ChrisƟanity and the nuclear family as tools of revoluƟonary change. Reich and Marcuse were 
very much on this page. 

Front organizaƟons and propaganda: Münzenberg’s experƟse in creaƟng seemingly independent cultural, 
peace, and anƟ-fascist groups to mask communist influence. The Soros Open SocieƟes FoundaƟon is a 
modern-day exemplificaƟon of this. 

This approach is seen as a precursor to Cultural Marxism — shiŌing focus from economic base to 
superstructure (culture, educaƟon, media, family). 

Historical Status and Controversies 

This meeƟng is well-documented in secondary conservaƟve and anƟ-communist literature (e.g., works 
referencing Ralph de Toledano or similar analyses) but is oŌen treated scepƟcally or ignored in mainstream 
academic histories of Marxism. Primary Soviet archives on the exact proceedings are not widely publicized 
or may not exist in open form. Proponents view it as a deliberate strategic pivot that profoundly influenced 
postmodernism, criƟcal theory, and idenƟty-focused acƟvism in educaƟon and culture.  

First Marxist Work Week 

Felix Weil was a German-ArgenƟne Marxist intellectual, patron, and philanthropist best known as the 
primary financial founder of the InsƟtute for Social Research (InsƟtut für Sozialforschung) in Frankfurt, 
Germany, the insƟtuƟonal home of the Frankfurt School and CriƟcal Theory. 

In 1922–1923, he organized the First Marxist Work Week (Erste MarxisƟsche Arbeitswoche), a private 
symposium in Thuringia aƩended by key Marxist thinkers, including: 

 Georg Lukács 
 Karl Korsch 
 Friedrich Pollock (his close friend and later associate) 
 Others such as Karl August Wiƪogel 

The success of this gathering inspired Weil to create a permanent, independent insƟtute for Marxist-
oriented social research. Using his personal wealth and an endowment from his father, he founded the 
InsƟtute for Social Research in 1923 at Goethe University Frankfurt. It was officially aƩached to the 
university but designed to have significant autonomy.  
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The Frankfurt School 

The InsƟtute aimed to study society through a Marxist lens, 
focusing on topics like the labour movement, the failures of 
orthodox Marxism, and broader cultural and social issues. 
Carl Grünberg became its first director, followed by Max 
Horkheimer in 1930, who shiŌed it toward the 
interdisciplinary CriƟcal Theory approach. The Frankfurt 
School Marxists could see that there was liƩle appeƟte at the 
Ɵme for the tradiƟonal form of Marxist revoluƟon, and looked 
to the fields of sociology, philosophy and psychology to find 
an alternaƟve path to revoluƟon.  

Key first-generaƟon figures include Max Horkheimer 
(director, who formalized “CriƟcal Theory” in his 1937 essay “TradiƟonal and CriƟcal Theory”), Theodor W. 
Adorno, Herbert Marcuse, Walter Benjamin, and Erich Fromm. With the rise of Nazi Germany, many of the 
Frankfurt school (who were primarily Jews) moved to the US. With the assistance of socialist and humanist 
“educaƟon reformer” John Dewey and his disciples, they found a new home at Columbia University’s 
important Teachers College in 1934. Dewey had been a leading “philosopher” and “educator” at Columbia, 
reƟring just a few years before the Frankfurt School influx was in full swing. Others seƩled at Berkeley, 
Princeton, and Brandeis.  

With Rockefeller money, Dewey would play a key role in helping the Frankfurt School put down roots in the 
US. The importaƟon of Frankfurt School luminaries was a match made in totalitarian heaven, as Dewey and 
his disciples had much in common with his fellow social revoluƟonaries. Dewey was a devoted fan of the 
Soviet model. He wrote glowing reports about the supposed successes of Soviet communism in the “New 
Republic” magazine. Dewey was especially infatuated with the indoctrinaƟon centers masquerading as 
schools—and parƟcularly how they were insƟlling a “collecƟvisƟc mentality” in the children. Dewey’s 
collecƟvist, anƟ-ChrisƟan “religious humanism” also appealed to the Frankfurt operaƟves. Once they had 
established themselves at Columbia and other presƟgious U.S. academic insƟtuƟons, the Frankfurt School’s 
rhetoric had to change, at least superficially, as Americans were sƟll ardently devoted to God, country, 
family, and individual liberty. And so, instead of speaking openly of Marxism and communism, Frankfurt 
School subversives spoke of “dialecƟcal materialism.” Instead of aƩacking the family, they aƩacked 
“patriarchy.” But the agenda remained the same. 

During their exile they blended Marxism with insights from Freud, Hegel, Kant, Weber, and Nietzsche. A 
second generaƟon was led by Jürgen Habermas. Marcuse’s “Eros and CivilizaƟon” helped shape the 
subcultures of the 1960s and influenced the gay liberaƟon movement. In his 1970 arƟcle, "Marxism and 
the New Humanity: An Unfinished RevoluƟon", Marcuse states: "The development of socialist insƟtuƟons 
and relaƟonships requires, rather, a new type of man, a different type of human being, with new needs, 
capable of finding a qualitaƟve different way of life, of construcƟng a qualitaƟvely different environment. “ 

From his 1969 An Essay on LiberaƟon, Marcuse states: “The new sensibility and the new consciousness 
which are to project and guide such reconstrucƟon demand a new language to define and communicate 
the new ‘values’”.  

The InsƟtute became the key vehicle for developing Western Marxism / CriƟcal Theory, blending Marxism 
with psychoanalysis, cultural criƟque, and later idenƟty-focused analyses — ideas that influenced 
postmodern feminism, queer theory, intersecƟonality, and criƟcal pedagogy. 

Key Tenets and Impacts 

CriƟque of Society: Unlike tradiƟonal theory that seeks to understand or describe the world, CriƟcal Theory 
aims to criƟque and transform it. It exposes structures of dominaƟon, alienaƟon, reificaƟon (treaƟng social 
relaƟons as things), and ideology that maintain inequality.  
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Interdisciplinary Approach: Combines philosophy, sociology, psychology, economics, and culture. It 
analyses how capitalism, mass culture (“culture industry”), technology, and Enlightenment raƟonality itself 
can become instruments of dominaƟon (DialecƟc of Enlightenment by Horkheimer and Adorno). 

EmancipaƟon and Praxis: Rooted in historical materialism but expanded beyond economics to culture, 
psychology, and communicaƟon. It seeks human freedom from unnecessary constraints, oŌen through 
immanent criƟque (criƟquing society by its own standards) and revealing contradicƟons. 

ScepƟcism of ObjecƟvity: Knowledge is socially situated; “neutral” science or reason can mask power 
relaƟons. Later developments (Habermas) emphasize communicaƟve raƟonality and the public sphere.  

Broader “criƟcal theories” today extend to feminism, postcolonialism, criƟcal race theory, and queer 
theory, someƟmes called CriƟcal Social JusƟce applicaƟons, shiŌing focus from class to intersecƟng 
idenƟƟes, discourse, and cultural power.  

Impact on Modern Education and Society 

In educaƟon, CriƟcal Theory influenced criƟcal pedagogy (e.g., Paulo Freire’s Pedagogy of the Oppressed), 
emphasizing conscienƟzaƟon (criƟcal consciousness), student empowerment, and educaƟon as a tool for 
liberaƟon rather than reproducƟon of dominant norms. It criƟques hidden curricula, standardised tesƟng, 
and canonical knowledge as tools of socialisaƟon into oppressive systems.  

Broader impacts include: 

 Cultural studies, media criƟque, and literary theory. 
 Challenges to posiƟvism and grand narraƟves. 
 FoundaƟons for postmodern and idenƟty-based criƟques (though tensions exist between Frankfurt 

School’s lingering universalism and postmodern relaƟvism).  

Legacy and Criticisms  

CriƟcs argue that CriƟcal Theory can become totalising (everything is power/oppression), pessimisƟc, or 
detached from empirical rigor and individual agency. Its evoluƟon into applied forms in insƟtuƟons raises 
debates about whether it promotes genuine emancipaƟon or new forms of orthodoxy and division.  

The absoluƟsm of the oppressor/oppressed binary is very oŌen applied without nuance, which is not 
reflecƟve of the reality of human existence (which more closely represented as mulƟple shades of grey). 
This can lead to social chaos and the destrucƟon of socieƟes, which criƟcs would argue is by design if those 
socieƟes are Western ones. 

Author, James Lindsay describes it as such: “criƟcal theory is a tool for delegiƟmizing a real thing for not 
being some kind of sociopoliƟcal ideal thing that cannot even exist. The way it works is by holding the real 
thing up to the standards of an imaginary ideal rather than against the conƟngencies of reality and 
criƟcizing it with the aim of breaking people’s faith in it, simply for exisƟng in reality. It’s a wicked tool 
almost always used to undermine something legiƟmate so that something illegiƟmate can replace it 
(dialecƟcs).”  

The New York School for Social Research exists to this day: hƩps://www.newschool.edu/nssr/about-us/ 
while the re-established InsƟtute for Social Research in Frankfurt is also sƟll with us: 
hƩps://www.ifs.uni-frankfurt.de/insƟtute.html 
 
hƩps://en.wikipedia.org/wiki/Willi_M%C3%BCnzenberg 
hƩps://www.discoverthenetworks.org/individuals/willi-muenzenberg/ 
hƩps://www.aei.org/arƟcles/munzenbergs-men/ 
hƩps://en.wikipedia.org/wiki/Felix_Dzerzhinsky 
hƩps://en.wikipedia.org/wiki/Gy%C3%B6rgy_Luk%C3%A1cs 
hƩps://plato.stanford.edu/entries/lukacs/ 
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hƩps://en.wikipedia.org/wiki/Karl_Radek 
hƩps://thecharnelhouse.org/2014/12/24/karl-radek-bolshevik-revoluƟonary/ 

hƩps://en.wikipedia.org/wiki/Felix_Weil 
hƩps://thecharnelhouse.org/tag/felix-weil/ 

The First Marxist Work Week — an ‘ArgenƟne Riddle’ wrapped in mystery inside an enigma 
hƩps://ian-gardner.medium.com/the-first-marxist-work-week-an-argenƟne-riddle-wrapped-in-mystery-
inside-an-enigma-22a3d1b15cb2 

Lukács and the Early Frankfurt InsƟtute: An Interview with Alexander Dmitriev 
hƩps://www.jhiblog.org/2022/04/13/lukacs-and-the-early-frankfurt-insƟtute-an-interview-with-alexander-
dmitriev/ or hƩps://archive.ph/1WtCh 
The Frankfurt School: Conspiracy to Corrupt By Timothy MaƩhews 
hƩps://archive.org/details/the-frankfurt-school-Ɵmothy-maƩhews 

The Frankfurt School: hƩps://www.marxists.org/subject/frankfurt-school/index.htm 
The Frankfurt School and CriƟcal Theory: hƩps://iep.utm.edu/criƟcal-theory-frankfurt-school/ 
The red idol, or the destrucƟon of the mind 
hƩps://neweasterneurope.eu/2023/10/06/the-red-idol-or-the-destrucƟon-of-the-mind/ 
hƩps://archive.ph/kkGVL 
Western Marxism: hƩps://en.wikipedia.org/wiki/Western_Marxism 
The FRANKFURT SCHOOL: Cultural RevoluƟon 
hƩp://www.angelusonline.org/index.php?secƟon=arƟcles&subsecƟon=show_arƟcle&arƟcle_id=2514 
Frankfurt School Weaponized US EducaƟon Against CivilizaƟon 
hƩps://www.theepochƟmes.com/opinion/frankfurt-school-weaponized-u-s-educaƟon-against-civilizaƟon-
3137064 
Origins of US Public EducaƟon (See page 21 onwards) 
hƩps://stmichaelschool.us/files/Origins-of-Public-EducaƟon-Alex-Newman.pdf 
Social JusƟce, CriƟcal Theory, and ChrisƟanity: Are They CompaƟble? – Part 2 
hƩps://shenviapologeƟcs.com/social-jusƟce-criƟcal-theory-and-chrisƟanity-are-they-compaƟble-part-2-2/ 
How John Dewey Used Public ‘EducaƟon’ to Subvert Liberty 
hƩps://illinoisfamily.org/educaƟon/how-john-dewey-used-public-educaƟon-to-subvert-liberty/ 
How the Rockefeller FoundaƟon Imported LeŌist Academics 
hƩps://www.phyllisschlafly.com/family/colleges/how-the-rockefeller-foundaƟon-imported-leŌist-
academics/ 
The Essence of CriƟcal Theory: hƩps://youtu.be/G8RPp_CxDrY 
The Queering of the American Child: How a New School Religious Cult Poisons the Minds and Bodies of 
Normal Kids (2024) by Logan Lancing and James Lindsay:  
hƩps://www.amazon.co.uk/Queering-American-Child-Religious-Poisons/dp/B0CSP4L1T9 
A ChrisƟan Response to Wokeness (FULL VIDEO) | Noelle Mering | Leadership InsƟtute: 
hƩps://www.youtube.com/watch?v=3wy0MY_EmDE 
Noelle Mering | Staying Awake in an Age of Ideology | 2023 Defending the Faith Conference: 
hƩps://www.youtube.com/watch?v=DA1ucK4GMgs 
EWTN's "A Wolf In Sheep's Clothing II - The Gender Agenda": 
hƩps://ondemand.ewtn.com/Home/Play/en/381-371413 
The Rise of “Woke”: From Postmodernism and CriƟcal Theory To IdenƟty PoliƟcs 
hƩps://youtu.be/6TTZswYxGKM 
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Background - Postmodern Feminist Theory 

Later in this document, we will cover the topic of CriƟcal Social JusƟce 
Theory (CSJT) which is the umbrella under which CriƟcal Theory, Feminist 
Theory, IntersecƟonality and Queer Theory fall. The summaries below are 
presented purely as informaƟon without commentary. In the context of this 
document, it is the treatment of the term “gender” that will be of most 
interest and this secƟon will cover the view of gender that we see 
enshrined in CSJT and which has made its way into the school curriculum. 

Postmodern feminism emerged in the 1980s–1990s as a response to the 
limitaƟons of earlier feminist waves, parƟcularly second-wave feminism's 
emphasis on universal women's experiences and shared oppression. It 
draws heavily on postmodernism and post-structuralism (e.g., Jean-François 
Lyotard’s rejecƟon of “grand narraƟves,” Michel Foucault’s ideas on 
power/knowledge, Jacques Derrida’s deconstrucƟon) and French feminist 
thought. Key figures include Judith Butler (Gender Trouble, 1990), Hélène 
Cixous, Luce Irigaray, and Donna Haraway.  

Key Tenets: 
 Social ConstrucƟon of Gender: Gender is not natural or biological but socially constructed through 

language, discourse, and cultural pracƟces. Butler famously argued that gender is performaƟve—
repeated acƟons that create the illusion of a stable idenƟty rather than expressing an inner essence. 

 RejecƟon of essenƟalism and universal categories: There is no single “woman’s experience”; idenƟƟes 
are mulƟple, fragmented, and intersecƟonal (shaped by race, class, culture, etc.). 

 DeconstrucƟon of binaries (male/female, nature/culture) and criƟque of patriarchal power structures 
embedded in language and knowledge systems. 

 Emphasis on difference, fluidity, and local narraƟves over grand theories of liberaƟon.  

It shiŌs focus from achieving equality within exisƟng structures to quesƟoning the very foundaƟons of 
those structures with a need for social transformaƟon. 

Impact on EducaƟon: 

Postmodern feminism influences criƟcal pedagogy by encouraging the deconstrucƟon of tradiƟonal 
curricula that reinforce gender norms. It promotes awareness of how schools construct gendered 
idenƟƟes (e.g., through hidden curricula, textbooks, or classroom interacƟons). In pracƟce, it supports 
diverse representaƟons in literature and history, challenges fixed gender roles in subjects like STEM or 
physical educaƟon, and informs intersecƟonal approaches in gender studies programs. It fosters fluid, 
student-centered idenƟƟes and criƟques standardized tesƟng or canonical knowledge as potenƟally 
oppressive.  

Feminist Theory: PerspecƟves, ContribuƟons and Research ImplicaƟons 
hƩps://soci-science.org/feminist-theory-perspecƟves-contribuƟons-and-research-implicaƟons/ 
Feminism Theory in Sociology: hƩps://www.thoughtco.com/feminist-theory-3026624 
Feminist Pedagogy: hƩps://guides.library.charloƩe.edu/c.php?g=1162254&p=8484890 
Feminist Approaches to EducaƟon: hƩps://thesociologyguy.com/feminist-approaches-to-educaƟon/ 
We are the global champion for gender equality: hƩps://www.unwomen.org/en 
Women's Studies Is Not Scholarship: hƩps://youtu.be/qlUlDnvX5-o 
Feminism’s Buzzwords: How Women’s Studies Rewrote Reality: hƩps://youtu.be/KBffq3aKKJo 
Feminism’s Global Campaign to Emasculate the World: hƩps://youtu.be/uLLRibsjAdA 
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Background - Intersectionality and Feminist Pedagogy 

DefiniƟon and Origins 

IntersecƟonality is an analyƟcal framework that examines how 
mulƟple forms of social idenƟty—such as race, gender, class, 
sexuality, disability, naƟonality, and others—intersect to create 
unique experiences of privilege and oppression. These 
idenƟƟes do not operate in isolaƟon but compound and 
interact within systems of power. Legal scholar Kimberlé 
Crenshaw coined the term in 1989 in her essay 
“Demarginalizing the IntersecƟon of Race and Sex,” using it to 
highlight how Black women’s experiences were marginalized in 
both feminist and anƟ-racist frameworks that treated gender 
and race as separate axes. The concept builds on earlier work 

by Black feminists, including the Combahee River CollecƟve (which discussed “interlocking oppressions” in 
the 1970s), Bell Hooks, Audre Lorde, and Patricia Hill Collins.  

In feminist pedagogy, which is an approach to teaching and learning rooted in feminist theory that 
emphasizes empowerment, criƟcal consciousness, collaboraƟon, and challenging patriarchal structures—
intersecƟonality serves as a core lens. It evolves from criƟcal pedagogy (e.g., Paulo Freire) and pushes 
beyond single-axis analyses of gender to address complexity in students’ and instructors’ lived realiƟes.  

Key ApplicaƟons in Feminist Pedagogy 

IntersecƟonal feminist pedagogy moves beyond simply including diverse voices, toward transformaƟve 
pracƟces: 

Curriculum Design: Courses integrate materials that reflect intersecƟng idenƟƟes. Examples include 
analysing literature or history through lenses of race-gender-class or queering texts while considering 
colonialism and disability. This avoids universalizing “women’s experiences.”  

Classroom PracƟces: Instructors encourage students to bring their “whole selves,” facilitate discussions on 
posiƟonality (one’s own intersecƟng privileges/oppressions), and use inclusive strategies like varied 
assessment methods that account for linguisƟc, cultural, or ability differences. Teachers reflect on their 
own biases and power dynamics.  

Pedagogical Goals: It promotes equity by unveiling hidden curricula that reinforce norms, fosters solidarity 
across differences, and links personal experience to structural analysis. Kim Case’s work on IntersecƟonal 
Pedagogy (2017) emphasizes engaged learning for social jusƟce.  

Specific Contexts: In STEM, it challenges male- and White-dominated cultures; in digital or wriƟng 
pedagogy, it supports mulƟlingual or mulƟmodal approaches.  

Benefits and Impact 

Equity and Inclusion: Supports minoriƟzed students by addressing compounded barriers, improving 
engagement, retenƟon, and outcomes. 
CriƟcal Thinking: Helps students understand power, privilege, and systemic injusƟce more nuancedly, 
moving beyond simplisƟc idenƟty poliƟcs.  
Broader Influence: Shapes DEI iniƟaƟves, inclusive teaching training, and policies on representaƟon in 
educaƟon. It aligns with postmodern feminist and queer theory emphases on fluidity and deconstrucƟon.  

Challenges and Criticisms 

 Superficial or Ornamental Use: IntersecƟonality can become a buzzword, reduced to lisƟng idenƟƟes 
without analysing power structures (what Bell Hooks called “imperialist white supremacist capitalist 
patriarchy” to emphasize systems). This leads to “ornamental” diversity efforts that prioriƟze opƟcs 
over transformaƟon.  
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 Complexity and ImplementaƟon: Teaching it risks overwhelming students or creaƟng confusion due to 
its mulƟfaceted nature. OperaƟonalising it (e.g., data collecƟon, policy) is difficult; small sample sizes 
limit analysis of higher-order intersecƟons.  

 PotenƟal for Division or EssenƟalism: Overemphasis on idenƟty can someƟmes hinder coaliƟon-
building or essenƟalise groups. There are debates about whether it centres Black women’s experiences 
too narrowly or dilutes its radical origins.  

 Resistance and Backlash: In polarized contexts, it faces pushback as “ideological” or divisive. 
 

Wheel of Power and Privilege 

 
 
Feminism’s Long History of AnƟ-Whiteness: hƩps://youtu.be/dm7lvNRlQHQ 
IntersecƟonal feminism: What it means and why it maƩers right now: 
hƩps://www.unwomen.org/en/arƟcles/explainer/intersecƟonal-feminism-what-it-means-and-why-it-
maƩers-right-now 
IntersecƟonal Pedagogy: hƩps://inclusive-teaching.du.edu/content/intersecƟonal-pedagogy 
PromoƟng Equity in the Classroom with IntersecƟonal Pedagogy: 
hƩps://www.everylearnereverywhere.org/blog/promoƟng-equity-in-the-classroom-with-intersecƟonal-
pedagogy/ 
What Is IntersecƟonality and Why Is It Important? - Building solidarity in the fight for social jusƟce. 
hƩps://www.aaup.org/academe/issues/104-4/what-intersecƟonality-and-why-it-important 
IntersecƟonality in EducaƟon: RaƟonale and pracƟces to address the needs of students’ intersecƟng 
idenƟƟes: hƩps://one.oecd.org/document/EDU/WKP(2023)17/en/pdf 
PEDAGOGICAL PRACTICE AND TEACHING INTERSECTIONALITY INTERSECTIONALLY 
hƩps://www.ualberta.ca/en/insƟtute-intersecƟonality-studies/media-library/intersecƟonality-
readings/chapter_6_pedagogical_pracƟce_and_teaching_intersecƟonality_intersec....pdf 
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Background - Queer Theory 

Origins: Queer theory coalesced in the early 1990s, building on gay/lesbian 
studies, feminist theory, and acƟvism (especially around the AIDS crisis).  
Teresa de LaureƟs coined the term in 1990. It draws from Foucault’s The History 
of Sexuality (sexuality as socially constructed and regulated), Eve Kosofsky 
Sedgwick, Judith Butler, and Gloria Anzaldúa. It emerged from women’s studies 
and gay/lesbian studies but sought to move beyond idenƟty poliƟcs.  

Key Tenets of Queer Theory 

Fluidity and PerformaƟvity: Gender and sexuality are not fixed or innate but 
socially constructed, performaƟve, and unstable. Heterosexuality is not 
“natural” but a privileged norm (heteronormaƟvity). 
 

AnƟ-EssenƟalism: Rejects binary categories (straight/gay, male/female) and stable idenƟƟes. “Queer” 
funcƟons as a verb—to disrupt, quesƟon, or subvert norms—rather than just a noun for idenƟty. 
CriƟque of normalizaƟon: Examines how power produces and polices idenƟƟes, advocaƟng resistance to 
all regulatory regimes around bodies and desires. 
IntersecƟonal and transgressive: OŌen overlaps with postmodern feminism but extends to broader 
challenges to norms of race, class, and ability.  

Impact on Modern Education 

Queer theory underpins Queer Pedagogy, which seeks to uncover and disrupt heteronormaƟve 
assumpƟons in schools (e.g., curricula assuming tradiƟonal families, binary gender in sports/locker rooms, 
or literature). It influences inclusive sex educaƟon, LGBTQ+ representaƟon in teaching materials, and 
policies on pronouns, bathrooms, and student clubs. In higher educaƟon, it shapes gender and sexuality 
studies, encouraging “queering” of texts and disciplines—analysing power in seemingly neutral subjects. It 
promotes safer, more affirming environments for queer students and challenges educators to quesƟon 
their own normaƟve pracƟces.  

Overlaps, Distinctions, and Broader Influence of Feminist and Queer Theory 

Both theories are post-structuralist, overlapping significantly (Butler is central to both) in rejecƟng 
biological essenƟalism and emphasizing discourse/power. Postmodern feminism focuses more on gender, 
while queer theory broadens to sexuality and all normaƟviƟes. Together, they have transformed modern 
educaƟon by shiŌing from assimilaƟon/equality models toward deconstrucƟon, inclusion of marginalized 
voices, and criƟcal examinaƟon of hidden biases. This contributes to DEI iniƟaƟves, curriculum 
diversificaƟon, and idenƟty-affirming pracƟces, though criƟcs argue they can someƟmes prioriƟze theory 
over empirical realiƟes or create new orthodoxies. Their legacy is evident in contemporary debates over 
gender-neutral language, inclusive literature, and challenges to tradiƟonal sex/gender binaries in 
schooling.  

IntroducƟon to Queer Theory: hƩps://guides.libraries.indiana.edu/c.php?g=995240&p=8361766 
Queer Pedagogy: hƩps://academic.oup.com/edited-volume/61768/chapter-abstract/553596380 
Queer Theory in EducaƟon: hƩps://www.itsnoƟnschools.com/qt-in-educaƟon.html 
The Monstrous Lies of Simone De Beauvoir: hƩps://www.youtube.com/watch?v=1KVCUubgYI0 
CriƟque of Simone De Beauvoir: hƩps://x.com/briviagra/status/2056834098384208005?s=46 
Feminist Terminology 1: Gender: hƩps://youtu.be/0O4JliVhCJ4 
LeŌ vs LeŌ, Derrick Jensen educates AnƟfa about "Queer Theory“: hƩps://youtu.be/Uuk9nS_Yu5E  
War on Norms: Derrick Jensen Traces Anarchism, Queer Theory, and Trans: hƩps://youtu.be/syjjpWEfN1s 
Thinking Sex: Notes for a Radical Theory of the PoliƟcs of Sexuality - Gayle S. Rubin:  
hƩps://bpb-us-e2.wpmucdn.com/sites.middlebury.edu/dist/2/3378/files/2015/01/Rubin-Thinking-Sex.pdf 
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Background – The Origins of Gender Identity – John Money 

Pre-1960s: Earlier sexologists (e.g., Magnus Hirschfeld, Havelock Ellis) 
studied gender-variant people using terms like "inversion" or 
"transvesƟsm," but lacked the modern disƟncƟon between biological 
sex and psychological gender idenƟty. 

1963–1964: The term “Gender IdenƟty” first appeared in papers 
presented at the 23rd InternaƟonal Psycho-AnalyƟc Congress in 
Stockholm in 1963. Psychiatrists Robert J. Stoller (oŌen credited) and 
Ralph Greenson at UCLA developed it jointly through their Gender 
IdenƟty Research Project. Stoller defined it as "the sense of knowing 
to which sex one belongs... the awareness ‘I am a male’ or ‘I am a 
female’." It was published in 1964.  

Psychologist John Money (1921–2006) did not coin the term but played a major role in popularizing and 
expanding related ideas. In the 1950s, he introduced "gender role" (first in print in 1955) to disƟnguish 
social/behavioural aspects from biological sex in his work on intersex paƟents at Johns Hopkins. He helped 
establish the Gender IdenƟty Clinic at Johns Hopkins in the mid-1960s and used the concepts in theories of 
psychosexual differenƟaƟon. Money emphasised environmental influences (nurture) on gender 
development in early life.  

The Great Experiment of the Rheimer Twins (David and Brian) 

Due to a surgical accident in 1965 that destroyed David’s genitalia, his parents approached Money for help. 
He advised them to medically transiƟon David and raise him as a girl (Brenda). He unveiled the iniƟal results 
in a 1972 book, “Man & Woman, Boy & Girl”. It drew contrasts between the behaviour of Brenda and her 
brother which Money claimed were compelling evidence that liƩle boys and girls are made, not born. 
However, his asserƟons couldn’t be further from the truth. 

AŌer 14 years of psychological pain, David was told the 
truth by his parents. He chose to begin calling himself 
David again, and underwent surgical procedures to 
revert the female bodily modificaƟons. David later 
married and adopted 3 children. Despite the pain and 
turmoil of the brothers, for decades, Money reported on 
Reimer's progress as the "John/Joan case“. He described 
apparently successful female gender development and 
used this case to support the feasibility of sex 
reassignment and surgical reconstrucƟon even in non-
intersex cases. Sadly, Brian overdosed in 2002 and his 
twin brother David shot himself in 2004. 

David Reimer's case came to internaƟonal aƩenƟon in 1997. He told his story to Milton Diamond, an 
academic sexologist, who persuaded David to allow him to report the outcome in order to dissuade 
physicians from treaƟng other infants similarly. Soon aŌer, David went public with his story, and John 
Colapinto published a widely disseminated and influenƟal account in Rolling Stone magazine in 1997. 

It transpired that from when they were 6 years old, Money had been sexually abusing the twins during their 
regular visits. He showed the twins pornography and forced the two to explore each other’s genitals and 
rehearse sexual acts in front of him. Money's raƟonale for his treatment was his belief that "childhood 'sexual 
rehearsal play’” was important for a "healthy adult gender idenƟty". 

By the Ɵme his decepƟon was discovered, the idea of a purely socially constructed gender idenƟty and infant 
Intersex medical intervenƟons had become the accepted medical and sociological standard.  
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While John Money didn’t invent the term Gender IdenƟty, his profile did establish the term in both medical 
and societal consciousness. He hypothesised that nurture could trump nature with regard to an individual’s 
gender if addressed within the first 2 years of life. Despite the ulƟmate failure of his experiment, his great 
idea had already achieved widespread recogniƟon before the truth was ulƟmately known. He influenced the 
treatment paths for Intersex condiƟons with a common one-size fits all “normalisaƟon” (transiƟoning) 
approach for parƟcular cases. This took no consideraƟon of preserving ferƟlity or the health impacts of cross 
sex hormones, issues we have to this day in the context of transiƟoning minors. 

The Origin of “Gender IdenƟty”: hƩps://philpapers.org/archive/BYRTOO-7.pdf 
Author Interview with Sandra Eder: How the Clinic Made Gender 
hƩps://ls.berkeley.edu/news/author-interview-sandra-eder-how-clinic-made-gender 
Gender Dysphoria Diagnosis: hƩps://www.psychiatry.org/psychiatrists/diversity/educaƟon/transgender-
and-gender-nonconforming-paƟents/gender-dysphoria-diagnosis 
The concept of gender idenƟty disorder in childhood and adolescence aŌer 39 years 
hƩps://pubmed.ncbi.nlm.nih.gov/7996589/ 
Scandal of doctors who turned a boy into a girl 
hƩps://www.independent.ie/irish-news/scandal-of-doctors-who-turned-a-boy-into-a-girl/26123683.html 
John Money: The Origins of Gender IdenƟty: hƩps://www.youtube.com/watch?v=tBGrP3AP0_Y 
The Monster Behind Gender Theory, and the Atrocious Lie He Based It On: 
hƩps://www.youtube.com/watch?v=0Zw1EdRKocI 
BBC Horizon - s2004e18 - Dr Money and the Boy with No Penis: hƩps://ok.ru/video/282279676645 
Story of David Reimer: A Transgender Experiment: hƩps://www.youtube.com/watch?v=SLFGMWoQaCU 
John Money and Pedophilia: hƩps://x.com/WomenReadWomen/status/1921823052527993013 
 

Intersex Treatment Based on Money’s Guidance – The Sophie Ottaway Story 

In 1986, Sophie OƩaway was born with a very rare condiƟon in which the 
organs in the abdomen do not form correctly in the womb, resulƟng in 
babies born with organs such as the bladder or intesƟnes outside the body. 
Sophie was a boy (Y chromosome present), with a Ɵny, damaged penis but 
healthy testes, an Intersex condiƟon. The clinical guidance at that Ɵme was 
based on the asserƟons of John Money as the scandal of the Reimer Twins 
had yet to become public knowledge. Sophie underwent a medical 
transiƟon and had her testes removed and a neo-vagina created (which 
subsequently led to complicaƟons). 

When she reached puberty, Sophie was told that her ovaries had been removed (a lie) and that she needed 
to go on HRT which led to years of complicaƟons, to the point where she came off hormones 5 years ago. 
Sophie regrets the decisions of her clinicians, parƟcularly the loss of her testes which would have allowed 
her to become a parent. Sophie is now an advocate for “informed consent” which should only be made when 
an individual is old enough to make it. 

SOPHIE'S NON-CHOICE I was born a boy but doctors secretly changed my gender days aŌer birth: 
hƩps://www.thesun.ie/health/11267997/born-boy-doctors-secretly-changed-gender-aŌer-birth/ 
Sophie OƩaway: "My gender was changed as a baby and kept secret for 22 years“: 
hƩps://www.youtube.com/watch?v=oiHPQMj4DIE 
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Background - Gender Identity as a “Human Right” 

The International Bill of Gender Rights (IBGR) 1995 

 1990–1991: JoAnn Roberts (Pennsylvania acƟvist) draŌed and disseminated a short "Bill of Gender 
Rights," asserƟng the right to choose a gender role independent of geneƟc sex and to express sexuality 
freely. Sharon Stuart independently proposed a similar "Gender Bill of Rights" in an IFGE newsleƩer. 
These were the direct foundaƟons for the IBGR.  

 Broader cultural shiŌs at the Ɵme included rising queer theory, visible trans authors (e.g., Leslie 
Feinberg's work around this Ɵme), and frustraƟon with mainstream LGB organizaƟons ignoring trans 
legal needs. 

 Houston aƩorney and acƟvist Phyllis Randolph Frye (a leader in the Gulf Coast Transgender Community 
and later the first openly transgender judge in the US) launched InternaƟonal Conference on 
Transgender Law and Employment Policy (ICTLEP) in 1991–1992 specifically because naƟonal LGB 
legal/advocacy groups excluded transgender issues and people.  

 First conference: August 1992 in Houston — focused on legal educaƟon (conƟnuing legal educaƟon 
credits), employment policy, and strategy-building for housing, healthcare, family law, etc. Only a 
handful of (mostly closeted) trans lawyers aƩended iniƟally.  

 ICTLEP created a dedicated, trans-led space for draŌing legal theories and rights documents, separate 
from (and someƟmes criƟcal of) the broader LGBT movement. 

 1993 (Second ICTLEP conference, Houston): A commiƩee (led principally by Sharon Stuart, with major 
input from Susan Stryker, Jan Eaton, MarƟne RothblaƩ, and Phyllis Frye) produced the first full draŌ of 
the IBGR. It explicitly built on Roberts' and Stuart's 1991 documents.  

 1994–1995: The bill was reviewed, expanded, and amended at annual ICTLEP meeƟngs in Houston. The 
1995 meeƟng produced key revisions and wider circulaƟon (one source dates iniƟal circulaƟon to June 
17, 1995). Minor polishing occurred in 1996, with formal restatement/adopƟon on July 4, 1996.  

The "internaƟonal" framing was aspiraƟonal — posiƟoning gender rights as universal human rights amid a 
near-total global vacuum of legal protecƟons or recogniƟon. The 1993–1995 draŌing at ICTLEP conferences 
marked an early milestone in framing gender self-determinaƟon as a core human right. 

INTERNATIONAL BILL OF GENDER RIGHTS:  
hƩps://www.ebsco.com/research-starters/social-sciences-and-humaniƟes/internaƟonal-bill-gender-rights-
first-circulated 

Downloadable Pdf of the IBGR: 
hƩps://we.riseup.net/assets/826583/C%C3%B3pia+de+Bill+of+Gender+Rights+1995+MarƟne+RothblaƩ+S
usan+Stryker+Jan+Eaton+Sharon+Ann+Stuart+Phyllis+Frye+JoAnn+Robert.pdf 

The Conspiracy Behind the Trans Rights Movement - Mia Hughes 
Condensed Version: hƩps://youtu.be/X7czqG21zEw 
Full version: hƩps://youtu.be/lsV0dDyTMBA 
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The Yogyakarta Principles 2006 

The noƟon of Gender IdenƟty as a human right started to become formalised 
in 2006 as part of the Yogyakarta Principles and the lobbying of the 
Soros/Arcus FoundaƟon (among others) funded Global AcƟon for Trans 
Equality (GATE) organizaƟon, established in 2009.  
Principle 31 of the Yogyakarta Principles is a signpost as to what is to come: 
“Everyone has the right to legal recogniƟon without reference to, or requiring 
assignment or disclosure of, sex, gender, sexual orientaƟon, gender idenƟty, 
gender expression or sex characterisƟcs. 
Everyone has the right to obtain idenƟty documents, including birth 
cerƟficates, regardless of sexual orientaƟon, gender idenƟty, gender 
expression or sex characterisƟcs. 
Everyone has the right to change gendered informaƟon in such documents 
while gendered informaƟon is included in them.“ 
While they are widely cited as the conceptual breakthrough, they are soŌ 

law / expert interpretaƟon, not a formal UN instrument or binding treaty. 
Of parƟcular interest to Irish readers would be the involvement of Michael O'Flaherty (currently 
Commissioner for Human Rights of the Council of Europe) as Rapporteur, and former Irish President, Mary 
Robinson, in that 2006 Yogyakarta meeƟng. 

The YOGYAKARTA PRINCIPLES Website: hƩps://yogyakartaprinciples.org/ 
The YOGYAKARTA PRINCIPLES Plus 10: hƩps://yogyakartaprinciples.org/principles-en/yp10/ 
Global AcƟon for Trans Equality: hƩps://gate.ngo/ 

A presentaƟon on the Yogyakarta Principles - Tina Minkowitz (InternaƟonal Human Rights Lawyer) 
hƩps://youtu.be/qs49Dtaj9ho 
The Yogyakarta Principles - five things every acƟvist should know: hƩps://youtu.be/Ez4DRiKbetE 
How Sex Became Gender and Why We Need to Know: hƩps://youtu.be/t-vk48Favg8 
 

United Nations Resolution 17/19 (HRC) 2011 

Sponsored by South Africa and 39 co-sponsors, this was the first formal UN resoluƟon to condemn violence 
and discriminaƟon based on both sexual orientaƟon and gender idenƟty, affirm that internaƟonal human 
rights law applies to these grounds, and request the UN High Commissioner for Human Rights to produce a 
study on the issue (delivered in 2011). It passed 23-19 with 3 abstenƟons and is universally described in UN 
records and scholarship as the first Ɵme a UN human rights body formally incorporated SOGI (Sexual 
OrientaƟon and Gender IdenƟty) into its work. 

While the Yogyakarta Principles introduced and defined the concept in the language of internaƟonal human 
rights law, 2011 marks the first formal incorporaƟon at the UN insƟtuƟonal level via an official HRC 
resoluƟon. This has since guided treaty-body interpretaƟons, special procedures, and state obligaƟons 
under exisƟng treaƟes. No standalone SOGI treaty exists to this day. 

hƩps://digitallibrary.un.org/record/705378?v=pdf 
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Background - De-Pathologising “Gender Identity Disorder” 

This refers to the gradual reclassificaƟon of transgender-related diagnoses in 
the two main internaƟonal diagnosƟc systems: the American Psychiatric 
AssociaƟon's (APA) DiagnosƟc and StaƟsƟcal Manual of Mental Disorders 
(DSM) and the World Health OrganizaƟon's (WHO) InternaƟonal 
ClassificaƟon of Diseases (ICD). This process shiŌed the framing from viewing 
gender incongruence itself as inherently pathological (a mental disorder) to 
focusing on associated distress (where present) or moving it enƟrely out of 
mental health classificaƟons. The goal, as stated by the organizaƟons 
involved, was to reduce sƟgma while preserving access to medical care (e.g., 
hormones or surgery) via diagnosƟc codes for insurance and health systems.  

hƩps://www.psychiatry.org/psychiatrists/diversity/educaƟon/transgender-
and-gender-nonconforming-paƟents/gender-dysphoria-diagnosis 
The changes were driven by revision processes within the APA and WHO, 

informed by clinical input, evolving professional consensus, and advocacy from transgender rights groups 
and organizaƟons like the World Professional AssociaƟon for Transgender Health (WPATH, formerly HBIGDA). 
These paralleled earlier declassificaƟons (e.g., homosexuality in DSM-II in 1973). No single "experiment" or 
discovery triggered it; instead, it involved commiƩee reviews, public comments, and arguments about sƟgma 
versus clinical uƟlity.   
hƩps://pmc.ncbi.nlm.nih.gov/arƟcles/PMC11272317/ 
hƩps://pubmed.ncbi.nlm.nih.gov/22844818/ 

Key Timeline and Steps 

Pre-1980: Background (no formal diagnosis) 

Transsexualism and gender variance were discussed in medical literature (e.g., Harry Benjamin's work in the 
1950s–1960s) but not classified as psychiatric disorders in DSM-I (1952) or DSM-II (1968). They were 
someƟmes linked to homosexuality or paraphilias informally.  

1980: DSM-III (APA) – Formal pathologization begins 

"Transsexualism" (for adults/adolescents) and "Gender IdenƟty Disorder of Childhood" were introduced 
under "Psychosexual Disorders." This marked the first official psychiatric classificaƟon. 

1990–1992: ICD-10 (WHO) – International alignment 
"Gender IdenƟty Disorders" (including transsexualism, dual-role transvesƟƟsm, and gender idenƟty 
disorder of childhood) were placed in the "Mental and Behavioural Disorders" chapter.  

1994: DSM-IV (APA) – Consolidation 
The categories were merged into a single "Gender IdenƟty Disorder" (GID) diagnosis (with specifiers for 
children vs. adolescents/adults), moved under "Sexual and Gender IdenƟty Disorders." This standardized 
the term "disorder."  

Late 2000s–early 2010s: Advocacy and revision groundwork 
InternaƟonal campaigns (e.g., Stop Trans PathologizaƟon / STP-2012, launched ~2009 with annual global 
acƟons) called for full removal of transgender categories from mental disorder classificaƟons, ciƟng sƟgma 
and parallels to homosexuality de-pathologizaƟon. WPATH issued statements (e.g., 2010) asserƟng that 
gender variance "should not be judged as inherently pathological." Professional debates emphasized 
distress (dysphoria) over idenƟty itself.  

2013: DSM-5 (APA) – Partial shift to "Gender Dysphoria" 
GID was eliminated and replaced with "Gender Dysphoria" (separate criteria for children vs. 
adolescents/adults). Key changes:  
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Emphasis on "marked incongruence" between experienced gender and assigned sex, plus clinically 
significant distress or impairment (not the idenƟty alone).  

Removed from the sexual disorders chapter and given its own standalone category. 
The APA stated this de-pathologized gender variance itself ("being TGNC is not pathological") while 
retaining a diagnosis for those seeking treatment.  
DSM-5: hƩps://ia800804.us.archive.org/6/items/dsm-5-tr_202412/DSM-5-TR.pdf 

2018–2019: ICD-11 (WHO) – Full de-pathologization in global system 
"Transsexualism" and related terms were replaced with "Gender Incongruence" (of adolescence/adulthood 
and of childhood).  

Moved out of "Mental and Behavioural Disorders" enƟrely into a new "CondiƟons Related to Sexual Health" 
chapter.  

WHO raƟonale: "Trans-related and gender diverse idenƟƟes are not condiƟons of mental ill-health" and 
classificaƟon as such causes "enormous sƟgma." The change ensures healthcare access without implying 
mental illness. Adopted by the World Health Assembly in May 2019; effecƟve globally January 2022.  
 
The issue with this posiƟon from the WHO is that children and young adults may express gender confusion 
as a result of a range of mental health issues that are real and require invesƟgaƟon. The guidance to affirm 
the gender confusion and ignore any aƩempt to determine the presence of such condiƟons is serious 
malpracƟce, and is not in the best interests of the individual involved. This is a clear indicaƟon that the 
WHO, and the United NaƟons, are being influenced by acƟvists rather than those with the best interests of 
child and youth in mind. 
hƩps://www.psychiatry.org/psychiatrists/diversity/educaƟon/transgender-and-gender-nonconforming-
paƟents/history-and-epidemiology 

Summary of Steps in the Process 

1. IntroducƟon as disorder (1980–1994): Driven by clinical observaƟons of distress and desire for 
medical transiƟon. 

2. AcƟvism and professional criƟque (2000s–2010s): Advocacy highlighted sƟgma; WPATH and others 
pushed revisions. 

3. DSM-5 revision (2010–2013): Work group proposals, public input, and final approval focused on 
distress-based criteria to balance de-sƟgmaƟzaƟon with treatment access. 

4. ICD-11 revision (2010s–2019): Independent WHO process completed the shiŌ, prioriƟzing evidence 
that gender incongruence is not mental illness per se. 

5. ImplementaƟon: NaƟonal health systems and insurers adapted (e.g., using new codes for coverage), 
though debates conƟnue about clinical implicaƟons, especially for youth. 

These changes remain in effect today (DSM-5-TR retains Gender Dysphoria; ICD-11 uses Gender 
Incongruence). The process was framed by APA and WHO as evidence-based desƟgmaƟsaƟon, not 
eliminaƟon of all diagnosƟc uƟlity. 

Commentary 

As menƟoned above, the de-pathologisaƟon was not based on any scienƟfic evidence. It was based on 
lobbying by acƟvists and acƟvist groups on the basis of desƟgmaƟsaƟon without any consideraƟon of the 
resulƟng consequences, either for society in general or the individuals involved. 

In de-pathologising the condiƟon of gender incongruence, the noƟon of engaging in any form of 
psychotherapy on a gender confused individual is now being posiƟoned as “conversion therapy”, and Trans 
acƟvists are seeking to have this banned in all Western countries – it’s already banned in some. Given the 
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prevalence of at least one co-morbidity in the majority of minors expressing gender confusion, not to 
menƟon to the massive propagandisaƟon of Gender IdenƟty as scienƟfic fact, such bans represent a form 
of insƟtuƟonal child abuse on a potenƟally massive scale. 

The Council of Europe have already passed a moƟon supporƟng the banning of “conversion pracƟces” 
based on gender idenƟty and gender expression. The current Irish Programme for Government includes 
introducing such a ban. 
 
Depathologizing Sexual OrientaƟon and Transgender IdenƟƟes in Psychiatric ClassificaƟons: 
hƩps://pmc.ncbi.nlm.nih.gov/arƟcles/PMC11272317/ 

Transgender History and Epidemiology: 
hƩps://www.psychiatry.org/psychiatrists/diversity/educaƟon/transgender-and-gender-nonconforming-
paƟents/history-and-epidemiology 
 
A Brief History of Sexuality and Gender IdenƟty DiagnosƟc Codes: 
hƩps://www.lgbtqiamidwest.org/chai-resources/a-brief-history-of-sexuality-and-gender-idenƟty-
classificaƟons-in-the-dsm-and-icd 
Gender idenƟty disorder in childhood" is added to the DiagnosƟc and StaƟsƟcal Manual (DSM-III): 
hƩps://www.micƟmeline.com/Ɵmeline/gender-idenƟty-disorder-in-childhood-is-added-to-the-diagnosƟc-
and-staƟsƟcal-manual-dsm-iii 
The history of the concept of gender idenƟty disorder: 
hƩps://pubmed.ncbi.nlm.nih.gov/22844818/ 
 
Genspect Re-PsychopathologizaƟon Campaign: 
hƩps://genspect.org/re-psychopathologizaƟon-campaign/ 
Response of the World Professional AssociaƟon for Transgender Health to the Proposed DSM 5 Criteria 
for Gender Incongruence: 
hƩps://wpath.org/wp-content/uploads/2024/11/WPATH-ReacƟon-to-the-proposed-DSM-Final.pdf 
hƩps://en.wikipedia.org/wiki/Gender_dysphoria 
Gender incongruence and transgender health in the ICD 
hƩps://www.who.int/standards/classificaƟons/frequently-asked-quesƟons/gender-incongruence-and-
transgender-health-in-the-icd 
 
Genspect Calls for Re-PsychopathologizaƟon of Transgender IdenƟficaƟon 
hƩps://genspect.substack.com/p/genspect-calls-for-re-psychopathologizaƟon 
Restoring Clinical Clarity on Gender Distress 
hƩps://genspect.org/genspect-calls-for-re-psychopathologizaƟon-of-transgender-idenƟficaƟon/ 
 
Former Woke Mom Exposed "Gender-Affirming Care" Fraud 
hƩps://youtu.be/lsV0dDyTMBA 
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Background – Autogynephilia 

Autogynephilia (from Greek: "love of oneself as a woman") is a term coined by psychologist Ray Blanchard 
in 1989. It refers to a male's propensity to be sexually aroused by the thought or image of himself as a 
female. Autogynephilia: an underappreciated paraphilia: hƩps://pubmed.ncbi.nlm.nih.gov/22005209/ 

Core DefiniƟon and Features 
 It describes eroƟc arousal Ɵed to imagining or embodying feminine characterisƟcs, which can include 

cross-dressing (transvesƟc autogynephilia), behavioral femininity, or fantasies of having a female body 
(e.g., breasts, vagina). hƩps://en.wikipedia.org/wiki/Blanchard's_transsexualism_typology 

 Proponents view it as a paraphilia (atypical sexual interest) and someƟmes as resembling a sexual 
orientaƟon due to elements of idealizaƟon and aƩachment, in addiƟon to eroƟc desire.  

 It is oŌen linked to transvesƟc feƟshism (arousal from wearing women's clothing) and, in some 
theories, to certain forms of male-to-female (MtF) transgender idenƟficaƟon or gender dysphoria.  
hƩps://annelawrence.com/wp-content/uploads/2023/11/Lawrence-2011-AGP-underappreciated.pdf 
 

Blanchard's Typology 
Blanchard proposed this concept as part of a typology of MtF transsexualism/transgenderism: 
 Homosexual (androphilic) type: Exclusively aƩracted to men; typically more feminine from an early age; 

not primarily moƟvated by autogynephilia. 
 Non-homosexual (autogynephilic) type: AƩracted to women (gynephilic), both sexes (bisexual), or 

neither (asexual); moƟvated by autogynephilia, seen as a "misdirected" heterosexual drive where the 
eroƟc target becomes the self as female.  
hƩps://quilleƩe.com/2019/11/06/what-is-autogynephilia-an-interview-with-dr-ray-blanchard/ 

This framework suggests autogynephilia underlies many cases of male transvesƟsm and non-androphilic 
MtF transiƟons. Supporters like Anne Lawrence have described it as an underappreciated paraphilia that 
can explain moƟvaƟons for transiƟon in some individuals.  
 
ScienƟfic Status and Controversies 
 Support: Some studies by Blanchard and collaborators found correlaƟons between non-androphilic 

orientaƟon and reports of cross-gender arousal fantasies. It appears as a specifier ("with 
autogynephilia") for transvesƟc disorder in the DSM-5/DSM-5-TR, though it is not classified as a 
paraphilia itself there, and the manual does not apply it broadly to transgender idenƟty.  

 CriƟcisms and LimitaƟons: 
 Many researchers argue the typology oversimplifies; sexualiƟes exist on a conƟnuum, with 

significant excepƟons and overlaps. 
hƩps://www.tandfonline.com/doi/full/10.1080/00918369.2010.486241 

 Female embodiment fantasies are reported across groups (including some androphilic trans women 
and cisgender women), oŌen emerge aŌer gender dysphoria, and may decrease post-transiƟon—
undermining claims of causaƟon. 

 
In summary, autogynephilia is a recognized concept for a specific paƩern of cross-gender sexual arousal 
that exists in some individuals, but its broader theoreƟcal applicaƟon (especially as a primary cause of 
transgenderism) is not a scienƟfic consensus and faces substanƟal empirical and conceptual challenges. 
Research in this area conƟnues to evolve, emphasizing the need for careful, non-sƟgmaƟzing study of 
gender, sexuality, and paraphilias. 
 
Autogynephilia Explained: hƩps://youtu.be/Y7C66XMepck 
Autogynephilia:The Study AcƟvists Wanted Buried - Dr. Ray Blanchard: hƩps://youtu.be/WIeDtz46wZw 
Understanding Gender Dysphoria: The Autogynephilia Debate: hƩps://youtu.be/RZQzV2jztZk 
Autogynephilia: an Overlooked Source of Transgender IdenƟficaƟon?: hƩps://youtu.be/ne3XMshFAfc 
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Background – Alfred Kinsey’s Sex Research 

In 1947, Alfred Charles Kinsey, American sexologist, biologist, and professor of 
entomology and zoology, founded the InsƟtute for Sex Research at Indiana University, 
now known as the Kinsey InsƟtute for Research in Sex, Gender, and ReproducƟon. 
Funding was provided by the Rockefeller FoundaƟon. 
Kinsey was best known for his two books; “Sexual Behavior in the Human Male” 
(1948) and “Sexual Behavior in the Human Female” (1953), also known as the Kinsey 
Reports, as well as for the Kinsey scale. 
Kinsey's work has influenced social and cultural values in the United States as well as 
internaƟonally. 

Major Areas of Controversy 

1. Research Methods and Sampling Bias  
 Kinsey’s team conducted thousands of face-to-face interviews (around 18,000 total). CriƟcs argue 

the sample was not representaƟve of the general populaƟon. It overrepresented prisoners, sex 
workers, homosexuals, and people who volunteered for sex studies, leading to potenƟal skewing 
toward higher rates of certain behaviours (e.g., homosexuality, premarital sex, extramarital affairs).  

 Kinsey used convenience and “snowball” sampling rather than strict random sampling.  
2. Data on Child Sexuality (Table 34)  

 One of the most heavily criƟcized elements is Table 34 in the Male volume, which reported on “pre-
adolescent orgasm” based on data allegedly from adults recalling or directly observing children.  

 Kinsey described orgasms in infants and young children (as young as 2 months old) based on Ɵming, 
convulsions, and other physiological signs. CriƟcs, including Judith Reisman and others, have 
accused this of relying on data from a single pedophile (or small group of abusers) who sexually 
abused hundreds of children and kept detailed records for Kinsey.  

 Kinsey’s team did not intervene or report the abuse to authoriƟes (a common ethical expectaƟon 
today but less standardized then). 
 

 
 

3. DefiniƟons and InterpretaƟons of Sexuality  
 The Kinsey Scale (0 = exclusively heterosexual to 6 = exclusively homosexual) emphasized fluidity 

and challenged binary views, reporƟng roughly 10% of the male populaƟon as “more or less 
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exclusively homosexual” for at least three years. CriƟcs say this overstated prevalence due to 
sampling bias (e.g. prison inmates).  

 High reported rates of premarital sex, extramarital affairs, homosexual experiences, and 
masturbaƟon were seen by some as liberaƟng and by others as undermining marriage and morality.  

 Kinsey viewed much of what society called “abnormal” as staƟsƟcally common and therefore 
natural, influencing later sexual liberaƟon movements. 

4. Ethical Concerns  
 Consent and confidenƟality standards of the era were different, but modern reviewers quesƟon the 

rigor of informed consent and protecƟon of parƟcipants.  
 Funding Ɵes (e.g., Rockefeller FoundaƟon via the NaƟonal Research Council) raised suspicions of 

agenda-driven research.  
 Kinsey’s own sexual history and the involvement of some team members in non-tradiƟonal 

pracƟces have been scruƟnized as potenƟal sources of bias. 
5. Broader Impact and Legacy Debates  

 PosiƟve: Kinsey is credited with desƟgmaƟzing sexuality, advancing scienƟfic study, and contribuƟng 
to the sexual revoluƟon, greater openness, and modern sex therapy/educaƟon. His work influenced 
the decriminalizaƟon of homosexuality and shiŌs in public aƫtudes.  

 CriƟcal: Detractors argue his flawed data provided a pseudoscienƟfic foundaƟon for permissive 
aƫtudes toward pornography, casual sex, and even paedophilia. Many of his conclusions have been 
carried forward into modern day sex educaƟon.  

 
Kinsey’s work was groundbreaking in ambiƟon but deeply flawed by today’s scienƟfic and ethical standards. 
Its influence on law, culture, educaƟon, and policy has been profound—and remains polarizing more than 
75 years later. InterpretaƟons oŌen split along ideological lines: scienƟfic progress vs. dangerous 
pseudoscience. 

The connecƟon to modern day sex educaƟon is via John J. BancroŌ, who served as the ExecuƟve Director of 
the Kinsey InsƟtute from 1995 to 2004. Four of his papers related to childhood sexuality are referenced in 
the 2010 WHO Standards for Sexuality EducaƟon in Europe. On April 23, 2014, the Kinsey InsƟtute for 
Research in Sex, Gender and ReproducƟon was granted Special ConsultaƟve Status with the United NaƟons 
Economic and Social Council (ECOSOC) on that date. The above WHO Standard document was in turn 
referenced by the later 2018 UNESCO InternaƟonal technical guidance on sexuality educaƟon. 

While not directly involved in the emergence of Gender Ideology, Kinsey’s work has hugely influenced the 
sexuality guidelines we see from the WHO and UNESCO, in parƟcular, his asserƟon that children are sexual 
from birth, which these standards inherit. Early childhood trauma and abuse is a contribuƟng factor in both 
children and adults exhibiƟng gender dysphoria in later life and many male de-transiƟoners will discuss 
how geƫng involved in sexual acƟvity and porn (jnc. Anime porn) at a young age led them down a path to 
seeking to transiƟon. 

 
Funding a Sexual RevoluƟon: The Kinsey Reports 
hƩps://resource.rockarch.org/story/funding-a-sexual-revoluƟon-the-kinsey-reports/ 
Sexual Behaviour in the Human Male – Downloadable Pdf 
hƩps://dn790002.ca.archive.org/0/items/in.ernet.dli.2015.187552/2015.187552.Sexual-Behavior-In-The-
Human-Male.pdf 
Page 180, Table 34: hƩps://archive.org/details/in.ernet.dli.2015.187552/page/n193/mode/2up 
List of non-governmental organizaƟons in consultaƟve status with the Economic and Social Council 
hƩps://docs.un.org/en/E/2023/INF/5 
DispariƟes in Childhood Abuse Between Transgender and Cisgender Adolescents 
hƩps://pmc.ncbi.nlm.nih.gov/arƟcles/PMC8344346/ 
The Impact of Pornography on Children 
hƩps://acpeds.org/the-impact-of-pornography-on-children/ 
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Background - Early Sex Education Guidelines with Gender Identity 

SIECUS CSE Guidelines Introduce Gender Identity in 2004 

The Sexuality InformaƟon and EducaƟon Council of the United States (SIECUS) 
first introduced the disƟnct noƟon of "gender idenƟty" as a dedicated topic 
(Topic 6 under Human Development) in its Guidelines for Comprehensive 
Sexuality EducaƟon: Kindergarten–12th Grade in the third ediƟon, published in 
2004. The document states: “Gender idenƟty refers to a person’s internal sense 
of being male, female, or a combinaƟon of these.”  It explicitly disƟnguished 
gender idenƟty from biological sex and sexual orientaƟon, noted that “Gender 
idenƟty is different from sexual orientaƟon,” and included messages about 
gender roles, stereotypes, and respect for diverse idenƟƟes.  

hƩps://siecus.org/wp-content/uploads/2018/07/Guidelines-CSE.pdf 

Population Council Guidelines 2009 

In 2009, we saw the publicaƟon of the document “It's All One Curriculum: Guidelines for a Unified 
Approach to Sexuality, Gender, HIV, and Human Rights EducaƟon”, by the David Rockefeller founded 
PopulaƟon Council, an insƟtuƟon that was established based on its founder’s “interest in global populaƟon 
growth, family planning, and the health of developing naƟons”. 
For those who are familiar with the Rockefeller FoundaƟon and David Rockefeller, the objecƟves of the 
PopulaƟon Council would appear to have been more in line with its founder’s interest in populaƟon 
reducƟon and control, than anything else.  Today the organisaƟon highlights CriƟcal Social JusƟce causes 
such as Gender Equality and Climate Change, which are high on the priority list of today’s Rockefeller family 
and other sponsors of the PopulaƟon Council. 
PopulaƟon Council: hƩps://popcouncil.org/ 
Rockefeller Brothers Fund – PopulaƟon Council: 
hƩps://www.rbf.org/about/our-history/Ɵmeline/populaƟon-council 
2009 PopulaƟon Council document: It's All One Curriculum: Guidelines for a Unified Approach to 
Sexuality, Gender, HIV, and Human Rights EducaƟon: 
hƩps://knowledgecommons.popcouncil.org/cgi/viewcontent.cgi?arƟcle=1764&context=departments_sbsr-pgy 
Controlling the World's PopulaƟon - Origins of CSE Part 1 - The Impact of Billionaire Philanthropy 
hƩps://youtu.be/SGYcolX058E 
 
Jaffe Memo on Population Reduction 

This was a 1969 memo from Frederick S Jaffe to Bernard Berelson (VP of Planned Parenthood – World 
PopulaƟon) to Bernard Berelson (President, PopulaƟon Council) in response to his leƩer “seeking ideas on 
necessary and useful acƟviƟes relevant to formaƟon of populaƟon policy, defined as ‘legislaƟve measures, 
administraƟve programs, and other governmental acƟons (a) that are designed to alter populaƟon trends… 
or (b) that actually do alter them.” 
hƩps://dn760006.eu.archive.org/0/items/fredericks_jaffe_memorandum_to_bernard_berelson/1969.03.1
1%20-%20Original%20Jaffe%20Memo%20-%20Horvath%20CompilaƟon.pdf 

The Club of Rome’s Limits to Growth (hƩps://archive.org/details/TheLimitsToGrowth) was published 
shortly aŌerwards in 1972 painƟng a very pessimisƟc view in terms of the negaƟve impact of populaƟon 
growth on the planet and the ability to support such growth. 
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Background - The Transgender Tipping Point 2014 

The appearance of Laverne Cox (Trans-woman) on the front of Time magazine in May of 2014 was likely 
either missed or overlooked by most Irish people. Laverne Cox's breakout role as Sophia Burset in Neƞlix's 
Orange Is the New Black (premiered 2013) aƩracted a lot of publicity. From 2014 onwards we saw 
increased coverage of trans individuals in TV, news, and acƟvism. The story in Time highlighted how trans 
people were gaining "new transparency" in popular culture. 
Time Magazine – The Transgender Tipping Point: hƩps://Ɵme.com/135480/transgender-Ɵpping-point/ 
hƩps://www.advocate.com/poliƟcs/transgender/2014/05/29/laverne-cox-and-transgender-Ɵpping-point-
cover-Ɵme 
 
Surveys at the Ɵme showed low but growing familiarity (e.g., only about 9% of Americans knew a trans 
person in 2014). The term caught on widely, symbolizing a moment of increased prevalence and visibility of 
transgender topics in media, entertainment, and public discourse during the early-to-mid 2010s. The term 
Trans caught on widely, symbolizing a moment of increased prevalence and visibility of transgender topics 
in media, entertainment, and public discourse during the early-to-mid 2010s. The Time arƟcle noted 
emerging changes in schools, workplaces, hospitals, prisons, and the military, plus growing acƟvism. Trans 
people were challenging binary gender norms more publicly. Also in 2014, a drag queen, Conchita Wurst, 
won the Eurovision song context. Was it a co-incidence or were we being given a message? 

       

Independent reporter and author, Jennifer Bilek, comments in her arƟcles that she started to see gender 
criƟcal colleagues being cancelled from 2013 onwards. 2014 clearly was a Ɵpping point in the 
corporaƟsaƟon and poliƟcisaƟon of Gender IdenƟty and the LGBTQ+ movement as we see it today.  

“The Great Awokening” 

David Rozado is a data scienƟst who has been tracking specific social jusƟce related in both the mainstream 
and on social media. Below is a graph that aggregates four different categories of terms used on X and plots 
their occurrence from 2008 through to 2022. We can see a definite knee in the curve in 2014 which 
conƟnues to grow through 2015 (signing of Agenda 2030) and to 2019/2020 when Covid struck, and which 
clearly took the headlines for a period of Ɵme. Links to David Rozado’s substack and some of his more 
relevant graphs are below. 
 
Rozado’s Visual AnalyƟcs: hƩps://davidrozado.substack.com/ 
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Prevalence of Prejudice-DenoƟng Words in News Media Discourse 
hƩps://davidrozado.substack.com/p/ppdwnmd 
Is the Great Awokening Really Winding Down? Part I: Some MulƟfaceted Evidence from TwiƩer Content 
hƩps://davidrozado.substack.com/p/taw 
Is The Great Awokening Really Winding Down? Part II: Evidence from News Media 
hƩps://davidrozado.substack.com/p/is-the-great-awokening-really-winding 
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Drag Queen Story Hour 

What is all this Drag Queen Story Hour (DQSH) stuff about? 

The academic paper “Drag pedagogy: The playful pracƟce of queer imaginaƟon in  
early childhood” by Harper Keenan (a trans person) and Lil Miss Hot Mess (a drag 
queen), published in January 2021 provides some answers. This paper is about 
teaching young children a subverted set of concepts relaƟng to sexuality and 
gender idenƟty through drag.  

Drag / Queer pedagogy is designed to de-stabilise children 

The above paper “argues that Drag Queen Story Hour provides a generaƟve 
extension of queer pedagogy”, which means that it uses queer theory as an 
educaƟonal model to give children queer idenƟƟes. “Building in part from queer 

theory and trans studies, queer and trans pedagogies seek to acƟvely destabilize the normaƟve funcƟon of 
schooling through transformaƟve educaƟon”  

Children have been identified as new Social Justice recruits 

Children are being encouraged to develop fluid idenƟƟes so that they can be made into poliƟcised acƟvists. 
CriƟcal Theory holds that children who grow up to have normal, stable idenƟƟes will recreate the status quo 
of oppression and bigotry, but those who grow up with fluid (i.e. unstable) idenƟƟes are likely to subvert and 
disrupt societal norms. They will be the new Social JusƟce revoluƟonaries, agents for social transformaƟon. 

Targeting Childhood Innocence 

Children are more likely to grow up to accept societal norms if they retain their childhood innocence. 
Therefore, childhood innocence is targeted by blurring the boundaries between children and adults and 
through the inappropriate sexualisaƟon of young children. Encouraging children to dissociate themselves 
from their sexed bodies, to challenge the boundaries of their bodies, and to define themselves through a 
mulƟplicity of genders that their parents can’t understand is also very destabilising for them and for their 
families. 

From the first link below: “Through this programme, drag arƟsts have channeled their penchant for 
playfully “‘reading each other to filth” into different forms of literacy, promoƟng storytelling as integral to 
queer and trans communiƟes, as well as posiƟoning queer and trans cultural forms as valuable 
components of early childhood educaƟon.” 

 
Drag pedagogy: The playful pracƟce of queer imaginaƟon in early childhood: 
hƩps://www.tandfonline.com/doi/full/10.1080/03626784.2020.1864621 
The Real Story Behind Drag Queen Story Hour: 
hƩps://www.youtube.com/watch?v=pTjW3UY1wmk 
hƩps://christopherrufo.com/p/the-real-story-behind-drag-queen-story-hour 
Drag Pedagogy – Queer Theory In Our Schools and Libraries: 
hƩps://www.womensrights.network/post/drag-pedagogy-queer-theory-in-our-schools-and-libraries 
Drag Queen Story Hour: hƩps://safeschoolsallianceuk.net/2022/01/09/drag-queen-story-hour/ 
Drag Queen Story Hour is criƟcal pedagogy - And it's coming for young children: 
hƩps://reeducaƟonnaƟon.substack.com/p/drag-queen-story-hour-is-criƟcal 
Christopher Rufo Explains the Real, Dark IntenƟons Behind Drag Queen Story Hour: 
hƩps://dailyciƟzen.focusonthefamily.com/christopher-rufo-explains-the-real-dark-intenƟons-behind-drag-
queen-story-hour/ 
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Background - The Critical Turn in Education 

The "criƟcal turn in educaƟon" refers to the shiŌ in educaƟonal theory and pracƟce 
toward approaches rooted in criƟcal theory, beginning notably in the 1960s–1970s 
and evolving through various intellectual phases. It transformed parts of educaƟon 
from tradiƟonal knowledge transmission (oŌen called the "banking model") into a 
tool for developing criƟcal consciousness, challenging power structures, and 
pursuing social emancipaƟon. hƩps://en.wikipedia.org/wiki/CriƟcal_pedagogy 

The most comprehensive account comes from Isaac GoƩesman’s 2016 book The 
CriƟcal Turn in EducaƟon: From Marxist CriƟque to Poststructuralist Feminism to 
CriƟcal Theories of Race, which traces this development as a series of intellectual 
"turns" in response to social, poliƟcal, and theoreƟcal shiŌs.  

"To the quesƟon: 'Where did all the sixƟes’ radicals go?', the most accurate answer," 
noted Paul Buhle (1991) in his classic Marxism in the United States "would be: neither to religious cults nor 
yuppiedom, but to the classroom" (p.263). 

"AŌer the fall of the New LeŌ arose a new leŌ, an Academic LeŌ. For many of these young scholars, Marxist 
thought, and parƟcularly what some refer to as Western Marxism or neo-Marxism, and what I refer to as 
the criƟcal Marxist tradiƟon, was an intellectual answer. As parƟcipants in the radical poliƟcs of the sixƟes 
entered graduate school and moved into faculty posiƟons and started publishing, the criƟcal turn began to 
change scholarship throughout the humaniƟes and social sciences. The field of educaƟon was no excepƟon. 

The turn to criƟcal Marxist thought is a defining moment in the past 40 years of educaƟonal scholarship, 
especially for educaƟonal scholars who idenƟfy as part of the poliƟcal leŌ. It introduced the ideas and 
vocabulary that conƟnue to frame most conversaƟons in the field about social jusƟce, such as hegemony, 
ideology, consciousness, praxis, and most importantly, the word 'criƟcal' itself, which has become ubiquitous 
as a descriptor of leŌ educaƟonal scholarship.” 

The nub of this book is that educaƟonal scholarship - the scholarship of teaching, has been captured by the 
hard leŌ - hence you'll see the term "CriƟcal" or "Queer" appearing across the related academic papers. 
Everything is now rooted in the power dynamics of oppressor and oppressed with CSJ Theory informing you 
as to who sits under those categories. 

Origins and Foundations 

The turn draws heavily from the Frankfurt School’s CriƟcal Theory (e.g., thinkers like Herbert Marcuse, 
Theodor Adorno), which analysed how culture, ideology, and insƟtuƟons reproduce dominaƟon under 
capitalism. In educaƟon, this manifested as a criƟque of schools as sites of social reproducƟon rather than 
neutral insƟtuƟons. A pivotal figure is Paulo Freire, the Brazilian educator whose Pedagogy of the 
Oppressed (1968/1970) became foundaƟonal. Freire contrasted the "banking model" of educaƟon (passive 
deposit of knowledge) with problem-posing educaƟon that fosters conscienƟzação (criƟcal consciousness). 
Students and teachers engage in dialogue to understand and transform oppressive realiƟes, linking literacy 
and educaƟon to liberaƟon struggles. This aligned with broader 1960s radicalism, civil rights movements, 
and anƟ-colonial struggles. It has influenced scholars seeking to connect educaƟon to social jusƟce. 

Key Developments and "Turns" (per GoƩesman) GoƩesman organizes the evoluƟon roughly as follows: 

 Marxist and neo-Marxist criƟques (1960s–1970s): Early focus on class, economic reproducƟon (e.g., 
Bowles & GinƟs’ Schooling in Capitalist America), and schools as ideological state apparatuses. 

 CriƟcal pedagogy (late 1970s–1980s onward): Henry Giroux played a key role in popularizing and 
Americanising these ideas, emphasizing teachers as "transformaƟve intellectuals" and educaƟon as a 
site of cultural poliƟcs. It blended Marxism with more accessible praxis.  
hƩps://www.iastatedigitalpress.com/jctp/arƟcle/539/galley/419/view/ 
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 Poststructuralist and feminist turns: IncorporaƟon of thinkers like Foucault (power/knowledge), 
Derrida, and feminist standpoint epistemology. This shiŌed emphasis toward discourse, idenƟty, 
mulƟple oppressions, and situated knowledges. Figures like Bell Hooks advanced feminist and 
intersecƟonal perspecƟves. 
hƩps://digitalrepository.unm.edu/cgi/viewcontent.cgi?arƟcle=1104&context=intersecƟons 

 CriƟcal theories of race and beyond: Later integraƟon of CriƟcal Race Theory (CRT) elements, 
postcolonial theory, queer theory, and Indigenous perspecƟves. This broadened the focus from 
primarily class to race, gender, sexuality, colonialism, and other axes of power. EducaƟon became a 
space to "disrupt" dominant narraƟves and center marginalised voices. 
hƩps://shenviapologeƟcs.com/quotes-from-goƩesmans-criƟcal-turn-in-educaƟon/ 

The movement expanded to include scholars like Peter McLaren, Michael Apple, Gloria Ladson-Billings, and 
many others. It influenced teacher educaƟon, curriculum studies, and educaƟonal research methodologies 
(e.g., criƟcal qualitaƟve inquiry). 

Core Principles 

 EducaƟon is inherently poliƟcal; "neutrality" oŌen masks reproducƟon of inequality. 
 Goal: EmancipaƟon, democracy, and social transformaƟon through praxis (reflecƟon + acƟon). 
 Methods: Dialogue, problem-posing, criƟque of ideology, student voice, and connecƟng personal 

experience to systemic issues. 
 RejecƟon (or heavy criƟque) of tradiƟonal authority, standardized tesƟng, and canonical knowledge in 

favour of criƟcal literacy and deconstrucƟon.  

Influence and Impact 
The criƟcal turn significantly shaped faculƟes of educaƟon, especially in the U.S., Canada, and parts of LaƟn 
America and Europe. It contributed to movements like mulƟcultural educaƟon, anƟ-racist pedagogy, queer 
pedagogy, and social jusƟce teacher training. Proponents argue it empowers students, parƟcularly from 
marginalised groups, to challenge injusƟce. hƩps://www.discovery.org/educaƟon/2023/06/05/the-criƟcal-
turn-a-response-to-stanley-kurtzs-the-blue-state-educaƟon-nightmare/ 

Critics (from both within and outside the left) contend it: 

 PoliƟcises educaƟon excessively, at the expense of core academic skills.  
 Can become dogmaƟc or "domesƟcated" (watered down from radical roots). 
 ShiŌs focus from universal knowledge or individual development to idenƟty-based grievance or 

acƟvism. 
 Some former advocates (e.g., Curry MaloƩ, Derek Ford) later broke with it, arguing it strayed too far 

from rigorous Marxist analysis or pracƟcal poliƟcal engagement.  
 In recent decades, ideas from this tradiƟon have entered Primary and Secondary educaƟon seƫngs 

(e.g., through equity frameworks, ethnic studies, or social-emoƟonal learning infused with criƟcal 
lenses), sparking intense public debate, parƟcularly around CriƟcal Race Theory in schools, gender, and 
"woke" curricula. hƩps://newdiscourses.com/2022/10/the-criƟcal-turn-in-educaƟon/ 

Broader Context and Hypocrisy 

The criƟcal turn is part of a larger "criƟcal" wave across humaniƟes and social sciences since the mid-20th 
century. It reflects postmodern skepƟcism of grand narraƟves (while someƟmes retaining Marxist ones), 
and a commitment to emancipaƟon. The fundamental criƟque of “CriƟcal” methods is that they lack 
nuance, and neglect the reality of individual agency – one person’s “oppressed” today could be another 
person’s “oppressor” tomorrow, and vice-versa, and a thousand shades of grey in between, not rooted in 
any idenƟty based social binary. 
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It’s criƟque is directed towards Western CivilisaƟon alone, and blames any oppression beyond the West as 
being due to the impacts of Western colonialism. This is simplisƟc and blatantly incorrect. 

The Ɵme wasted on the fallacies of a CriƟcal EducaƟon are Ɵme lost from learning, and worse sƟll 
negaƟvely impacts the mental health of children and youth.  

CriƟcal Theory, and it’s various intellectual offspring should be seen for what they are, i.e. tools of neo-
Marxist revoluƟon, and not an accurate reflecƟon of world history, human personality or social reality. 

"We've taught children to hate their own country": hƩps://youtu.be/Eqj_SnTIhNY 

Parents of children at all levels need to take heed as this pernicious and totalising ideology pervades 
modern schooling. 

Sample Academic Literature in Critical and Queer Pedagogy 
InterrogaƟng the promise of ‘inclusivity’ for LGBTQ+ lives in primary schools (2025) by Dr. Aoife Neary &  Jason 
Richard Power: hƩps://www.tandfonline.com/doi/abs/10.1080/09540253.2025.2545477 

Belong To Primary - New foundaƟons for LGBTQ+ inclusivity in primary schools [Impact Case Study] (2025)  by Dr. 
Aoife Neary: hƩps://cora.ucc.ie/items/e0378d70-da74-4936-8ed8-a7c48bc534a3 

Exploring gender idenƟty and gender norms in primary schools: the perspecƟves of educators and parents of 
transgender and gender variant children (2018) by Aoife Neary and Catherine Cross 
hƩps://researchrepository.ul.ie/enƟƟes/publicaƟon/989daba9-97f9-4a5e-9367-175d8a3fa1f6 

Unravelling 'Ethos' and secƟon 37(1): the experiences of LGBTQ teachers (2014) by Aoife Neary 
hƩps://researchrepository.ul.ie/enƟƟes/publicaƟon/8143b2de-cdda-4dbb-b8c6-55e472390284 

A Shared Vision of Radical EducaƟon. Going Beyond Specific Differences in the RelaƟon between Paulo Freire and 
Ivan Illich Dr. Jones Irwin: hƩps://espacioƟempoyeducacion.com/ojs/index.php/ete/arƟcle/view/184 

Radicalising philosophy of educaƟon—The case of Jean-Francois Lyotard by Jones Irwin 
hƩps://www.tandfonline.com/doi/abs/10.1080/00131857.2017.1374845 

FREIRE AND SITUATIONISM – WHITHER THE PEDAGOGY OF THE OPPRESSED IN THE ERA OF THE CONTEMPORARY 
SPECTACLE? By Jones Irwin: hƩps://www.educazioneaperta.it/media/files/EA_6_2019.pdf#page=29 

‘The Trouble with Normal’: (re)imagining sexuality educaƟon with young people (2017) by Leanne Coll, Mary 
O’Sullivan & Eimear Enright: hƩps://www.tandfonline.com/doi/abs/10.1080/14681811.2017.1410699 

Not yet queer, here and now for sexualiƟes and schooling by Leanne Coll & Emma Charlton 
hƩps://www.tandfonline.com/doi/abs/10.1080/14681811.2018.1431880 

Beyond teaching the 'taboo': renegoƟaƟng sexuality and relaƟonships educaƟon’s boundaries with students and 
teachers by Debbie Ollis & Leanne Coll: 
hƩps://dro.deakin.edu.au/arƟcles/journal_contribuƟon/Beyond_teaching_the_taboo_renegoƟaƟng_sexuality_and_
relaƟonships_educaƟon_s_boundaries_with_students_and_teachers/20788837 

Somewhere Over The Rainbow…: Queer (y) ing Physical EducaƟon Teacher EducaƟon by Leanne Coll: 
hƩps://www.emerald.com/books/edited-volume/19130/chapter-abstract/103421547/Somewhere-Over-The-
Rainbow-Queer-y-ing-Physical?redirectedFrom=fulltext 

Beyond 'Cultures of limitaƟon': young people and sexuality educaƟon across the island of Ireland (2026) by Leanne 
Coll et al. hƩps://pure.qub.ac.uk/en/publicaƟons/beyond-cultures-of-limitaƟon-young-people-and-sexuality-
educaƟo/ 

Once upon a crush story: transforming relaƟonships and sexuality educaƟon with a post-qualitaƟve art-ful praxis 
(2021) by EJ Renold & Victoria Timperley: hƩps://www.tandfonline.com/doi/full/10.1080/14681811.2022.2090915 

What if?: Becoming response-able with the making and maƩering of a new relaƟonships and sexuality educaƟon 
curriculum (2023) by EJ Renold, Max R Ashton & Ester McGeeney 
hƩps://www.taylorfrancis.com/chapters/oa-edit/10.4324/9781003372097-23/becoming-response-able-making-
maƩering-new-relaƟonships-sexuality-educaƟon-curriculum-ej-renold-max-ashton-ester-mcgeeney 
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Research to reflect on: the power of creaƟve methods for talking about sensiƟve issues with young people by EJ 
Renold & Kate Maston 
hƩps://orca.cardiff.ac.uk/id/eprint/156382/1/Research%20to%20reflect%20on%20-%20CreaƟvity.pdf 

Kevin K Kumashiro, Against common sense: Teaching and learning toward social jusƟce (2015) by Lisa Maria Reilly: 
hƩps://journals.sagepub.com/doi/full/10.1177/1757743815607032 

The Queerness of Teaching and Learning: a Review of Queer Pedagogies: Theory, Praxis, PoliƟcs (2020) by Lee 
Iskander: hƩps://www.academia.edu/aƩachments/64162004/download_file 

Queer Inclusion in teacher educaƟon: Bridging theory, research and pracƟce (2014) by Kate E Kedley: 
hƩps://www.academia.edu/aƩachments/56639944/download_file 

Queer Pedagogical Desire: A Study Guide by (2013) MaƩ Brim: 
hƩps://www.academia.edu/aƩachments/38824893/download_file 

A whole school approach to social jusƟce educaƟon (2021) by Anne Marie Kavanagh 
hƩps://scholar.google.com/citaƟons?view_op=view_citaƟon&hl=en&user=VvwSiJYAAAAJ&citaƟon_for_vie
w=VvwSiJYAAAAJ:qjMakFHDy7sC 

Young children’s engagement with issues of global jusƟce (2010) by B Ruane, S Dillon, A Kavanagh: 
hƩps://scholar.google.com/citaƟons?view_op=view_citaƟon&hl=en&user=VvwSiJYAAAAJ&citaƟon_for_vie
w=VvwSiJYAAAAJ:u-x6o8ySG0sC 

Drag pedagogy: The playful pracƟce of queer imaginaƟon in early childhood: 
hƩps://www.tandfonline.com/doi/full/10.1080/03626784.2020.1864621 
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Background - Critical Pedagogy – A Radical Educational Philosophy 
for Social Transformation 

The DCU SPHE Teacher Training course had a module on “TransformaƟve Leadership 
in SPHE-RSE”. The core of that module is the adopƟon of CriƟcal Pedagogy as the way 
to teach SPHE and RSE. Applying this teaching approach should be of concern to 
parents so we shall spend a liƩle bit of Ɵme on it. 

CriƟcal pedagogy is an educaƟonal approach developed by Brazilian Marxist educator 
Paulo Freire. This style of educaƟon contrasts sharply with our convenƟonal 
understanding of educaƟon (refer to the infographic later in this document). Instead 

of focusing on imparƟng essenƟal subject knowledge and preparing students for their future, criƟcal 
pedagogy encourages students to adopt a pessimisƟc view of society and to challenge the values, norms, 
and culture that shape it. CriƟcal pedagogy is rooted in CriƟcal Theory, emphasises themes of power and 
oppression, and divides people by social categories such as class, race, and gender. The primary aim of this 
educaƟonal framework is to fundamentally alter society by encouraging students to parƟcipate in acƟvism 
in order to transform society. 

Critical educational approaches are not evidence-based: 

Evidence-based educaƟon relies on methods and pracƟces that produce measurable and replicable 
outcomes for students. In contrast, the success in criƟcal pedagogy is evaluated through subjecƟve 
assessments (e.g., indicators of how students or teachers “feel” about their teaching/learning experience) 
rather than through standardised metrics such as proficiency rates or test scores. This makes it difficult to 
assess whether these methods are effecƟve in helping students reach important educaƟonal outcomes. 
There is liƩle empirical data supporƟng the use of criƟcal approaches in the classroom. 

Critical Pedagogy is Ideological Grooming: 

The aim of this form of educaƟon is to develop students “criƟcal consciousness,” which involves shaping 
their worldview, beliefs, and values. Students are expected to embrace a Marxist viewpoint through this 
process. They are expected to adopt certain predetermined posiƟons on important and complex social and 
poliƟcal issues. For example, certain groups must be viewed as inherently oppressed and disadvantaged 
(e.g., gender queer individuals, racial or ethnic minoriƟes, migrants), while other groups are characterised 
as inherently privileged and oppressive (e.g., heterosexual men and women, Irish or white Western 
populaƟons). Group idenƟty then trumps an individual’s personal integrity, capability and viewpoints. 

Critical educational approaches are openly and repeatedly referred to in the 
new curriculum: 

There is clear indicaƟon that the new curriculum is based on radical educaƟonal frameworks. References to 
criƟcal pedagogy and associated teaching approaches can be found within subject specificaƟons and 
background materials for Aistear, the Primary Curriculum Framework and subject areas (Social and 
Environmental EducaƟon, Wellbeing), Junior Cycle Wellbeing and CSPE, and Senior Cycle subject areas 
(English, Climate AcƟon and Sustainable Development, Geography, History). The shiŌ towards criƟcal 
approaches is also reflected in NCCA documents such as their 2022-2025 Strategic Plan and guidelines for 
schools, including the Guidelines on Intercultural EducaƟon.  

Critical Pedagogy aims to radicalise students into political activism:  

Advocates of this teaching style believe educaƟon must be poliƟcal and that teachers cannot remain 
poliƟcally neutral. CriƟcal educaƟon is a deliberate effort to foster social change and promote a far-leŌ 
poliƟcal agenda by grooming the youth into adopƟng specific ideological beliefs and engaging in acƟvism.  
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Most parents do not send their children to school to learn to become acƟvists. Parents were never openly 
informed by the NCCA that the new curriculum fundamentally changes the tradiƟonal goals and purposes 
of their children’s educaƟon. 

Critical Pedagogy is used to express anti-Western sentiment: 

The book “CriƟcal Pedagogy” (2008) by Joe L. Kincheloe, was referenced in the Report2 document of the 
DraŌ Primary Curriculum supporƟng material.  
Page 48 gives us “…In this context, criƟcal theory quesƟons the assumpƟons that socieƟes such as the 
United States, Canada, Australia, New Zealand, and the naƟons of the European Union, for example, are 
problemaƟcally democraƟc and free” 
Kincheloe is showing us the anƟ-Western senƟment upon which CriƟcal Theory and it’s derivaƟves (CriƟcal 
Race Theory, Queer Theory etc.) are based. This anƟ-Western (and anƟ-ChrisƟan) senƟment is fostered by 
Marxist and Islamist acƟvists, and CriƟcal Pedagogy is used to radicalize Western based children and youth 
into feeling their heritage, their religion, their morality and their naƟon state are inherently oppressive, and 
need to be “transformed”. Another term for this is “demoralisaƟon”. 

Spotting Critical Educational Approaches: 

There are many different terms that are used to refer to criƟcal methods and approaches to educaƟon. To 
help parents idenƟfy these, below is a list of terms to look out for. These are all approaches or methods 
which derive from, or were greatly influenced by, criƟcal pedagogy and/or criƟcal theory. Some of these 
may sound nice at first glance, but keep in mind that the main aim of these approaches is not to educate 
your children, but rather, to radicalise them into far-leŌ poliƟcal acƟvism.  

Commonly Used Terms Associated with Critical Methods of Education 

The Ɵtle or name of the topic or course is usually a give away and is normally structured along the following 
lines: 

 EducaƟon for <something>, e.g. EducaƟon for Sustainable Development (ESD) 
 <something> EducaƟon, e.g. Global CiƟzenship EducaƟon GCED), Social Personal and Health 

EducaƟon (SPHE) 
 CriƟcal <something>, e.g. CriƟcal Literacy 
 <something> Studies, e.g. Gender Studies 

 
Typical examples include: 

• TransformaƟve learning; EducaƟon for transformaƟon  
• DemocraƟc educaƟon; Human rights and ciƟzenship educaƟon 
• Problem-posing acƟviƟes/educaƟon 
• CriƟcal inquiry; criƟcally-engaged approach 
• CriƟcal thinking (when you scratch the surface you can discover it’s not the criƟcal thinking you are 

familiar with. You’ll see references to power dynamics / power relaƟons, sources of oppression etc.) 
• Social JusƟce educaƟon; EducaƟon for Social JusƟce (ESJ) 
• Decolonial pedagogy; Decolonise the curriculum  
• MulƟcultural/Intercultural educaƟon 
• Inclusive educaƟon; DEI 
• Global CiƟzenship; Development educaƟon 
• EducaƟon for sustainable development  
• AnƟ-racism approaches; anƟ-bias approaches  
• Culturally responsive/sustaining/relevant pedagogy/teaching  
• CriƟcal Literacy; Queer Literacy 
• Queer pedagogy / Queering educaƟon 
• Dialogical educaƟon/learning; Dialogue + ReflecƟon & AcƟon  
• EducaƟon for liberaƟon; Liberatory educaƟon 
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• Equitable learning  
• CriƟcal construcƟvism  
• Co-construcƟon of knowledge  
• Centering the voices of minoriƟes 
• Interrogate, problemaƟse, deconstruct 
• Queering the curriculum 
 
The Glamour of CriƟcal Pedagogy - Seeing the destrucƟon that lies beneath the surface 
hƩps://progressingoŏhecliffsedge.substack.com/p/the-glamour-of-criƟcal-pedagogy 
Logan Lancing - ItsNotInSchools.com 
hƩps://www.itsnoƟnschools.com/radical-teaching.html 

The New Discourses website has a wealth of informaƟon on criƟcal pedagogy 
(hƩps://newdiscourses.com/?s=CriƟcal+pedagogy+), as well as their YouTube series' on Paulo Freire 
(hƩps://youtu.be/SukzKzs_OSQ), the MarxificaƟon of educaƟon (hƩps://youtu.be/CNgfs5a4vNQ) and 
How EducaƟon Turned CriƟcal (hƩps://youtu.be/TOj0iYFTvCs) 
 
Episode 1: Ireland's Woke EducaƟon - The Secret Curriculum - Hidden in Plain Sight 
hƩps://progressingoŏhecliffsedge.substack.com/p/the-secret-curriculum-hidden-in-plain 
hƩps://youtu.be/JdObbXHnKq0 

The ManipulaƟve Agenda Behind Irish EducaƟon - shape our children’s ‘disposiƟons and values’ 
hƩps://youtu.be/Tn6UTh271go 
The CorrupƟon of Irish EducaƟon 6: EducaƟon for Social JusƟce: hƩps://youtu.be/m_L6RZqHlwY 
CriƟcal EducaƟon is Brainwashing: hƩps://youtu.be/zjw-4b7QXrg 

In the context of Gender Ideology, CriƟcal Pedagogy (and CriƟcal Social JusƟce (CSJ) Theory) will view 
anyone with an LGBTQ+ idenƟty as oppressed, and anyone who is male, heteronormaƟve or cisgender as 
an oppressor, who must be an ally and acƟvist for the LGBTQ+ community, as part of purging their 
oppressor idenƟty. Taken to the extreme, the binary nature of this ideology will see any LGBTQ+ member as 
being immune to criƟque, regardless of their acƟons and behaviour. Of all of the “oppressed” sex and 
gender idenƟƟes, “Trans” is given the highest order of priority. From this flows what we see in society, 
two/mulƟ-Ɵer anƟ-bullying and policing structures, where crimes against the “oppressed” incur a higher 
level of significance (and penalty) than crimes in the other direcƟon. The same approach is applied to racial 
idenƟƟes.  

Case Study – Critical Pedagogy in Action 

For this case study we will use the book “Teaching for Social JusƟce and 
Sustainable Development Across the Primary Curriculum” as an example. 
This book was edited by Dr Anne Marie Kavanagh, Prof Fionnuala Waldron 
and Dr Benjamin Mallon with contribuƟons from a further 19 DCU 
academics. The book was launched in 2021 by the then Minister of 
EducaƟon, Norma Foley, and President Michael D Higgins. 

The book is both promoƟng a CriƟcal Pedagogical approach to the teaching 
of every subject, and is also integraƟng elements of criƟcal social jusƟce, 
climate change, and sustainability into every subject – a technique known 
as the “whole school approach”.  

The first chapter of the book is available for free online so you can download 
it and read it for yourself. It outlines the pedagogical approach that will be 
taken, i.e. CriƟcal Pedagogy.  
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hƩps://doras.dcu.ie/29909/1/TeachingforsocialjusƟceandsustainabledevelopmentacrosstheprimarycurricul
um.AMK%2CFWandBM.2021.pdf 

Teaching for Social JusƟce and Sustainable Development Across the Primary Curriculum: 
hƩps://ebrary.net/174167/educaƟon/teaching_for_social_jusƟce_and_sustainable_development_across_t
he_primary_curriculumacƟng_for_a_b 

 

The first two paragraphs of Chapter 1 set the tone for what is to follow: 
“While the mobilisaƟon of youth-led movements is not a new phenomenon, we are currently experiencing a 
resurgence in young people agitaƟng for social change….”  

“The moƟvaƟons for these protest movements are grounded in social or environmental injusƟces, 
highlighƟng the importance of exploring social and environmental jusƟce issues in contemporary 
classrooms.” 

“…children and young people are not powerless witnesses. Rather, they are acƟve agents of social change, 
capable of exercising agency and envisioning more socially and environmentally just futures.” 

“Grounded in theories of social jusƟce educaƟon (SJE) and educaƟon for sustainable development (ESD) 
and acknowledging the transformaƟve power of human agency, this book provides guidance for teachers 
and student teachers on how to enable children to connect with, and engage criƟcally and meaningfully 
with, the key social and environmental issues of our Ɵme.” 

Page 2: (The first 3 pages are reproduced in the references secƟon at the back of this document) 

“The idea that educaƟon provides a neutral or disinterested space in which children develop skills, gain 
knowledge and learn to be creaƟve, producƟve members of society is challenged by theorists that highlight 
the extent to which schooling acts to reproduce exisƟng unequal relaƟons” 

This statement would echo the senƟments of CriƟcal educator Paulo Freire that educaƟon is always 
poliƟcal. And of course it is, if you live in a Totalitarian state that wishes to indoctrinate its children and 
youth. This is seƫng the scene for poliƟcising the curriculum with woke leŌ acƟvism. 

“More recently, radical educaƟonal philosophies of social transformaƟon, such as those associated with 
the work of Paulo Freire, have revoluƟonised how we think about the nature of educaƟon and its role in 
challenging inequality.” 

“This publicaƟon is premised on the view that educaƟon is inherently poliƟcal and that choosing not to 
engage with these issues is sƟll a choice; it is not neutrality.” 

Here the authors are telling us the approach that will be taken, and that they would like to see 
implemented in the text books and class room pracƟces. The next secƟon “Systemic, insƟtuƟonal and 
individual oppression” brings in idenƟty poliƟcs and discussions of inequality and oppression. 

Later in the secƟon, “What is social jusƟce educaƟon (SJE)?”, we have: 

“Social literacy is concerned with the relaƟonal, content mastery, criƟcal analysis and personal reflecƟon 
aspects of SJE (Hackman, 2005). It involves children and young people learning how to recognise, analyse 
and resist insƟtuƟonalised forms of oppression, the “isms” (e.g. racism, classism, sexism, heterosexism, 
ableism) both in their own lives and in their classmates’ and communiƟes’ lives” 

This is educaƟon for CSJ acƟvism, seeing everything through the CriƟcal Marxist Lens of oppressor and 
oppressed, and with predetermined CriƟcal Social JusƟce and Climate Change/Sustainable Development 
viewpoints, that will be imposed on young learners. This is not educaƟon for learning, scholarship, or the 
development of raƟonal criƟcal thinking. We would recommend downloading Chapter 1 and reading it. 
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What's the difference? 
Traditional Education vs. Critical Pedagogy 

 

 

To impart core knowledge to students, 
helping them develop key skills, and shape 
their character. Fosters a shared naƟonal, 
cultural, or religious idenƟty in students. 

To get students to quesƟon and dismantle 
current societal norms, structures, and 

values. To help students develop "criƟcal 
consciousness" and promote "social jusƟce." 

 
 
Teachers deliver informaƟon through lectures 

and instrucƟon. MemorisaƟon and factual 
recall are important to build a strong 

knowledge base. Typically uses standardised 
textbooks and curricula. 

Student-directed and relies on the "co-
construcƟon" of knowledge. Emphasis placed 
on quesƟoning/analysing certain social issues 

through a Marxist analyƟcal lens. 

 
To foster intellectual growth, criƟcal thinking, 
and proficiency in core subjects. To prepare 
students to become producƟve members of 

society and pursue higher educaƟon or 
careers. 

To produce students that see the current 
social order as oppressive and to moƟvate 

them to take acƟon to revoluƟonise or 
fundamentally transform society  

(toward a socialist ideal). 

 
Academic performance, mastery of skills 
and factual knowledge, ability to follow 

instrucƟons. Typically, standardised 
assessments. 

Whether students hold certain 
socio-poliƟcal views and engage in acƟvism. 

Projects and self-assessment. 
Opposed to standardised assessment. 

 
Knowledge is objecƟve and universal. 

Emphasises empirical methods for tesƟng 
and validaƟng knowledge. 

Knowledge is socially constructed and 
determined by so-called "privileged" social 

groups. Does not believe in objecƟve or 
universal truths. 

 
Core subject knowledge (maths, reading, 

science, history etc). Structured and 
standardised. Concerned with equality of 

opportunity and access to educaƟon. 

Focuses on themes of power, oppression, and 
social jusƟce. Content is poliƟcally charged. 
Concerned with equality of outcomes and 

redistribuƟve measures. 
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The new Aistear and Primary School curriculum are the last links in the chain of Irish EducaƟon to adopt 
this new “transformaƟve” approach to Irish educaƟon. It will take Ɵme for teachers to be suitably “trained” 
to deliver this type of content but the process has started, and we can see the impact of the above 
approach in Junior Cycle text books such as “Louder than Words” (English) and “Make a Difference” (CSPE). 

The detrimental effects of poliƟcal radicalizaƟon to the individual and society are many, as is the 
opportunity cost, so it is reprehensible on the part of the academic insƟtuƟons such as the NaƟonal 
Curriculum body (NCCA), the Dept. of EducaƟon, and the Irish Government to be foisƟng this on Ireland’s 
children based on input from the United NaƟons, UNESCO, NGOs and radical academics. 
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Background - Critical Social Justice Theory 

So why do we need to cover this topic in the context of Gender Ideology in 
schools? It’s because the noƟon that idenƟƟes such as race and gender are socially 
constructed, are cornerstones of CSJ. As a result, all insƟtuƟons (which is 
effecƟvely the enƟre Irish establishment – all those who voted to erase woman 
and mother from the consƟtuƟon),  adopt a CSJ (woke) approach, and hence will 
be advocates for Gender Ideology, and teaching it in our classrooms. The same 
applies to CriƟcal Race Theory for example, and for the same reasons. While 
transgendering may have been a fringe concept historically, it’s adopƟon and 
promoƟon by the WEF, UN, UNESCO and large well-funded NGOs, has 
mainstreamed it. 

While sounding like an evoluƟon of what we would tradiƟonally refer to as Social JusƟce (or Catholic Social 
JusƟce Teaching), CriƟcal Social JusƟce is radically different. It’s a dogmaƟc, idenƟty-focused, nihilisƟc 
ideology, that sees the deconstrucƟon of Western CivilisaƟon as an essenƟal part of re-building for a more 
equitable and sustainable global society. We will cover the differences below. Many people are taken in by 
the language so we would advise that you educate yourself on those differences. 

What Is It? 

CriƟcal Social JusƟce (CSJ) theory, is an ideological and scholarly approach to addressing prejudice, 
discriminaƟon, and inequality. It focuses on idenƟty characterisƟcs such as race, gender, sex, sexuality, 
gender idenƟty, disability, body size, and others. Unlike tradiƟonal or liberal social jusƟce—which emphasizes 
individual fairness, equality of opportunity, legal equality, colour-blindness (or sex-blindness), free speech, 
and reform through evidence, debate, and universal human rights—CSJ views society as fundamentally 
straƟfied into social groups that are valued unequally. It sees inequality as deeply structural and embedded 
in the very fabric of insƟtuƟons, norms, language, knowledge producƟon, and culture. It requires "criƟcal" 
analysis (drawing from criƟcal theory) to reveal hidden systems of power and acƟvely works to dismantle 
and transform them for equity (roughly, equality of outcomes or representaƟon across groups).  

Philosophical and Historical Basis 

CSJ draws primarily from two intellectual tradiƟons: 

 CriƟcal Theory, originaƟng with the Frankfurt School (e.g., Max Horkheimer, Theodor Adorno, Herbert 
Marcuse in the 1930s onward). This reframed Marxism away from purely economic class struggle 
toward broader criƟques of culture, ideology, power, and "hegemony." It’s focus on cultural producƟon, 
e.g. educaƟon, entertainment and media, gives us the term “Cultural Marxism” – which is deliberately 
framed as a “conspiracy theory”, despite being a feature of modern Western Society. The goal is to 
develop a "criƟcal consciousness" so that sources of power and oppression can be idenƟfied and torn 
down in order to re-make society to be more equitable and “inclusive”. 

 Postmodernism and poststructuralism (e.g., Michel Foucault on power/knowledge and discourses, 
Jacques Derrida on deconstrucƟon, Jean-François Lyotard on skepƟcism toward "grand narraƟves"). 
These rejected objecƟve truth, universal reason, and Enlightenment values as illusions or tools of 
power. Knowledge is seen as socially constructed and Ɵed to power dynamics; language and categories 
(e.g., "race," "gender," "normality") are sites of contestaƟon.  

CSJ evolved through criƟcal pedagogy, feminist theory, postcolonial studies, and fields like CriƟcal Race 
Theory (CRT), queer theory, intersecƟonality (Kimberlé Crenshaw), and disability/fat studies. The result is 
someƟmes called "applied postmodernism": postmodern skepƟcism about truth combined with a 
moral/poliƟcal commitment to idenƟty-based liberaƟon from perceived systemic oppression. It shiŌed 
focus from class (tradiƟonal Marxism) to intersecƟng idenƟty oppressions. 
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CSJ inherits a key tenet of postmodernism, that of moral relaƟvism. This is the philosophical view that 
moral judgments and ethical standards are not universally applicable but vary across different cultures and 
contexts. It suggests that what is considered right or wrong is shaped by cultural norms and individual 
perspecƟves (“lived experience”). 

Key Tenets 

 Oppressor/Oppressed Social Binary: Society is divided into dominant/privileged groups and 
marginalized/oppressed groups along idenƟty lines. These groups have unequal access to power and 
resources.  

 Systemic/Structural Power and Hegemony: Oppression is not primarily individual prejudice or intent 
but invisible, pervasive systems (white supremacy, patriarchy, heteronormaƟvity, ableism, etc.) 
embedded in insƟtuƟons, culture, language, and "common sense." These maintain dominance subtly.  

 Standpoint Epistemology and Lived Experience: ObjecƟve, universal knowledge is illusory or suspect. 
"Lived experience" of marginalized groups provides privileged insight into oppression and is oŌen 
prioriƟzed over empirical data, staƟsƟcs, or reason from "dominant" perspecƟves. PosiƟonality (one's 
idenƟty-based locaƟon in power structures) maƩers.  

 Social ConstrucƟon and DeconstrucƟon: Categories like race, gender, and even biological sex (in some 
variants) are socially constructed to serve power. Language, norms, and discourses must be criƟqued, 
policed, or "disrupted" because they reproduce oppression. 

 Equity Over Equality and Praxis: The goal is not liberal equality of opportunity or treatment but 
equity—remedying group dispariƟes through acƟve intervenƟon, redistribuƟon, and cultural 
transformaƟon. Theory must be paired with acƟvist "praxis" (acƟon). Self-reflecƟon on one's complicity 
("doing the work," checking privilege) is mandatory.  

 IntersecƟonality: Oppressions intersect and compound (e.g., a Black woman faces unique experiences 
not fully captured by race or gender alone). 

Everything is read through this lens; neutrality or colour-blindness is oŌen seen as complicit in maintaining 
the status quo and perpetuaƟng sources of oppression and bigotry.  

Key Flaws and Criticisms Include 

 Epistemological Incoherence and AnƟ-ScienƟfic Stance: By rejecƟng objecƟve truth, falsifiability, and 
reason in favour of relaƟvism and standpoint epistemology, it becomes unfalsifiable—any disagreement 
can be dismissed as "privilege" or "internalized oppression." This undermines science, evidence-based 
policy, and even its own claims (it asserts its own systemic dogmaƟc truths universally while denying 
universal truth!). It can devolve into "my truth" subjecƟvism.  

 Totalising ReducƟonism: It reduces complex social outcomes (dispariƟes in wealth, crime, educaƟon, 
health) overwhelmingly to idenƟty-based power systems, downplaying or denying individual agency, 
culture, family structure, biology, economics, IQ distribuƟons, or voluntary choices. This leads to 
oversimplified explanaƟons and ineffecƟve (or counterproducƟve) soluƟons. 

 Illiberal and Divisive Nature: It fosters an us-vs-them mentality, idenƟty essenƟalism, and collecƟve 
guilt/resentment rather than reconciliaƟon or individualism. Dissent is oŌen treated as harm or 
hatespeech ("speech is violence"), leading to intolerance, cancel culture, and chilling effects on inquiry. 
CriƟcs argue it is quasi-religious: demanding faith, confession, and conversion while treaƟng any form of 
scepƟcism or criƟque as heresy.  

 PracƟcal and Empirical Shortcomings: Many derived policies (e.g., certain DEI trainings, "anƟ-racist" 
educaƟon, or equity mandates) show limited or negaƟve effects in studies, someƟmes increasing 
division or backlash. It can jusƟfy discriminaƟon and even violence against "oppressor" groups in the 
name of equity, contradicƟng classical liberal principles. Historical progress under liberal approaches 
(civil rights gains, declining overt bigotry) is either ignored or under-credited.  
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 Lack of ConstrucƟve AlternaƟves / NihilisƟc: Heavy on deconstrucƟon and criƟque ("problemaƟse 
everything") but weak on building workable insƟtuƟons or acknowledging trade-offs, human nature 
constraints, or successes of markets, merit, and open socieƟes. 

 It’s CriƟque Is Focused on Western SocieƟes: It fails to apply a consistent criƟque to injusƟces, racism, 
and oppression in Africa, India, the Middle East (apart from Israel), China and North Korea, oŌen 
framing these as cultural (moral relaƟvism) or due to previous colonisaƟon (excl. the OƩoman Empire of 
course), and hence not up for discussion.  This blatant bias highlights how CSJ is willing to trade truth 
and reality in order to achieve a poliƟcal objecƟve. 

CriƟcal Social JusƟce Theory would now appear to be enshrined across the Western World, pushed 
aggressively by bodies such as the WEF/UN/UNESCO and via academia. It is now being pushed into our 
school classrooms at all levels. 
 
Stanford University ArƟcle on the Frankfurt School and CriƟcal Theory: 
hƩps://plato.stanford.edu/entries/criƟcal-theory/ 
The Rise of “Woke”: From Postmodernism and CriƟcal Theory To IdenƟty PoliƟcs: 
hƩps://youtu.be/6TTZswYxGKM 
The EvoluƟon of Postmodern Thought | Helen Pluckrose: hƩps://youtu.be/xoi9omtAiNQ 
What do we Mean by CriƟcal Social JusƟce? 
hƩps://www.hpluckrose.com/p/what-do-we-mean-by-criƟcal-social 
Naming the Enemy: CriƟcal Social JusƟce:  
hƩps://newdiscourses.com/2020/02/naming-enemy-criƟcal-social-jusƟce/ 
How CriƟcal Social JusƟce Theory Got Its Start: hƩps://archive.ph/klb8M 
CriƟcal Dilemma: The Rise of CriƟcal Theories and Social JusƟce Ideology: 
hƩps://johnanderson.net.au/criƟcal-dilemma/ 
Friday essay: a new front in the culture wars, Cynical Theories takes unfair aim at the humaniƟes 
hƩps://theconversaƟon.com/friday-essay-a-new-front-in-the-culture-wars-cynical-theories-takes-unfair-
aim-at-the-humaniƟes-148524 
How Socialism got Repackaged into Human Rights: hƩps://www.youtube.com/watch?v=3ZcWWAK9PiU 
Feminism’s Buzzwords: How Women’s Studies Rewrote Reality: hƩps://youtu.be/KBffq3aKKJo 
Shut Down Womens Studies TFF Episode 31: hƩps://youtu.be/fQiS5X142N8 
How To Write A Gender Theory Paper - TFF Episode 66: hƩps://youtu.be/sZZzXgtz_sk 
What is social jusƟce?: hƩps://insights.taylorandfrancis.com/social-jusƟce/what-is-social-jusƟce/ 
What Is Social JusƟce? Social JusƟce DefiniƟon and Examples 
hƩps://www.masterclass.com/arƟcles/what-is-social-jusƟce 
School Choice Is Not Enough: The Impact of CriƟcal Social JusƟce Ideology in American EducaƟon 
hƩps://manhaƩan.insƟtute/arƟcle/school-choice-is-not-enough-the-impact-of-criƟcal-social-jusƟce-
ideology-in-american-educaƟon 
Developing a Taxonomy of CriƟcal Social JusƟce 
hƩps://criƟcaltherapyanƟdote.org/2026/04/22/developing-a-taxonomy-of-criƟcal-social-jusƟce/ 
How to explain the problem of 'criƟcal social jusƟce' to your friends: hƩps://youtu.be/FENXpEz8kw0 
Counterweight Media – helps you resist CSJ: hƩps://www.youtube.com/@counterweightmedia8803 
The Virus of CriƟcal Social JusƟce: hƩps://youtu.be/Kilz4-SxLlw 
hƩps://www.researchgate.net/publicaƟon/315583936_Women's_Studies_as_Virus_InsƟtuƟonal_Feminis
m_Affect_and_the_ProjecƟon_of_Danger 
The difference between liberal and criƟcal social jusƟce: hƩps://youtu.be/gn9ETN89-PQ 
Helen Pluckrose on the Role of Postmodernism in the ConstrucƟon of Modern Social-JusƟce Dogmas 
hƩps://youtu.be/42460EgsD1g 
The problem with centering lived experiences at your workplace: hƩps://youtu.be/7N-vobo9HaI 
How to explain the problem of 'criƟcal social jusƟce' to your friends: hƩps://youtu.be/FENXpEz8kw0 
The difference between liberal and criƟcal social jusƟce: hƩps://youtu.be/gn9ETN89-PQ 
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Comparison Between Traditional Social Justice and Critical Social Justice 
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Global Education Strategy and Implementation 

The noƟon of a one-world curriculum has been an objecƟve of UNESCO 
since its incepƟon, and with Agenda 2030, that objecƟve is coming to 
fruiƟon. There are two strands to this, one, called EducaƟon 2030, 
originaƟng from the United NaƟons / UNESCO, while the other, the 
Learning Compass 2030, comes from the OECD. We will summarise both 
below in a rather bland and fact-based manner, that does not imply our 
agreement with these strategies. Concerns regarding specific aspects of 
this globalist “one-world” curriculum are covered elsewhere in this 
document and will be added to appropriately. The primary overarching 
curriculum concerns associaƟng with the adopƟon of EducaƟon 2030 are 
covered earlier in this document. 

Important to note, as we have highlighted elsewhere in this document, 
the term “Gender Equality” must be viewed in the context of the United 
NaƟon’s definiƟon of the term Gender as a social construct that is not 
determined by biological sex. Keep that in mind every Ɵme you see this 
term arise. 

Education 2030 

EducaƟon 2030 is the global educaƟon agenda aligned with Sustainable Development Goal 4 (SDG 4). 

It is arƟculated primarily in the Incheon DeclaraƟon (adopted May 2015 at the World EducaƟon Forum in 
Incheon, Republic of Korea) and the accompanying EducaƟon 2030 Framework for AcƟon (finalised and 
adopted in November 2015). 

Overall Goals and Objectives 

The overarching goal is: 
“Ensure inclusive and equitable quality educaƟon and promote lifelong learning opportuniƟes for all.” 

Core vision and principles (from the Incheon Declaration): 

 Transform lives through educaƟon, recognising educaƟon as a main driver of development and of 
progress on the other SDGs. 

 A holisƟc, ambiƟous, and aspiraƟonal agenda that leaves no one behind. 
 Focus on access, equity, inclusion, quality, and relevant learning outcomes within a lifelong learning 

framework. 
 Commitment to 12 years of free, publicly funded, equitable quality primary and secondary 

educaƟon (of which at least nine years are compulsory), leading to relevant and effecƟve learning 
outcomes. 

 Address unfinished EducaƟon for All (EFA) and Millennium Development Goals (MDG) business 
while responding to new global challenges. 

Main targets under SDG 4 include: 

 4.1 – Free, equitable, quality primary and secondary educaƟon. 

 4.2 – Quality early childhood development, care, and pre-primary educaƟon. 

 4.3 – Equal access to affordable technical, vocaƟonal, and terƟary educaƟon. 

 4.4 – Relevant skills (including technical and vocaƟonal) for employment, decent jobs, and 
entrepreneurship. 

 4.5 – Eliminate gender dispariƟes and ensure equal access for the vulnerable (persons with 
disabiliƟes, indigenous peoples, children in vulnerable situaƟons, etc.). 
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 4.6 – Youth and adult literacy and numeracy. 

 4.7 – Knowledge and skills to promote sustainable development (detailed below). 

Means of implementaƟon: 4.a (inclusive and effecƟve learning environments), 4.b (scholarships), 4.c 
(qualified teachers). 

Key Strands 

These themes are interconnected and oŌen cross-cuƫng, with Target 4.7 as a major integraƟve hub. 

 ESD (EducaƟon for Sustainable Development): Explicitly named in Target 4.7. Empowers learners 
with the knowledge, skills, values, and aƫtudes to make informed decisions and take responsible 
acƟon for environmental integrity, economic viability, and a just society. It is both a target and a key 
enabler for all SDGs. The dedicated ESD for 2030 framework (adopted around 2019–2020, with a 
Roadmap) focuses on five priority acƟon areas: advancing policy, transforming learning 
environments, building capaciƟes of educators, empowering and mobilising youth, and 
acceleraƟng local-level acƟon. 

 GCE (Global CiƟzenship EducaƟon): Also central to Target 4.7. CulƟvates a sense of belonging to a 
broader community and common humanity; promotes respect for diversity, human rights, peace, 
intercultural understanding, and acƟve engagement for a more just and sustainable world. Closely 
linked to educaƟon for peace, human rights, and internaƟonal understanding. 

 Gender Equality: Explicit in Target 4.5 (eliminate gender dispariƟes) and listed among the elements 
of Target 4.7. It is a cross-cuƫng priority across the enƟre EducaƟon 2030 agenda (equal access, 
parƟcipaƟon, compleƟon, and learning outcomes; empowerment of girls and women; gender-
responsive curricula, teaching, and environments). UNESCO maintains dedicated strategies for 
gender equality in and through educaƟon. 

 Wellbeing: Embedded in the holisƟc vision of quality educaƟon and lifelong learning. It 
encompasses physical, mental, social, and emoƟonal dimensions that enable learners to thrive, fulfil 
their potenƟal, and parƟcipate fully. While not always labelled as a standalone “strand” in the core 
EducaƟon 2030 documents in the same way as ESD/GCE, it underpins inclusive quality educaƟon, is 
linked to health educaƟon and socio-emoƟonal learning, and features strongly in complementary 
frameworks (e.g., OECD Learning Compass 2030, which posiƟons individual and collecƟve wellbeing 
as the desƟnaƟon of educaƟon). 

 ESJ (EducaƟon for Social JusƟce): Aligns with the equity, inclusion, and transformaƟve dimensions 
of EducaƟon 2030. It emphasises addressing all forms of exclusion, marginalisaƟon, disparity, and 
inequality in access, parƟcipaƟon, compleƟon, and outcomes; promoƟng human rights; reducing 
vulnerabiliƟes; and using educaƟon to build more just socieƟes. It connects closely with Targets 4.5 
and 4.7 (human rights, peace, non-violence, gender equality) and broader jusƟce-related themes. 

Key Documents for Curriculum Developers 

 Incheon DeclaraƟon and Framework for AcƟon for the implementaƟon of Sustainable 
Development Goal 4 (2015/2016) — foundaƟonal vision, targets, and implementaƟon guidance. 

 EducaƟon for Sustainable Development Goals: Learning ObjecƟves (UNESCO, 2017) — pracƟcal 
learning objecƟves linked to each SDG for curriculum design. 

 EducaƟon for Sustainable Development: A Roadmap (ESD for 2030) — strategic direcƟons and 
priority acƟons. 

 UNESCO RecommendaƟon on EducaƟon for Peace, Human Rights, InternaƟonal Understanding, 
CooperaƟon, Fundamental Freedoms, Global CiƟzenship and Sustainable Development (updated 
2023) — updated normaƟve guidance covering curriculum and related system elements. 

 Global CiƟzenship EducaƟon frameworks and related guidance materials. 
 Gender equality strategies and resource packs (including for gender-responsive STEM educaƟon 

and curriculum development tools from UNESCO-IBE). 
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 Greening curriculum guidance and other themaƟc tools for climate acƟon and sustainability 
integraƟon. 

 Complementary OECD resources (e.g., Learning Compass 2030) that many curriculum developers 
also reference for competency and wellbeing frameworks. 

Whole School Approach and Pedagogies 

The above documents emphasise embedding the themes across subjects rather than treaƟng them only as 
stand-alone topics, using transformaƟve pedagogies, and aligning curriculum, assessment, teacher 
educaƟon, and learning environments. 

Related Timeline 

 2015: World EducaƟon Forum (Incheon, May) adopts the Incheon DeclaraƟon; UN adopts the 2030 
Agenda for Sustainable Development and SDGs (September); EducaƟon 2030 Framework for AcƟon 
finalised and adopted (November). 

 2015–2019: Global AcƟon Programme (GAP) on ESD. 

 2017: PublicaƟon of EducaƟon for Sustainable Development Goals: Learning ObjecƟves. 

 2019–2020: AdopƟon of the ESD for 2030 framework and Roadmap (implementaƟon from 2020 
onward). 

 2020–2030: Main implementaƟon decade for EducaƟon 2030 / ESD for 2030, with ongoing monitoring 
(Global EducaƟon Monitoring Report), mid-term reviews, capacity-building, and country-level acƟon. 

 2023: Updated UNESCO RecommendaƟon on educaƟon for peace, human rights, global ciƟzenship, 
and sustainable development. 

 Ongoing into the mid- and late 2020s: ThemaƟc guidance (e.g., greening curricula, gender strategies), 
progress reporƟng, and acceleraƟon efforts toward 2030 targets. Post-2030 discussions are beginning 
to emerge as the deadline approaches. 

EducaƟon 2030 provides a universal yet flexible framework that countries adapt to naƟonal contexts while 
contribuƟng to the shared global goal of inclusive, equitable, quality educaƟon and lifelong learning that 
supports sustainable development and human flourishing. 

EducaƟon 2030: Incheon DeclaraƟon and Framework for AcƟon for the implementaƟon of Sustainable 
Development Goal 4: Ensure inclusive and equitable quality educaƟon and promote lifelong learning 
opportuniƟes for all: hƩps://unesdoc.unesco.org/ark:/48223/pf0000245656 
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OECD Learning Compass 2030 

This is an evolving learning framework developed under the 
OECD’s Future of EducaƟon and Skills 2030 project 
(launched in 2015). It offers an aspiraƟonal vision for 
educaƟon systems rather than a fixed curriculum or 
assessment framework. 
hƩps://www.oecd.org/en/data/tools/oecd-learning-
compass-2030.html 

Its central purpose is to orient learners (and educaƟon 
systems) toward individual and collecƟve well-being — 
encompassing personal fulfilment, societal progress, and 
planetary sustainability — in a world characterised by 
volaƟlity, uncertainty, complexity, and ambiguity. 

Core Metaphor and Vision 

Just as a compass helps a traveller navigate, the Learning 
Compass helps students orient themselves, exercise agency, 
and shape a beƩer future. It answers two key quesƟons: 

What knowledge, skills, aƫtudes, and values do students 
need to thrive and shape their world? 

How can educaƟon systems develop these effecƟvely? 

It is globally informed yet designed to be adaptable to local contexts. It was co-created with governments, 
educators, students, experts, and other stakeholders. 

Key Components 

The framework is built around several interconnected elements: 

1. Student Agency and Co-Agency (central concept) 
Student agency is the capacity to set a goal, reflect, and act responsibly to effect change. It means 
acƟng rather than being acted upon, and shaping one’s life and surroundings. 
Co-agency recognises that students develop this capacity together with peers, teachers, parents, and 
communiƟes. 

2. Core FoundaƟons 
The fundamental prerequisites for further learning across the curriculum:  

 Literacy and numeracy  
 Digital and data literacy  
 Social and emoƟonal foundaƟons  
 Physical and mental health 

3. Knowledge 
Includes disciplinary, interdisciplinary, epistemic (understanding how knowledge is created and 
validated), and procedural knowledge. 

4. Skills  

 CogniƟve and metacogniƟve  
 Social and emoƟonal  
 PracƟcal and physical 

5. Aƫtudes and Values 
The principles and beliefs that guide choices, judgements, and acƟons toward well-being. 
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6. TransformaƟve Competencies 
Three higher-order competencies needed to shape a beƩer future:  

 CreaƟng new value — innovaƟng, thinking creaƟvely, and generaƟng new soluƟons, insights, or 
approaches.  

 Reconciling tensions and dilemmas — navigaƟng complexity, balancing compeƟng demands, 
and finding construcƟve ways forward in interdependent situaƟons.  

 Taking responsibility — acƟng ethically and accountably, considering short- and long-term 
consequences for oneself, others, and the planet. 

7. AnƟcipaƟon–AcƟon–ReflecƟon (AAR) Cycle 
A conƟnuous learning process in which students anƟcipate outcomes, take purposeful acƟon, and 
reflect on experience to improve future thinking and behaviour. 

Well-being 2030 is the shared desƟnaƟon of the compass (individual, collecƟve/societal, and 
environmental). 

Relationship to Other Frameworks 

 It builds on earlier OECD work (e.g., the DeSeCo key competencies). 

 It is disƟnct from PISA assessment frameworks (which focus on measurable outcomes) while 
complemenƟng them. 

 It aligns with broader global agendas such as UNESCO’s EducaƟon 2030 / SDG 4 (especially Target 
4.7 on ESD, global ciƟzenship, human rights, and sustainable development) and supports holisƟc 
approaches that include wellbeing. 

Practical Use 

The Learning Compass is intended as a shared language and orientaƟon tool for: 

 Curriculum design and review 
 Policy development 
 Teaching and learning pracƟces 
 System-level reform 

It emphasises that educaƟon should equip young people not only to adapt to change but to acƟvely shape 
a more sustainable and equitable future. Concept notes and supporƟng materials are available on the 
OECD website under the Future of EducaƟon and Skills 2030 project. 

In short, the OECD Learning Compass 2030 prioriƟses agency, transformaƟve competencies, and well-
being as the heart of future-oriented educaƟon. 

The OECD Learning Compass 2030 
hƩps://www.oecd.org/en/data/tools/oecd-learning-compass-2030.html 

hƩps://www.oecd.org/content/dam/oecd/en/about/projects/edu/educaƟon-2040/concept-
notes/in_brief_Learning_Compass.pdf 

FAQ: hƩps://www.oecd.org/content/dam/oecd/en/about/projects/edu/educaƟon-2040/1-1-learning-
compass/Learning%20Compass%20FAQs.pdf 

Briefing Document: 
hƩps://resources.finalsite.net/images/v1706536711/northbrook28net/evmiubs2rv8ogy3urhoj/OECDLearni
ngCompass.pdf 

Concept Note: hƩps://www.oecd.org/content/dam/oecd/en/about/projects/edu/educaƟon-2040/concept-
notes/OECD_Learning_Compass_2030_concept_note.pdf 

hƩps://www.weforum.org/stories/all/beyond-access-why-ai-literacy-will-define-the-future/ 
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Transformative Competencies 

These are a central element of the OECD Learning Compass 2030 (part of the Future of EducaƟon and Skills 
2030 project). They are higher-level, transferable competencies that go beyond foundaƟonal knowledge 
and skills. They equip learners to acƟvely shape a beƩer future rather than simply adapt to change. 

The OECD defines them as the knowledge, skills, aƫtudes, and values students need to transform society 
and shape the future for beƩer lives. They are uniquely human, applicable across contexts, and build on 
earlier OECD work (such as the DeSeCo key competencies). They support student agency and contribute 
directly to individual, collecƟve, and planetary well-being. 

OECD | TransformaƟve competencies - Tom BENTLEY, Thought Leader 
hƩps://www.youtube.com/watch?v=4kZtscWtTXw 

There are three interconnected transformaƟve competencies:  

1. Creating New Value 

This involves innovaƟng to improve lives and generate posiƟve change. It includes: 

 Developing new knowledge, insights, ideas, techniques, strategies, soluƟons, jobs, businesses, 
services, processes, or social models. 

 Applying these to both old and new problems. 

 QuesƟoning the status quo, collaboraƟng with others, and thinking “outside the box.” 

It blends a sense of purpose with criƟcal thinking, creaƟvity, curiosity, imaginaƟon, persistence, and 
collaboraƟon. In a world needing inclusive and sustainable growth, this competency helps generate the 
innovaƟon required for economic, social, cultural, and environmental progress. 

2. Reconciling Tensions and Dilemmas 

Modern life involves complex interconnecƟons, compeƟng interests, and trade-offs (for example, equity vs. 
freedom, autonomy vs. community, innovaƟon vs. conƟnuity, or efficiency vs. democraƟc processes). This 
competency means: 

 Taking into account mulƟple, oŌen apparently contradictory or incompaƟble perspecƟves and 
interrelaƟons. 

 Developing a deeper understanding of opposing posiƟons. 

 Building arguments to support one’s own posiƟon while finding pracƟcal soluƟons to dilemmas and 
conflicts. 

 Becoming a systems thinker who can handle ambiguity, complexity, and diversity construcƟvely. 

It requires empathy, adaptability, trust, and the ability to move beyond binary “either-or” thinking toward 
integrated, construcƟve approaches. This is essenƟal in an interdependent world facing inequiƟes and 
global challenges. 

3. Taking Responsibility 

This is described as a prerequisite for the other two. It involves: 

 ReflecƟng on and evaluaƟng one’s own acƟons in light of personal experience, educaƟon, and 
broader personal, ethical, and societal goals. 

 Thinking for oneself with a strong moral compass. 

 Considering short- and long-term consequences, evaluaƟng risk and reward, and accepƟng 
accountability. 

 AcƟng ethically and responsibly toward oneself, others, and the planet. 
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It draws on self-regulaƟon, self-efficacy, ethical reasoning, and a sense of purpose. Without the capacity to 
take responsibility, creaƟng new value or reconciling tensions risks being direcƟonless or harmful. 

How They Work Together 

These competencies are interdependent and operate through the AnƟcipaƟon–AcƟon–ReflecƟon (AAR) 
cycle. Students anƟcipate possible outcomes, take purposeful acƟon, and reflect on the results to refine 
their thinking and behaviour over Ɵme. They mobilise core foundaƟons (literacy, numeracy, digital/data 
literacy, social-emoƟonal skills, physical and mental health), knowledge, skills, aƫtudes, and values. 

Together they empower learners to: 

 Navigate uncertainty and complexity. 

 Act as change agents. 

 Contribute to sustainability and well-being at personal, societal, and planetary levels. 

Implications for Education 

TransformaƟve competencies are not intended as stand-alone subjects. They are best developed across the 
curriculum through: 

 Project-based, inquiry-based, and real-world learning. 

 OpportuniƟes for collaboraƟon, creaƟvity, ethical discussion, and systems thinking. 

 SupporƟve environments that foster student agency and co-agency (with teachers, peers, families, 
and communiƟes). 

 Pedagogies that encourage quesƟoning, reflecƟon, and responsible acƟon. 

They appear in curriculum analyses across subjects (for example, more frequently in language, arts, 
humaniƟes, technology, and health-related areas) and align with broader agendas such as EducaƟon for 
Sustainable Development (ESD), global ciƟzenship, and holisƟc well-being frameworks. 

In summary, the three transformaƟve competencies — creaƟng new value, reconciling tensions and 
dilemmas, and taking responsibility — form the higher-order capabiliƟes that enable young people to 
thrive in and acƟvely shape a complex, uncertain future oriented toward well-being and sustainability. 

 

OECD TRANSFORMATIVE COMPETENCIES FOR 2030: 
hƩps://www.oecd.org/content/dam/oecd/en/about/projects/edu/educaƟon-2040/concept-
notes/TransformaƟve_Competencies_for_2030_concept_note.pdf 

Alignment with OECD DefiniƟon and SelecƟon of Competencies: TheoreƟcal and Conceptual FoundaƟons 
(DeSeCo) Project: hƩps://www.oecd.org/content/dam/oecd/en/about/projects/edu/educaƟon-
2040/concept-notes/thought-leader-wriƩen-statements/Thought_leader_wriƩen_statement_Rychen.pdf 

OECD Teaching Compass: Reimagining Teachers as Agents of Curriculum Change: 
hƩps://read.oecd-ilibrary.org/content/dam/oecd/en/publicaƟons/reports/2025/05/oecd-teaching-
compass_5688638f/8297a24a-en.pdf 

TransformaƟve competencies: A guidance for Community Engaged Learning projects 2023 
hƩps://www.uu.nl/sites/default/files/iCEL%20Toolkit%20UGlobe%20TransformaƟve%20competencies%20
2023_FINAL.pdf 
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Education for Sustainable Development Is Not Education 

EducaƟon for Sustainable Development (ESD) is not 
educaƟon in the classical or liberal sense; it is agenda 
driven advocacy; indoctrinaƟon framed as pedagogy.  

Core Distinction: Education vs. 
Indoctrination 

Genuine educaƟon culƟvates criƟcal thinking, raƟonality, 
open inquiry, factual mastery, and the ability to evaluate 
compeƟng evidence and arguments independently. It 
equips individuals to quesƟon assumpƟons, including those 
of their teachers or prevailing ideologies. 

IndoctrinaƟon (or advocacy/propaganda in educaƟonal 
guise) seeks to insƟl specific beliefs, values, aƫtudes, and 
behaviours, oŌen uncriƟcally, toward a predetermined end. 
ESD explicitly belongs to the laƩer category.  

From the UNESCO website:  
“EducaƟon for Sustainable Development empowers people with the knowledge, skills, values, aƫtudes and 
behaviors to live in a way that is good for the environment, economy, and society. It encourages people to 
make smart, responsible choices that help create a beƩer future for everyone.” 

UNESCO are clearly pushing an agenda here. The “knowledge” they refer to here is the WEF/UN narraƟve, 
which is not learning ideologically neutral knowledge, but is driven by poliƟcal goals. The values and 
aƫtudes are those of CriƟcal Social JusƟce Theory, and the WEF/ United NaƟons global agenda. This is 
indoctrinaƟon and is delivered through a “whole school” framework – in every subject, every acƟvity. 
SDG5 on Gender Equality (which includes transgendering) forms part of the ESD curriculum. 

It is explicitly "educaƟon for" an outcome (per the UN's Agenda 2030 and SDG Target 4.7), not neutral 
inquiry about sustainability issues.  

This "for" framing prioriƟzes behavioural change and acƟvism over dispassionate analysis. CriƟcs note it 
shiŌs from problem-oriented environmental educaƟon toward embedding anthropocentric "triple boƩom 
line" (people-planet-profit) orthodoxy, oŌen sidelining deeper ecological limits or trade-offs.  

Key Evidence Supporting the Claim 

 Prescribed Outcomes Over Open Inquiry: ESD aligns directly with the UN Sustainable Development 
Goals (SDGs), promoƟng "global ciƟzenship," specific lifestyles, human rights interpretaƟons, gender 
equality, and "culture of peace" as seƩled goods. It aims to produce "sustainability change-makers" 
who act for predefined visions. Classical educaƟon does not subordinate itself to a poliƟcal-economic 
agenda like Agenda 2030; it fosters scepƟcism toward all grand narraƟves. 

 CriƟques from Within Academia: Scholars like Helena Kopnina argue ESD risks "anthropocentric 
indoctrinaƟon" by prioriƟzing human welfare, economic development, and social equity over ecocentric 
concerns (e.g., intrinsic value of non-human species or biodiversity limits). PluralisƟc rhetoric in ESD 
oŌen masks a dominant neoliberal or progressive framework, marginalizing dissenƟng views (e.g., 
degrowth, strict populaƟon/resource realism, or criƟques of endless "green growth"). 

 Fear of "IndoctrinaƟon" as a Barrier: Even proponents acknowledge the tension. Faculty someƟmes 
resist ESD precisely because it blurs into advocacy; researchers document fears that it tells students 
what to think (e.g., specific acƟons on consumpƟon, climate) rather than how to think.  
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 Whole-School/Whole-Society IntegraƟon: ESD calls for embedding its principles across curricula, 
teacher training, assessment, and insƟtuƟons—not as one debatable topic among many, but as a 
holisƟc worldview. This resembles state-building socialisaƟon efforts historically used for loyalty and 
conformity, not neutral knowledge transmission.  

 PracƟcal ImplementaƟon: Materials oŌen link everyday choices (e.g., buying jeans) to global narraƟves 
with moral imperaƟves for "acƟon," emphasising values and behaviour modificaƟon over rigorous 
debate on uncertainƟes in climate models, economic trade-offs, technological opƟmism, or Malthusian 
vs. Cornucopian views.  

Counterpoints and Rebuttals 

Defenders claim ESD teaches "criƟcal thinking" and mulƟple perspecƟves while addressing real crises. 
However, when the framework's goal is predefined behavioural alignment with SDGs/UNESCO prioriƟes, 
dissent on core premises (e.g., whether "sustainable development" is coherent or achievable without 
major trade-offs) becomes performaƟve. EducaƟon thrives on falsifiability and contestaƟon; ESD embeds a 
consensus narraƟve.  

True environmental or scienƟfic educaƟon presents data on polluƟon, biodiversity, resources, and climate 
without mandaƟng specific ethical or poliƟcal responses. ESD goes further by design: it is instrumental to 
a global policy agenda. 

In short, ESD subordinates the pursuit of truth and criƟcal faculƟes to shaping "correct" global ciƟzens. 
That may be effecƟve advocacy or moral formaƟon, but it is not educaƟon as understood by thinkers from 
Socrates to modern liberals who prize intellectual autonomy. 

Learning to change the world! What is EducaƟon for Sustainable Development? 
hƩps://youtu.be/YUFqamr78Xk 
EducaƟon for sustainable development: 
hƩps://www.unesco.org/en/sustainable-development/educaƟon 
UNESCO declares environmental educaƟon must be a core curriculum component by 2025 
hƩps://www.unesco.org/en/arƟcles/unesco-declares-environmental-educaƟon-must-be-core-curriculum-
component-2025 

EducaƟon for the future? CriƟcal evaluaƟon of educaƟon for sustainable development goals 
hƩps://engage.iucn.org/system/files/2025-
02/Kopnina%20EducaƟon%20for%20the%20future%20CriƟcal%20evaluaƟon%20of%20educaƟon%20for%
20SDGs%20JEE%202020.pdf 
“My job isn’t to tell them what to think”: The Fear of IndoctrinaƟon and How it Shapes EducaƟon for 
Sustainable Development: hƩps://ejrsme.icrsme.com/arƟcle/view/7313/6995 
The whole-school approach to educaƟon for sustainable development: From pilot projects to systemic 
change: hƩps://www.developmenteducaƟonreview.com/issue/issue-6/whole-school-approach-eduaƟon-
sustainable-development-pilot-projects-systemic-change 
RevisiƟng EducaƟon for Sustainable Development (ESD): Examining Anthropocentric Bias Through the 
TransiƟon of Environmental EducaƟon to ESD: hƩps://onlinelibrary.wiley.com/doi/abs/10.1002/sd.529 
EducaƟon for sustainable development (ESD): the turn away from ‘environment’ in environmental 
educaƟon? 
hƩps://www.academia.edu/807510/EducaƟon_for_Sustainable_Development_ESD_The_turn_away_from_
environment_in_environmental_educaƟon 
EducaƟon or IndoctrinaƟon? The Violent Origins of Public School Systems in an Era of State-Building 
hƩps://www.cambridge.org/core/journals/american-poliƟcal-science-review/arƟcle/educaƟon-or-
indoctrinaƟon-the-violent-origins-of-public-school-systems-in-an-era-of-
statebuilding/C72BC036898996925583051B4430F1BF 
Advancing the UNESCO OER RecommendaƟon to Enable EducaƟon for Sustainable Development (ESD) 
hƩps://sdgacademy.org/advancing-the-unesco-oer-recommendaƟon/ 
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Education for Sustainable Development in Ireland 

The Irish Government have a NaƟonal Strategy on ESD in Ireland which was first 
published in 2018, informed and aligned to the UNESCO guidance. The way of 
teaching it, or what they describe as “ESD Pedagogies”, is via CriƟcal Pedagogy.  
This is a strategy for UN SDG indoctrinaƟon corrupƟng our educaƟon, along with 
the cost to the Irish tax payer related to the army of NGOs producing teacher 
training and classroom materials, not to menƟon the lost classroom Ɵme that 
could have been spent on core learning. 
hƩps://www.gov.ie/en/publicaƟon/02952d-naƟonal-strategy-on-educaƟon-for-
sustainable-development-in-irelan/ 

ESD to 2030: Second NaƟonal Strategy on ESD: 
hƩps://assets.gov.ie/228330/c69895a6-88f0-4132-b6d1-9085a9c31996.pdf 

Teaching the Sustainable Development Goals to Young Citizens (10-16 years) 

This book by Anne M. Dolan, is intended for teachers who will be engaged in ESD, most likely as part of a 
“whole school” process, infusing the indoctrinaƟng narraƟve across the curriculum. Chapter 8 is Ɵtled 
“Teaching about gender – Feminist hope and praxis for the future (SDG 5)”. SDG 5 as we know is “Gender 
Equality” and this chapter leaves us in no doubt as to what that encompasses on Pages 170 and 171 (see 
the sample pages in the reference secƟon). I commend the author for being quite open as regards this 
aspect of SDG 5, which the UN and EU do their best to conceal from the populace if you look at most of 
their online material. 

Teaching for Social Justice and Sustainable Development Across the Primary Curriculum 

This is another related teacher training book which contains contribuƟons from 20+ authors and was edited 
by Ann Marie Kavanagh, Fionnuala Waldron and Benjamin Mallon of DCU. The “Social JusƟce” here is of 
course “CriƟcal Social JusƟce”, which is rooted in Neo-Marxism (CriƟcal Theory) and Postmodernism, and 
framed to align with WEF/UN objecƟves for which Agenda 2030 will be posiƟoned as the soluƟon. This 
book gives us an excellent insight into the pedagogical approach that will be used which will be via the 
“radical educaƟonal philosophies of social transformaƟon” (Page 2), as espoused by Paulo Freire as part 
of CriƟcal Pedagogy. They go to tell us that “This publicaƟon is premised on the view that educaƟon is 
inherently poliƟcal and that choosing not to engage with these issues is sƟll a choice; it is not neutrality.” 
This aligns with CriƟcal Race Theorist, Ibram X. Kendi’s statement that "the opposite of 'racist' isn't 'not 
racist.' It is 'anƟracist.'" This is a call to acƟvism, not educaƟon. Children need to be engaged in learning 
fact-based knowledge and thinking for themselves, not this. 

Teaching the Sustainable Development Goals to Young CiƟzens 10-16-years: 
hƩps://www.routledge.com/Teaching-the-Sustainable-Development-Goals-to-Young-CiƟzens-10-16-years-
A-Focus-on-Teaching-Hope-Respect-Empathy-and-Advocacy-in-Schools/Dolan/p/book/9781032140285 
Teaching for Social JusƟce and Sustainable Development Across the Primary Curriculum: 
hƩps://ebrary.net/174167/educaƟon/teaching_for_social_jusƟce_and_sustainable_development_across_t
he_primary_curriculumacƟng_for_a_b 

Global Citizenship Education (GCE) 

Not saƟsfied in pushing their values and propaganda in the context of “Sustainable Development”, the 
United NaƟons (along with the EU) are also aggressively pushing the noƟon of Global CiƟzenship EducaƟon. 
hƩps://www.unesco.org/en/global-ciƟzenship-peace-educaƟon/need-know 
Irish Aid Global CiƟzenship EducaƟon Strategy 2021-2025 
hƩps://assets.ireland.ie/documents/IA-Global-CiƟzenship-EducaƟon-Strategy.pdf 
Webinar on GCE: hƩps://school-educaƟon.ec.europa.eu/en/learn/webinars/european-commission-
webinar-pracƟsing-global-ciƟzenship-educaƟon 
Global EducaƟon Time Project: hƩps://www.globaleducaƟonƟme.eu/ 
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Related NGOs Pushing ESD, ESJ and GCE 

Why is this list of organisaƟons significant? Every one of these organisaƟons is going to be rooted in a 
CriƟcal Social JusƟce mindset, informed by UNESCO and the United NaƟons. This will include support for, 
and promoƟon of Gender Ideology – all funded by the Irish tax payer in the main. 

 

 
 

This is not an exhausƟve list of every organisaƟon (as many small or local groups, youth organisaƟons, and 
networks parƟcipate, oŌen with Irish Aid funding or through coaliƟons like CoaliƟon 2030), but it covers 
the most prominent and frequently referenced ones based on government strategies, funding schemes, 
and sector resources. Many receive support via Irish Aid’s Global CiƟzenship EducaƟon (GCE) grants or 
WorldWise Global Schools.  

Organisations Focused on ESD / SDGs / Environmental Education 

 ECO-UNESCO — Ireland’s leading environmental educaƟon and youth organisaƟon. Runs 
programmes on ESD, climate change, youth leadership, biodiversity, and sustainable development. 
Offers workshops, training, and Youth for Sustainable Development iniƟaƟves. hƩps://ecounesco.ie/ 

 Take1 Programme - Department of EducaƟon-funded iniƟaƟve providing ConƟnuing Professional  
Development (CPD) for post-primary teachers and schools. Helps embed ESD across the curriculum 
by mapping the UN Sustainable Development Goals (SDGs) to exisƟng subject learning outcomes. 
Focuses on whole-school approach, leadership for ESD, no extra content—just integraƟng 
sustainability into everyday teaching. It aligns with Ireland’s ESD to 2030 NaƟonal Strategy. Not a 
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tradiƟonal NGO, but a targeted educaƟon programme supporƟng schools. 
hƩps://www.take1programme.com/ 

 An Taisce — Environmental NGO with strong educaƟon programmes, including school iniƟaƟves 
linked to SDGs, climate acƟon, and sustainability. hƩps://www.antaisce.org/ 

 Sustainable Ireland Co-operaƟve Society Ltd — NaƟonal NGO focused on educaƟon, 
communicaƟon, and civic engagement for sustainability. 
hƩps://youth.europa.eu/volunteering/organisaƟon/74146_en 

 Global AcƟon Plan (GAP) — Works on climate jusƟce, migraƟon, waste, and criƟcal media literacy 
through teacher/student workshops. hƩps://www.worldwiseschools.ie/ 

 Sonairte Visitor Eco Centre and Gardens — Focuses on sustainability, jusƟce, and connecƟng 
schools with communiƟes (e.g., asylum seekers, Travellers). hƩps://sonairte.ie/ 

 STAND (formerly Suas EducaƟonal Development) - mobilises third-level students for global jusƟce, 
equality, and sustainability. It runs student-led programmes like Global Issues Courses, Ideas 
CollecƟve (for social change projects), STAND News (student journalism on global issues), and 
embeds criƟcal GCE in higher educaƟon. It focuses on acƟvism, awareness, and acƟon on topics like 
migraƟon, climate, human rights, and inequality. (hƩps://stand.ie/) 

Organisations Focused on Global Citizenship Education / Development Education / SDGs 

 DevelopmentEducaƟon.ie -  is an online plaƞorm (toolkit for teachers/educators) offering 
resources, podcasts (e.g., Irish Global Solidarity in 100 Objects), blogs, SDG Explorer, teaching units 
on climate change, and more. It aggregates materials from many Irish NGOs and promotes criƟcal 
global ciƟzenship, human rights, and acƟon on issues like climate, inequality, and solidarity. It 
supports educators across primary, post-primary, youth, adult/community, and higher educaƟon 
sectors. Closely Ɵed to the broader development educaƟon community (oŌen linked to IDEA and 
Irish Aid-supported work). hƩps://developmenteducaƟon.ie/ 

 DICE (Development & InterCultural EducaƟon) - is a naƟonal strategic project involving iniƟal 
teacher educaƟon insƟtuƟons (e.g., Marino InsƟtute, Maynooth University, DCU, Mary Immaculate 
College). It integrates development educaƟon, intercultural perspecƟves, human rights, global 
solidarity, and sustainable development into primary teacher training. It equips student teachers 
with skills to address inequality, discriminaƟon, and global issues in the classroom. It produces 
resources, podcasts (e.g., Curious and CriƟcal GCE), and hosts events/conferences) 
hƩps://thediceproject.ie 

 Development PerspecƟves — NaƟonal NGO using transformaƟve educaƟon and acƟve global 
ciƟzenship to address poverty, inequality, and climate change. Runs SDG Advocate Training, SDG 
Challenge Schools, and teacher programmes. hƩps://developmentperspecƟves.ie/ 

 Trócaire — Major development NGO with extensive Development EducaƟon programmes (e.g., 
Game Changers, The Right Focus) for schools and youth on global jusƟce, root causes of poverty, 
climate, and SDGs. hƩps://www.trocaire.org/ 

 80:20 EducaƟng and AcƟng for a BeƩer World — Promotes popular educaƟon on human 
development, human rights, and global issues. hƩps://acƟvelink.ie/ 

 Afri (AcƟon from Ireland) — Runs workshops on climate change, war, migraƟon, and hunger; 
supports schools with resources like ‘Sowing the Seeds of Peace’. hƩps://www.afri.ie/ 

 Centre for Global EducaƟon — Delivers Whole School Approaches to GCE, focusing on poverty, 
inequality, and injusƟce (acƟve across Ireland, including Northern Ireland). 
hƩps://www.centreforglobaleducaƟon.com/ 

 WorldWise Global Schools (WWGS) — Supports GCE in post-primary schools; funds and works with 
NGOs and networks (not an NGO itself but a key player). hƩps://www.worldwiseschools.ie/ 

Other Notable Organisations and Networks 

 Rethink Ireland - Formerly Social InnovaƟon Fund Ireland, it is a social innovaƟon funder (venture  
philanthropy model) that backs non-profit organisaƟons and projects tackling social, environmental, 
and equality issues. It supports educaƟon/mental health, disability inclusion, sustainability (e.g., 
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Sustainability Step Up Fund), and community projects. It funds many grassroots organisaƟons that 
may deliver educaƟon programmes, but it is primarily a funder and enabler rather than a direct 
educaƟon provider or NGO delivering ESD/GCE itself. hƩps://rethinkireland.ie/ 

 Financial JusƟce Ireland — Embeds criƟcal financial educaƟon and jusƟce in curricula. 
hƩps://www.financialjusƟce.ie/ 

 Children in Crossfire — ‘EducaƟng the Heart’ and Compassion Compass for GCE and whole-school 
approaches. hƩps://www.childrenincrossfire.org/ 

 Educate Together Network — Integrates GCE and sustainability across schools. 
hƩps://www.educatetogether.ie/ 

 Brigit’s Garden — Global Goals Challenge workshops linking outdoor learning, human rights, and 
SDGs. hƩps://brigitsgarden.ie/global-goals-challenge/ 

 The Hope FoundaƟon — Development EducaƟon workshops shiŌing from charity to solidarity 
approaches. hƩps://www.hopefoundaƟon.ie/ 

 Sustainable Living IniƟaƟve (SLI) — Peer teaching on migraƟon and climate jusƟce. 
hƩps://sliwaterford.ie/ 

Broader Networks and Umbrellas 

 IDEA (Irish Development EducaƟon AssociaƟon) — Sector support body for development 
educaƟon organisaƟons. hƩps://www.ideaonline.ie/ 

 CoaliƟon 2030 — Alliance of over 60-70 civil society organisaƟons, NGOs, youth groups, and others 
advocaƟng for SDGs in Ireland (includes many of the above).  hƩps://coaliƟon2030.ie/ 

 SDSN Ireland — Promotes ESD through webinars, toolkits (e.g., SDG Toolkit for Teaching and 
Learning), and higher educaƟon engagement. hƩps://www.sdsnireland.org/ 

 The Global Schools Program (GSP) is the flagship primary and secondary educaƟon program of 
the UN Sustainable Development SoluƟons Network (SDSN) 
hƩps://www.globalschoolsprogram.org/network 

Additional Context 

 Irish Aid GCE Grants fund dozens of organisaƟons annually (e.g., 34–36 in recent rounds), including 
the above plus others like Friends of the Earth, Irish Girl Guides, Gaisce, Inishowen Changemakers, 
and various community/youth groups. Funding supports work in schools, youth, adult/community, 
and higher educaƟon on global issues, SDGs, and jusƟce. hƩps://www.ireland.ie/en/irish-aid/ 

 Overlap is common: Many groups work across ESD, GCE, and social jusƟce (e.g., linking climate, 
inequality, and human rights). 

 Resources like developmenteducaƟon.ie serve as a hub for materials from these NGOs. 
hƩps://developmenteducaƟon.ie 

 
For the most up-to-date or complete lists, check Irish Aid’s GCE funding partners PDFs, WorldWise Global 
Schools grantees, IDEA members, or the naƟonal ESD Strategy implementaƟon documents. Many 
universiƟes and local authoriƟes also partner with these NGOs. 
EducaƟon for Sustainable Development NewsleƩer 
hƩps://www.etbi.ie/wp-content/uploads/2025/09/ESD-NewsleƩer-Issue-19.pdf?x75863 
iNew Submission to Ireland’s Third Sustainable Development Goals NaƟonal ImplementaƟon Plan 
hƩps://educaƟonworldwide.ie/wp-content/uploads/2026/01/2026-01-16-Third-SDGs-NIP-INEW-
Submission.pdf 
European Youth Portal: hƩps://youth.europa.eu/home_en 
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The Communist View of Family, Education and Sovereignty 

As we saw in the 2024 referendum, there was a concerted effort to redefine 
the nature of what consƟtuted a family. The family has been a long-term 
target of totalitarian regimes, parƟcularly communist ones, which in the 
modern day would be seen as “progressive”. The nub of communism was, 
and sƟll is, the eliminaƟon of the middle class (“the bourgeoise”), and all 
that goes with that (tradiƟonal marriage, family, religion, naƟonal 
sovereignty and private property), leaving you with an elite ruling class, and 
a proletarian “working class” who “will own nothing and be happy”. 

We can see the rise of communism in the US (the “DemocraƟc Socialists of 
America), and we have our equivalents here. With the ascendency of neo-
Marxist ideology within our poliƟcal class in general, we see communisƟc 
policies emerge, parƟcularly with respect to social issues such as marriage, 
aborƟon, open borders etc. The irony of course is that the WEF is manifestly 
fascist rather than communist, yet all of the leŌ-wing parƟes in the Western 
World are fully onboard with the WEF and UN Agenda 2030 and the SDGs. 

To get a handle on communism, we shall take a look at two of its founding documents and then consider 
it’s modern-day manifestaƟon of “Stakeholder Capitalism”. 

Communist Manifesto (1848) 

hƩps://www.marxists.org/admin/books/manifesto/Manifesto.pdf 

From Chapter 2 we have: 

 “AboliƟon of the family! Even the most radical flare up at this infamous proposal of the Communists. 
On what foundaƟon is the present family, the bourgeois family, based? 
On capital, on private gain. In its completely developed form, this family exists only among the 
bourgeoisie.” 

 
 “The bourgeois family will vanish as a maƩer of course when its complement vanishes, and both will 

vanish with the vanishing of capital.  
Do you charge us with wanƟng to stop the exploitaƟon of children by their parents? To this crime we 
plead guilty. But, you say, we destroy the most hallowed of relaƟons, when we replace home educaƟon 
by social.” 
 

 “The Communists are further reproached with desiring to abolish countries and naƟonality. 
The working men have no country. We cannot take from them what they have not got.”  

Principles of Communism (1847) 

hƩps://www.marxists.org/archive/marx/works/1847/11/prin-com.htm 

Chapters 18 and 20 

“EducaƟon of all children, from the moment they can leave their mother’s care, in naƟonal establishments 
at naƟonal cost. EducaƟon and producƟon together.” 

“EducaƟon will enable young people quickly to familiarize themselves with the whole system of producƟon 
and to pass from one branch of producƟon to another in response to the needs of society or their own 
inclinaƟons. It will, therefore, free them from the one-sided character which the present-day division of 
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labor impresses upon every individual. Communist society will, in this way, make it possible for its members 
to put their comprehensively developed faculƟes to full use. But, when this happens, classes will necessarily 
disappear. It follows that society organized on a communist basis is incompaƟble with the existence of 
classes on the one hand, and that the very building of such a society provides the means of abolishing class 
differences on the other.” 

Chapter 21 - What will be the influence of communist society on the family? 

“It will transform the relaƟons between the sexes into a purely private maƩer which concerns only the 
persons involved and into which society has no occasion to intervene. It can do this since it does away with 
private property and educates children on a communal basis, and in this way removes the two bases of 
tradiƟonal marriage – the dependence rooted in private property, of the women on the man, and of the 
children on the parents.” 

Chapter 22 - What will be the attitude of communism to existing nationalities? 

“The naƟonaliƟes of the peoples associaƟng themselves in accordance with the principle of community will 
be compelled to mingle with each other as a result of this associaƟon and thereby to dissolve themselves, 
just as the various estate and class disƟncƟons must disappear through the aboliƟon of their basis, private 
property.” 

Chapter 23: What will be its attitude to existing religions? 

“All religions so far have been the expression of historical stages of development of individual peoples or 
groups of peoples. But communism is the stage of historical development which makes all exisƟng religions 
superfluous and brings about their disappearance” 
 

Stakeholder Capitalism/Communism 

The modern incarnaƟon of communism, that was given birth by Klaus Schwab and the World Economic 
Forum (WEF), is Stakeholder Capitalism, which has an elite ruling billionaire and poliƟcal class (the 
stakeholders), and everyone else. It’s a case of Capitalism for me (the stakeholders) and Communism for 
thee (everyone else). The term “You Will Own Nothing and Be Happy” applies to the laƩer of course, as the 
billionaires won’t be giving up their property and fortunes any Ɵme soon now. 

To achieve a transiƟon to the full “Stakeholder” model requires a “Great Reset” and that reset coincided 
with the COVID pandemic and the acceleraƟon of Agenda 2030 and the Sustainable Development Goals. 

Many will argue that Stakeholder Capitalism is closer to Fascism than Communism and to a large degree 
that is true, apart from the global governance aspect which is, and always has been, a core tenet of 
communism. Either way, it’s a system of totalitarian technocraƟc control, similar to what Chinese ciƟzens 
are experiencing today under what is now branded as “State Capitalism”. Stakeholder Capitalism and 
Agenda 2030 are two sides of the same coin – one complements the other. 

So, in summary, we have an Elite Class, with huge transnaƟonal influence (via the WEF, UN, World Bank and 
BIS), who are supporƟng a transiƟon to a more totalitarian technocraƟc form of global governance, which 
is fascist in nature (by way of Public-Private partnership) on the one hand, yet promoƟng anƟ-family, anƟ-
sovereign communisƟc principles on the other. 

DSA MeeƟng at the People's Forum (who are funded by a communist Billionaire) 
hƩps://x.com/PoliƟBrawlNews/status/2086849288164807077 
WEF - What stakeholder capitalism is and what it isn’t 
hƩps://www.weforum.org/stories/stakeholder-capitalism/stakeholder-capitalism-what-it-is-and-what-it-
isn-t/ 
Stakeholder Capitalism – Ep 1: Our New PoliƟcal System (40 min Documentary) 
hƩps://www.youtube.com/watch?v=cVupsbYhw_c 
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Drag pedagogy: The playful practice of queer imagination in early childhood 

hƩps://www.tandfonline.com/doi/full/10.1080/03626784.2020.1864621 
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Teacher Training Book: Teaching for Social Justice and Sustainable 
Development Across the Primary Curriculum 

An introducƟon – Chapter 1:  
hƩps://doras.dcu.ie/29909/1/TeachingforsocialjusƟceandsustainabledevelopmentacrosstheprimarycurricul
um.AMK%2CFWandBM.2021.pdf 
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Teacher Training Book: Teaching the Sustainable Development 
Goals to Young Citizens 
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Pedagogy of the Oppressed by Paulo Freire - Forward 

hƩps://ia801303.us.archive.org/8/items/PedagogyOfTheOppressed-English-PauloFriere/oppressed.pdf 
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Leaving Cert English – Critical Literacy (Rooted in CSJ Theory) 
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Aitheantas Framework for Multi-Belief and Values Education 

This is the DCU developed “values” program that is being adopted by the ETBI and Educate Together for 
non-denominaƟonal schools. The “values” are those of CriƟcal Social JusƟce Theory and the UN/EU. 
hƩps://www.dcu.ie/humandevelopment/news/2026/may/landmark-launch-aitheantas-marks-historic-
milestone-irish-primary 
hƩps://www.etbi.ie/mulƟ-denominaƟonal-patrons-launch-new-aitheantas-framework-to-support-ethical-
mulƟ-belief-and-values-educaƟon/ 
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Post Primary Resource: “Being LGBTQ in School” 

hƩps://www.gov.ie/en/department-of-educaƟon/publicaƟons/being-lgbt-in-school/ 
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HSE – Relationships and Sexuality Education 1 

hƩps://curriculumonline.ie/getmedia/95f491aa-1038-4c91-9e52-5e435b6a7618/RelaƟonships-and-
Sexuality-EducaƟon-1-Unit-of-learning.pdf 
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Junior Cycle Relationships and Sexuality Learning Outcome 3.6 

hƩps://www.curriculumonline.ie/getmedia/36fed287-2133-4e21-9ec8-cd460f30ca59/JC_SPHE_explaining_LO_3-6.pdf 
 

 



Page 213 of 264 
 

 



Page 214 of 264 
 

SPHE Class Contract Example 
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Pages From the SPHE School Books 

EDCO Health and Wellbeing SPHE1 
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Gill My Wellbeing Journey 1 Junior Cycle SPHE 
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Educate.ie - YOU’VE GOT THIS Book 1 Junior Cycle SPHE 
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Lounder Than Words – Junior Cycle English Book – Whole School 
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Junior Cycle CSPE – Make A Difference 
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HSE Relationships and Sexuality Education Year 2 (Junior Cycle) 

hƩps://curriculumonline.ie/getmedia/5f17c8ef-7821-446d-bc3f-3a15c12c08c9/RelaƟonships-and-
Sexuality-EducaƟon-2-Unit-of-Learning.pdf 
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Condoms: How To Use Them Effectively 

AMAZE Video on condoms: hƩps://youtu.be/oaLdNErJ-Fk 
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Gill Education - My Wellbeing Journey 2 Junior Cycle SPHE 
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Educate.ie - YOU’VE GOT THIS Book 2 Junior Cycle SPHE 
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Inappropriate Children’s Library Books 

THIS BOOK IS GAY – Using the Grindr Dating Sex-App 
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THIS BOOK IS GAY – Doing the Sex 
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Trans Mission – Your Gender Is How You Feel 
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Trans Mission – Gender Identity and Gender Expression 
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WHAT THE T? – Sex Organs and what to do with then 
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TRANS TEEN SURVIVAL GUIDE – Puberty Blockers 
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TRANS TEEN SURVIVAL GUIDE – Injecting Puberty Blockers and Hormones 

 


